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ahee t s , the c Lo r en' sat"t'i t.ude s - d- - )00 ,'lore a s ses s s '. Al h
t groups were about equal wri vemen t , the

group race praise thout correction wrote more and

had more favorable attitudes. l

VI. GHAlvTMAR COMPOSI'l'ION

Studies have begun to indicate a relationship between

k nowLe dg e of grammar and abili ty to write. Both Klauser and

te used structural linguia cs with junior high school

s eri t s , te found that instruction in structural lin-

tt

sties resulted in more improvement as measured by the

ting and essay tests than did lnstruction in tradi­

or no grammar instruction at al1. 2

ser was s orne wns t 3S enthUsiastic, find t t

the seventh and gro s us 1 s cs

in ir unde r-s t.a nd of e ec t Lv e 'firi tat t

ei de level there was no s cant difference.

IVHILni fred F. Taylor, an d th C. Hoe d t , II

ect of ise upon the ity and Quan of Creative
'1vri ng ;" Journal of _ uca_ onal He search, (October,
1966), 80-83.

2 obert rold White, feet of ructural Lin-
on Improving --COmposltionCompared to that

of ?2escriptive Gramm.ar or Absence of Grammar
on, Doctoral dissertation, c s on : Un Lv e r s of Arizona,

1C) FT 107 Abstract- ssertation Abstracts, (No. g,I, • - _

1965), 503 -33.



grade student s ined more accuracy in e I r OWIl

wri ti th use of traditional gramr~r.l

VII. OF GROUPING

and soe asked the que stion, liDo the

differences with respect to abilities, interests, motiva-

t:ion, and academic background of s t ud en ts in non-grouped

classes enrich the teaching and learning of good writing

s lls, or should s ents be s ted in some way to

better use of the human resources available?lI They

o sized that students th simi r writ Dotential

homo eous classes would achieve more than students of

comparable ability and rna on in traditional ungrouped

clas S8S.

A ination of variables ( s 1 i aver-

and T verbal tests) were used to predict ability-

motivation level. perimental oup students were assigned

to appropriate eneous classes whi control group stu-

dents were ass e d to hetero OUS C ss e s ,

1'8 aea r c he rs formed the follow conclusions:

'll'lUt<,v.lJ eous s e coning cantri bu ted very sig-

( 1)

(2 )

Varia t1 on

Special

of ability between sexes was ins ifi can t .

can tly in final de differences. (3) Heterogeneously

3.\
I ,

Comparison of a Structural
a h to the ~I'ling 0 f

co, Doctoral cisserta-
o 0 l' ado J 19 3

Abstracts, ( o. 10, 19
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grouped students achieve bigher f:i.nal grade s than do

homogeneously grouped s en t s , (4) Findings in this

study relative to student attitude toward ish reveal

a favorable attitude toward the subject matter of ah

and the c e s e of \'VI'i ting on the part of both the homoge-

neous and heterogeneous gro s of stuoents. l

VIII. SUJY1MARY

The investigator's REVIEW OF LIT is limi-

ted due to the fact that there have been only a few studies

in written composition area who se importance and influ-

ence were great, but each has opened the way to further

inquiry. There have been studies dealing witb teaching

me tho d s , S t LmuLu.s for wri , t ef ct of the teacher's

at ti tude, t Lmp or- tance of and c o s L on, and

fluence of group techniques, but one of major

blams S 11 S8ems to be in find adequate means of

eva Ina t.I on ; cause of s problem, t enphasis of the

present study becomes sign icant.

IJames M. Dye, and Joseph C. Bledsoe, nAn
th Group of Freshmen Ll sh Composition S

Journal of Experimental search (
71-73.

Experiment
en t s , I'

, 1967),
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CHAP III

''-'D'.un'vTION Oft' C TEHIA

It was the major rpose of this study to establish

validity and reliability of a set of criteria for the eval-

uation of ish composition.

The selection of criteria was made by Donald R.

