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Seventh grade students gained more accuracy in thelr own

writing with the use of traditional grammar.
VII. RESULTS OF GROUPING

Dye and Bledsoe asked the question, "Do the marked
differences with respect to abilities, interests, motiva-
tion, and academic background of students in non-grouped
classes enrich the teaching and learning of good writing
skills, or should students be segregated in some way to
make better use of the human resources available?" They
hypothesized that students with similar writing ootential
in homozeneous classes would achleve more than students of
comparable abllity and motivation in traditional ungrouped
classes.

A combination of wveriables (high school English aver-
aze and 3AT verbal tests) were used to predict ability-
motivation level. Ixperimental group students were assigned
to appropriate homogeneous classes while control group stu-
dents wers assigned to heberogeneous classes.

The researchers formed the following concluslions:

(1) Variation of ability between sexes was insignificant.

&

(2) Special homogeneous sectioning contributed very sig-

nificantly in final grads differences. (3) Heterogeneously

leya Lucile Klauser, A Comparison f a Structural
Approach and & Traditional Abproach to the Teaching of
Graommar in an Illinois Junior High mcaoox,/?octo?él ¢isserta-
tion, Toulder: LlUniversity of Colorgdo, %90@. 300?3: »
Abstract: Tissertation Abstracts, XXV (Ko. 10, 1965), 5633.
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groupecd students achieve higher final grades than do

homogeneously grouped students. (L) Find

Jetn

ngs in this
study relative to student attitude toward English reveal

a favorable attitude toward the subject matter of HEnglish
and the process of writing on the part of both the homoge-

. 1
neous and heterogeneous groups of students.

VITII. SUMMARY

The investigator's REVIAN OF THE LITHRATURE is limi-
ted due to the fact that there have been only a few studies
in the written composlition area whose importance and influ-~
ence were great, but each has opened the way to further
ingquiry. There have been studies dealing with teaching
methods, stimulus for writing, the effect of the teacher's
attitude, the importance of grammar and composition, and
the influence of grouping techniques, but one of the major

sroblems still ssems to be in finding adequate means of

1
evaluation; because of this problem, the emphasis of the

present study becomes significant.

ljames ¥. Dye, and Joseph C. Bledsoe, "An Experiment
. - R ‘ 2 : 1t

with Grouping of Freshmen English Composition Stucents,

The Journal of Experimental Research, XXXV (Soring, 1967),

T1l-73.




CHAPTzR III

PROCEDURE

I.

CLECTION OF CRITHRIA

It was the major purpose of this study to establish
validity and reliability of a set of criteria for the eval-
vation of English composition.

The selection of criteria was made by Donald R.

1 He selected the criteria

Fostvedt in a previcus study.
from standards presented by three state associations of
teachers of hEnglish, from one state education department,
from the National Council of Teachers of English, and from
two nation-wide testing services. All of the criteria were
from actual composition scales used in the ten-year periocd,
1855-1965 The most frequently occurring items found by

A N

Fostvedt were as follows: (1) Coherence and Logle, which

included thousht and word coherence, lozical planning of
the whole theme, and intelligent discussion of the subject;

(2) Develocment of Ideas, which included over-all effective-~

3

ness, content, introduction and conclusion, evidence in

Inonald R. Fostvedt, "Criteria for the Evaluation
of High-School fSnglish Composition,” The Journal of Edu-
cational Research, LIX (November, 1965), 100-112.
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support of generalization, originality of treatment, honesty
in expresslon, and sincerity in expression; (3) Dletlon,
wilcn was used to mean correct choice of words or appropriate
wording; (L) ﬁmahaqéi, which could be best defined by the use
of the gquestion, "Did the student use the correct emphasis to
make his writing appropriate to the purpose and the occasion?™

and (5) Organization through Sentence Structure and Paragraph-

ing, which was self-defining.

II. ®STABLTSHMENT OF VALIDITY OF CRITERIA

BY HIGH SCHOOL ERGLISH TEACHERS

The judgment of high school English teachers as to
tne importance of each criterion was assumed to be a useful
indication of that criterion's validity.