Fostvedt in a previous study.l He selected the criteria

from standards oresented by three state associations of

teacher s of ish, from one state education department,

from the Na tional Council of Teachers of English, and am

two na t -wide testing services. All of the criteria were

am actual c osition sea s used in the ten-year period,

55-1965. The most frequently o c.our-r items found by

stvedt were as follows: (1) Coherence and Logic, wh.l.c h

inc eo t and word coherence, 10 al planning of

whole t , and intel t discussion of the subject;

(2 ) of Ideas, which included over-all e ective-

ness, cant , duction and conclusIon, evidenco

of II

stvedt, IICriteria for tion
ish C osition,ll The Journal of Edu­
L1X (November, 1965T:"" 108-112.-
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sort of ralization, 0 inality of treatment, honesty

1' ],', ' d i- esi on , an S' ncerity in s s i on ; (3) Diction,

ch was used to mean correct choice of words or appropriate

word ; ( 1..:- ) hasia, which could best defined by the use

of t.he quos on, llDid the student use the correct ha s i.s to

make [lis writing appr opr-La te to the purpose and the occasion?"

and (5) Organization through Sentence

ch was self-defining.

ucture and Paragraph-

II. OF CHIT IA

BY HIGH SCHOOL GLISH TEACHERS

T judgment of high school EngI Ls h teachers as to

tne ortance of each criterion was assumed to be a useful

ication of that criterion's valid!

stionnaires ~ere sent to the sixty-four h h

schools wa Vocational-Community Col e ea XI. T s

arbitrary c ice was justified because the area includes

bo an and rural sc ols of small and school

p o p u La t.Lon s ,

A 18 t tel" s ta t ose of this stud, iving an

lanation of what was to be done and requesting assistance

was sent to s -four sc oLs , it zation of the

five cr eria for t evalua on of 1
"~ o l-,

QL..! composition and

a fur r sheet eXDlaining ea of the criteria were sent.



high school teachers were asked rank in order of

19

ortance the criteria lis ; they were also asked to

dete if the criteria were of major, minor, or no

importance in the evaluation of composi t Lon , One hundr-e d

twenty-four of the one hundred forty-six teachers a d

assistance replied, and one hundred twelve of the rank-

ings were accepted. Twelve others were thdrawn as rankers

because they did not feel tha tor! teria for the evalua tion

of glish composition should be ranked.

III. CAL T OF

All rankings were t00aled for eaoh Lv Ld ua L

cri terion and d Iv I de d by one hundred twe e, the number of

reSDonses, to determine the oint avera e of each crit on.

crlhe ave e r ankl ng a are s Table I, OF

c ON o OF e 20.

ch criterion was ranked as being of major, minor,

or no ortance the evaluation of written composition

each h school t ea c r rna que stiormaires.

per cent of total responses er each hea dt is shown

in Table II, P

CJI:, P 20.

T 0 TOTAL 11\1 0
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CHI T"SRION IN OF RANKING
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Criteria

Development of Ideas

Coherence and Lo c

Organization.

Diction

ha s I s

II

Averages

~".26

4.07

2.

1.97

1. 79

T OF' TOTAL OF

Criteria

veloDment of Ideas

Coherence and ie

Or iza on.

Diet

s

Importance
Total. Major Minor No•

95.61 3.51 .B8 100

92.0B 7.04 100

70.98 29.02 .00 100

·37 51.75

L~2 .12 51, y~ 3.50 100Lj. • ,)



e t e cri were chosen
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Dona

it

P
.L'L •

s, and

stvedt

since t

am

high se

tera

01

e of

a che r s

ad

consis

author-

ly

considered all t

were considered

c tel'

the Lnve s

some i or ta.nc e ,

tor to have validi

criteria

Fon

CRITERIA

The averages which showed importance of criteria

we r-e rounded off to the nearest whole er, p La c over the

total of all averages, and multiplied fifty, an appointed

num l' assi ed as the total possible number of po s on

any Lece of is e osition, in order to dot o t

oin cal to be sed , s Ln Ie III,

III

I o

Criteria
Total
p i n t.s P

l' of
s le

v 10 of Ideas 1

Coherence a ic

Or t z a t Lori.

c t ton

ha is

10

7
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Story City Community High School, where tenth grade

s t ude n t s wrote t s , was selected for the phase of the

study to cleter)nine the reliability in the application of

the criteria. A t rnA topic was chosen, description us

the five senses, and the length was one hundred to three

hundr-e d words. themes were then graded by ten English

teachers who had participated earlier in the validity phase

of the study. liability of each criterion was established

by determining its relationship to t

the theme.

over-all evaluation of

ven of the themes from the twenty-two received were

selected to be used. These eleven themes were then graded by

the ten ish teacher s according to the val ida ted cri t er La ,

and an analysis was made of the numerical ratings. In the

numorical rat of each theme according to each cri terion,

teac r s used the scale of points shown un de r- Table III. As

a c ck upon the rat s given the themes according to each

criterion, over-all letter e (A, B, C, D, or F) ratings

were Lven , numerical ra tings of the t mes according

a o n crit on and accor to the over-all letter e

r-a t s are shewn in les IV VI , OF

c
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TABLE IV

N
1

HATINGS TO 0

23

GRADE

tter
Grades 0-5

Num- Per
ber Cent

5-10
Num- Per
ber Cent

11-14
Num- Per
ber Cent

Total
Num- Per
ber Cent

c 1

19

3

54

19 43 26 57 45 100

28 94 1 3 30 100

16 46 - 35 100

IDevelopment of Ideas.

c

-Ll">..L}.LJD V

Letter
Grades

0-5
num- Per

r Cent

b-l0
Nurn- Per
ber Cent

11-1~_
Num- Per
ber Cent

Total
Num- Per
ber Cent

A-B

C

D-F

22 49 23 51 45 100

2 7 28 93 30 100

21 60 14 40 35 100

2C ence and Logic.
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VI

TO OVER-ALL

Letter
Grades

0-4
fJUt1- Per
ber Cent

Point
5-7

Num- Per
ber- Cent

'rota1
Num- Per
bor Cent

A-B

c

D-F

16 36 29 64

S 16 21 70 4 14

28 80 6 17 1 3

30 • t'rganlza lon••••

~-S 100

30 100

35 100

VII

C~T,~=r'YON4 RATINGS

Letter
Grades

0-2
PeI'

ber Cent

Point
3-4

Num- Per
ber Cent

Ratings
5-7

Num- Per
ber Cent

Total
Per

ber Cent

A

C

D-F

17 38 28 lS2

3 11 22 73 S 16

2 r
hO 19 b
'T

,

4-Diction.

45 100

30 100

3S 100
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0 _"
. r

VIII

TO

Letter
Grades

0-1
Num- Per
ber Cent

Point
2-3

Hum- Per
ber Cent

Eatings
Total

Per
ber Cent

A-B

C

D-F

1

13

5Emphasis.

3

31

9 20

30 100

19 54

35

3

77

15

45 100

30 100

35 100

The scattergrams were useful in givi an over-all

view of the relationship of each of the five criteria to

the over-all letter-grade ra

written composition.

s in the evaluation of

The first criterion, Dev seemed to

have a hi correla tion in the ranking of average vUt;lllt:; S as

93 per cent of the themes receiv the over-all letter

de of Cranked 6-10 point The top and

bottom of the scale were less car-cut, as Der cent of

e mes rece ing the over-all letter- de of A or B

ranked the 11-14 point range, and 54 per cent of the

themes receivi over -a11 Le tter- de of D or F

ra nke d in the 0-5 point range.



26

second criterion, Coherence and Logic, also

seemed to have a high correlation in the ranking of average

Dapers, as 93 per cent of the themes receiving t over-all

letter grade of C ranked in the 6-10 point range. Fifty-one

per cent of the themes receiv the over-all letter grade

of A or B ranked in the 11-14 point range, and 60 per cent

of the themes receiving the over-all letter

ranked in the 0-5 point range.

de of D or P

'I'h e t.h.i r d criterion, Organization• • OJ seemed to

have a high correlation in all three letter-grade rati

as Del'" cent of the themes w ch received the over-all

letter- ade of A or B ranked in the 8-10 point G.

,

venty 1'" cent of ch received the over-all

Cranked the 5-7 point , and 80 per

cent of ch received t over-all 18 tter de

of D or ? d in point

T fourth criterion, Die on, seemed to have a

c cr r-e tion in the ranking of high and average t s, t

not the of of the scale, as 62 per

cent of the th,emes which received the over-all letter grade

of A or ranked in the 5-7 point range. Seventy-three per

c en t of t themes which receiv the over-all letter- de

of Crank in 3-4 point range, and 40 per cent of the



""~V'U'V s whi c h r ece i v over-all le tter -grade of D or Ii'
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r-a nke d in t 0-2 point range.