Tuestionnaires were sent to the sixty-four high
schools 'n Iowa Vocational-Community College Area XI. This
arbitrary choice was justified because the area includes
both urban and rural schoolg of small and large school
populationsg.

A letter stating the purpose of this study, giving an
explanation of what was to be done and requesting assistance
was sent to the sixty-four schools. An itemization of the

g

five criteria for the evaluation of inglish composition and

a further sheet explaining each of the criteria were sent.
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The high school teachers were asked to rank in order of
importance the criteria listed; they were also asked to
determine if the criteria were of major, minor, or no
importance in the evaluation of composition. One hundred
twenty-four of the one hundred forty-six teachers asked
for assistance replied, and one hundred twelve of the rank-
ings were accepted. Twelve others were withdrawn as rankers
because they did not feel that criteria for the evaluation

of English composition should be ranked.

ITT. STATIZTICAL TREATMERT OF NUMERICAL

RANKINGS BY TEACHERS

All rankings were tovaled for each individual
criterion and divided by cne hundred twelve, the number of

responses, to determine the polnt average of each criterion.

by

The average rankings are shown in Table I, POINT AVERAGE OF
EACT CHRITTRION IN ORDER OF RANKING, page 20.

Tach criterion was ranked as being of major, minor,
or no importance in the evaluation of written composition
by each high school teacher marking the questionnaires.

The per cent of total responses uncer each heading is shown

in Table IT, PHER CENT OW TOTAL REZSPONSES IN ORDER OF IMPOR-



TARLE I

POINT AVERAGE OF EACH CRITERION IN ORDER OF RANKING

Criteria Averages
Development of Ideas .26
Coherence and TLogic .07
Organization. . . 2.58
Diction 1.9
Emphasis 1.79

TABLE II

PER CENT OF TOTAL RESPONSES

—

N OHDER OF IVPORTANCE

: Importance :
Criteria : Major Minor No : Total
Tevelooment of Ideas 95.61 3.51 .38
Coherence and Logle 92.08 7.0L .88
Organization. . . 70.98 29.02 .00
Diction L7.37 £1.75 .88

o
L
U

O

. 1 .
Frapha si s he.az o 5430




original five criteria were chosen by

Donald R. TFostvedt from the literature of leading author-

ities, and since the high school

Pl
w2

teachers consistently

considered all the criteria of some importance, the criteria

*

wore considered by the investi gator to have validity.

IV. ESTABLISHMENT OF GUIDELINES WOR GRADING

RS ]

USING THE FIVE CRITERIA

The averages which showed importance of criteria
were rounded off to the nearest whole number, placed over the
total of all averages, and multiplied by fifty, an appointed

numdber assigned as the total possible number of points on

e

any niece of English composition, in order to determine the

(&N
Je

noint scale to be used in gra

ing, shown in Table IIT,

GRADING SCALE TOR WRITTEN COMPOSITION

GRADING SCALE FOR WRITTELN CCMPOSTITION

Total Humber of

Criterisa Points Posszible
Development of Ideas 1l
Coherence and Loglc 1
Orpmanization. . . 10
Diction 7

|93
T

Smphasis

o
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V. ESTABLISHWENT OF RELIABTILITY OF THE CRITZRIA

Story City Community High School, where tenth grade
students wrote themes, was selected for the vhase of the
study to determine the reliability in the application of
the critsria. A theme topic was chosen, description using
the five senses, and the length was one hundred to three
hundred words. The themes were then graded by ten English
teachers who had participated earlier in the validity phase
of the study. Reliability of sach criterion was established

by determining its relationship to the over-all evaluation of

Zleven of the themes from the twenty-two received were
selected to be used. These eleven themes were then graded by
the ten English teachers according to the validated criterlsa,
and an analysis was made of the numerical ratings. In the
numerical rating of each theme according to sach criterion,
teachers used the scale of points shown under Table TII. As
a checlk upon the ratings gilven the themes according to esach
criterion, over-all lettsr grade (A, B, C, D, or F) ratings

were ziven. The numerical ratings of the themes according

nl««‘t

to cach eriterion and according to the over-all letter grade
ratincs are shown in Tables IV - VITI, AELATIONSIP OF