'I'he fifth criterion, Emphasis, bad perfect correla-

tion for t evalua on of average t s a s 100 r cent

of the t mes which I'eceived the over-all letter-grade of C

ranked in the 2-3 point range. Seventy-seven per cent of

the themes which received the over-all letter-grade of A or

B ranked in the 4-5 point range, and 31 per cent of the

themes which received the over-all letter-grade of D or F

ranked in the 0-1 point

T inves tiga tor It iusv eo in considering the

rst three criteria, Development of Ideas, Coherence and

g i c , and Organization. . ., as reliable, because for all

three of t se c teria, at aat 51 per cent of the ratings

11 in the gro up c or r e u'-"JU~ to t.he over-all

letter-grade group. The fourth fifth criter cor-

responded less consistently wi the over-a le er de

s ; for these criteria, the correspondence fell to

ss than 50 per cent of the total for the below-average

group.
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It was the purpose of this study (1) to establish

validity and reliability of a set of criteria for the

evalua on of English composition; (2) to bring about a

standardization of grading practices among a sample group

of EngLt sh teachers; (3) to determine if r-epr-e aerrba t.Lv e

eeachers of English composition feel that criteria are

important in evaluation of themes; and (4) to observe

ther t re is evidence of constancy in the employment

of such criteria.

samo Le gro h school fillglish teachers

consistently considered all the criteria of at least some

ortance and the c teria were considerod by

sti tor to have validity.

In 0 er to establi

criteria, analyses were made of

iability of the validated

numerical ratings and

over-all letter-gra rati s of eleven themes by ten

h J- h " RelL'ability of three of the five criterias_ !Jsac, ero. v

was considered high as they were found to correspond con­

sistently with the over-all letter rade ratings. The

rerna two cri teria showed correspondence in more than

50 or cent of the rat of superior, above avera , and



avera

theme s ,

mes, but not for the below-average and

29

ling

Justified conclu on s seemed to be that: (1) the

sample group of teachers of English felt that the five

cri teria were important in the evaluation of English com­

position; (2) the usage of the criteria brought about a

reasonable standardization of grading practices among the

sample group of English teachers; and (3) although teachers

of English may feel that cri t.e r-La are Lmpcr tant in the evalua­

tion of t mes, and although there was evidence of reliability

of the criter for the evaluation of erior, above average,

and avera themes, there was less evidence of constancy in

the lOyJTIent of all five criteria for the gradi of

below-average and fail mes to
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vaCWViU-,i..L ST

Mrs. Joyce Shaffer
3714 9th ee t
De s 1'/101ne8, Iowa 50313

Head of the English Department:

Please distribute one of the accompanying question-

naires to each teacher of

twelve, in your bUilding.

11sh, grades nine through

The enclosed letters

ins truc ori s ,

la all the necessary

vou for your trouble,L L!.·Cl.dD.-.LU 6 </ "

/s/ Mrs. Joyce Shaffer
Mrs. Joyce Shaffer
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LETTER OP INS'nmCTIONS ro

OF ENGLISH

Dear Teacher of English:

I have often asked myself the question, II are
there so few research-based gUidelines on the tonic of
wri tten compas i t Lon , whic h is so imnortant a part of the

ish cur'r-Lcul umv" It is in the interest of teachers of
English at all levels for such delines to be develoned.

L

I am currently doi a field r t for the degree
ster of Science in ucation from Drake University. The

os e and outcome of this s tudy are meaningful to me as
I have been a classroom teacher at Story City Co~munity

Schools for t e years and have en confronted with the
o r-o bLem s of teaching written co os L tion, which I would
now like to ask your help in solving.

tion
accura
should

The basic problem of j the worth of a
s not t been solved; therefore, a study a

, objective, and i tial weighing of composition
hoLd ere s conclusi oris for each of us.

A student has difficulty in becoming "proficient in
his writ when there is a disagreement among his instruc-
tors in the way they rate written composition. I believe
t e is a need for the establishment of suitable criteria
for the evaluation of ish composition in order to make
standardization possible.

As a beginning step toward achieving. such a sta~dar?­

ization, would au please take a few minutes of your tlme to
rank the criteria on the accompanying form?