Py

- b SAE T
CRITERION RATINGS TC OVER-AIL GRADE.
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TABLE IV

RELATIONSHIP OF CRITZRION' RATINGS TO OVER-ALL GRADE

—
——— e ——

Letter : Point Ratings
Grades ] 0-5 6-10 T1-10 Total
: Num- Per Num- Per Hum- Per Num- Per
: ber Cent ber Cent ber Cent ber Cent
A-B - - 19 L3 26 57 L5 100
C 1 3 28 9l 1 3 30 100
D-F 15 sl 16 L6 - - 35 100

lDevelopment of Ideas,

TABLE V

- 2 . ,
OF CAITZRION RATINGS TO CVER-ALL GRADE

: , Point Ratings
Letter : 0-5 6-10 11-1i Total
Grades : Num- Per Num- Per Rum- Per Num-~ Per
ber Cent ber Cent ber Cent ber Cent
A-B - - 22 19 23 51 L5 100
C 2 7 28 93 - - 30 100
D-w 21 650 1l L0 - - 35 100

2Coherence and Logic.
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TAPLE VI

RELATIONSHTP OF CRITZRIONS RATINGS TO OVER-ALL GRADE

: Point Ratings
Letter 0=l 5=7 §-10 Total
Grades 1 Num- Per Num- Per Tum- Per Num- Per
i ber Cent ber Cent  ber (Cent ber Cent
A-B - - 16 36 29 bl 45 100
C 5 16 21 70 Iy 1L 30 100
D-F 28 80 6 17 1 3 35 100

3Organization. .

TABLE VII

RELA TIONSHI? OF CRITE%KGNu RATINGS TO OVER-ALL GRADE
; Point Ratings
Letter 0=-2 3-1 5-7 ~ Total
Grades : Num- Per Num-~ Per Hum~ Per Num- Per
: ber Cent ber Cent ber Cent ber Cent
A-B - - 17 38 28 62 LE 100
C 3 11 22 73 5 16 30 100
D-F 1l 10 19 Sl 2 6 35 100

“Diction.
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TABLE VITI

R

RELATIONSHIP OF CRITERION RATINGS TO OVER-ALL GRADE

Point Ratings

e Be oe &3 6w

Letter O-1 Z2-3 -5 Total
Grades Num=- Psr Num- Per Num=- Per Num=- Per
ber Cent ber Cent ber Cent ber Cent
A-B 1 3 9 20 35 77 45 100
C - - 30 100 - - 30 100
D-F 13 31 19  35h 315 35 100

SEmphasis.

The scattergrams were useful in giving an over-all
view of the relationship of each of the five criteria to
the over-all letter-grade ratings in the evaluation of

written composition.

[44]

The first criterion, Development of Ideas, seemed to

D

hemes as

ot

have a high correlation in the ranking of average

4

93 per csnt of the themes receiving the over-all letter
erade of C ranked in the 6-10 point range. The top and
bottom of the scale were less clear-cut, as 57 ver cent of
the themes receiving the over-all letter-grade of A or B
ranked in the 11-1L point range, and 5l per cent of the
themes receiving the over-all letter-grade of D or ¥

ranked in the 0-5 polnt range.
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£
The second criterion, Coherence and Logic, also

seemed to have a high correlation in the renking of average
napers, as 93 per cent of the themes receiving the over-all
letter grade of C ranked in the 6-10 point range. Fifty-one
per cent of the themes receiving the over-all letter grade
of A or B ranked in the 11-1ll point range, and 60 per cent
of the themes receiving the over-all letter grade of D or F
ranked in the 0-5 point rangse.

The third criterion, Organization. . ., seemed to

have a high correlation in all three letter-grade ratings,

as bl ner cent of the themes which received the over-all

-

letter-grade of A or B ranked in the 8-10 point range.
Seventy per cent of the themes which recsived the over-all

letter grade of C ranked in the 5-7 point range, and 30 per

caent of the themss which recelived the over-all letter grade

of D or ¥ ranked in the O-L point range.