Thank you for your time. Just return the ranking
sheet in the s , a ressed envelope proved.

cerely,

lsi T:lrs. tToLee Shaffer
rrr's. Joyce Shaffer
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CHECKLIST: CRI ~.~A''''''''' EVALUATION OF' TTEN

081 TION HIGH SCI-lOOt

Rank eac h of the fo llowing cri ter-La on a 1-5 point
scale. Give:5 ~oints to the criterion you feel is most

ortant, 4 p o Ln t s for t second most important criterion
and so forth. Use each one of the numerical point rankino>s'
only once. For e Ie: ONLY of the five criteria will
receive :5 points.

Five Criteria

1. "Coherence and Log l c " includes thou;;ht and word coher-
ence, 1 cal planning of the whole t me, and tell! t
discus on of the subject.

2. I! velopment of Ldea s " includes over-all effectiveness,
content, introduction and conclusion, evidence in support
of generalization, originality of treatment, honesty in

ression, and sincerity in ession.

3. 11 c t.Lori"
aODropria

is used to mean correct choice of words or
wording.

4. jj Emphasis!' is best explained by the question, It the
student use the correct emphasis to make his writing

propriate the purpose and the occasion?"

5. H O nization through Sentence
U sage ,and Para hLng , II

cture, Grammatical

five criteria; remember,
dese ing

each of the
the l' hand
of consideration

01 the
or no

C ck one box for
u use each ranking to s ow

o r-de r of ceo on ranking
criter ta, would you please turn to
co each criterion independently
of er four c t.e r La as whether
criterion bas major or-Lan c e , r or tanc e ,

t.a n c e t e vaLua ti.on of co mpo t Lon .



Criteria

Coherence and Logic

velopment of Ideas

ction

hasis

Organization through
Sentence Structure,
GralThvua tical Usage,
and paragrap hing

1

37

j01"'

Impor-
tance Minor None

Please Check: I would willing to take part in a
two-hour session for cor-r ec tl on of themes to further test
the validity of these criteria.

d

chool of loyment
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APPENDIX B

IN3THUC S TO PARTIeIPA

ar s. Freie:

s. Joyce Shaffer
3714 9th Street

s Moines, Iowa 50313

I am Dleased that you have agreed to take part in
the study based on the standardization of criteria for the
evaluation of written composition.

Please truct your class to wr Lte a descriptive
oaragraph using any of the five senses. They may write
one para h of appr-ox Lma tely three hundred words in
length or three r agr-aph s each one appr-ox Lma tely one
hundred words in len h. This is to be an in-class
assignment.

,,J.L.uvurely yours,

/s/ Mrs. Joyce Shaffer
Mrs. Joyce Shaffer
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C

TrOIl

desheet: Criteria for Evaluation of Written Composition
in High School

ch of the following criteria was ranked on a l-S
point scale, in order of importance, and in addi tion each
of t criteria was ranked independently as to whether it
had major ortance, minor importance, or no importance
in the eva Lua ti.on of compo ai, tion by the high school English
teachers in Iowa's Area XI schools.

Statistically the criteria ranked in the folloWing
order and all were considered to be of major importance by

majority of teachers ranking the criteria.

1. v e Lopmen t of Ideas, includ over-all effec ti ve-
ness, c t, introduction and conclusion, evidence
in s t of generalization, originality of treat-
me.n t , honesty in express n , and sincerity in
e ress10n.

2. Coherence and ie, includ
coherence, 10 cal nlanning
and 11 ent discussion

thought and word
of t whole me,

the sub jec t .

3· z a t.i.on till"
rna tical ·U sage, and P

Sentence Structure, Gram-

4· used mean correct
word

ice of words or

t ' II dha s l s is best exo LaLne d the que s t on ,
the student use the correct focus to make his
1Nri [i aDDroDria t.e to the purpose and the
occa on?ft' s,

You are to evaLua te e a c one of the tbemes us the
Y f'Lno' t-he following scalesGstablis d criteria. _au ~- -

ful.



re are 50 p08sib total points for each theme.

40

letter
for t

In addi tion to your point rna
de (A, B, C, D, F) which

over-a worth of the theme.

s, please assign a
1.1 feel is ap pr-opr Late



o

AP? C

elopment of Ideas - Total points possible = 14 points

7 14
Below

reasonable standards

Coherence and Lo

o

'Nholly
incoherent

Average,
generally co mmund ca te s

c - Total points possible

7
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