L]

e

The fourth criterion, Diction, seemed to have a high
correlation in the ranking of high and average thsmes, but
not in the ranking of the lower end of the scale, as 62 per
cent of the themes which received the over-all letter grade
of A or B ranked in the 5-7 point range. Ssventy-three per
cent of the themes which received the over-all letter-grade

of C panked in the 3-4 point range, and LO per cent of the
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] . $ - .
themes which received the over-all letter-grade of D or &

ranked In the 0-2 point range.

The fifth criterion, fmphasis, had perfect correla-
tion for the evaluation of average themes as 100 per cent
of the themes which received the over-all letter-grade of C
ranked in the 2-3 point range. Seventy-seven per cent of
the themes whieh received the over-all letter-grade of A or
B ranked in the l-%5 point range, and 31 per dent of the
themes which received the over-all letter-grade of D or F
ranked in the 0-1 point range.

The investigator felt justified in considering the

first threes eriteria, Development of Ideas, Coherence and

Logic, and Organization. . ., as reliable, because for all

threce of these criteria, at lsast 51 per cent of the ratings
fell in the ranking group corresponding toc the over-all
letter-grade group. The fourth and fifth criteria cor-

responded less consistently with the over-all letter grade
zrouoings; for these eriteria, the correspondence fell to
less than 50 per cent of the total for the below-average

group.



CHAPTER IV
SUMMARY

It was the purpose of this study (1) to establish
validity and reliability of a set of criteria for the
evaluation of English composition; (2) to bring about a
standardization of grading practices among a sample group

of English teachers; (3) to determine 1f representative

teacher

93]

of English composition feel that criteria are

<

important in evaluation of themes; and (4) to observe

Ju

whether there is evidence of constancy in the employment

[

of such criteria.

The sarmnle group of high school English teachers
consistently considered all the criteria of at lesast some
importance and the criteria were considered Dby the
investigator to have vallidity.

Tn order to sstablish reliability of the validated
critaria, analyses were made of the numerical ratings and
over-all letter-grade ratings of eleven themes by ten
English teachers. Reliability of three of the five criteria
was considered high as they were found to correspond con-
sistently with the over-all letter grade ratings. The
remaining two criteria showed corresnondence in more than

t

50 mer cent of the ratings of superior, above average, and
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average themes, but not for the below-average and failing

themes.

Justified conclusions seemed to be that: (1) the
sample group of teachers of English felt that the five
criteria were important in the svaluation of English com~-
position; (2) the usage of the criteria brought about a
reasonable standardization of grading practices among the
sample group of English teachers; and (3) although teachers
of Fnglish may feel that criteria are important in the evalua-
tion of themes, and although there was evidence of reliability
of the criteria for the svaluation of superior, above average,
and average themes, there was less évidence of constancy in

the employment of all five criteria for the grading of

[£23

&

below-average and failing thems
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APPENDIY A

COVER LETTERS AND CHECKLIST

Mrs. Joyce Shaffer
371 9th Street
Des Moinses, Iowa 50313

Head of the English Departiment:

Please distribute one of the accompanying question-
naires to each teacher of Znglish, grades nine through
twelve, in your building.

The enclosed letters will explain all the necessary
instructions.

Thanking vou for your trouble,

Jovce sShaffer
Wrs. Joyce =nhaffer




35

LETTER OF INSTRUCTIONS TO

TEACHERS OF ENGLISH

Dear Teacher of English:

I have often asked myself the question, "Why are
there so few ressarch-based guidelines on the topic of
written composition, which is so important a part of the
English curriculum?” It is in the interest of teachers of

English at all levels for such guidelines to be developed.

I am currently doing a fisld revort for the degreae
Master of Science in Education from Drake University. The
puroose and outcome of this study are meaningful to me as
I have been a classroom bteacher at S5Story City Community
Schools for three years and have been confronted with the
oroblems of teaching written composition, which I would
now like to ask your help in solving.

The basic problem of judging the worth of a composi-
tion has not yet bsen scolved; therefore, a study seeking
accurate, objective, and impartial weighing of composition
should hold interesting conclusions for each of us.

A student has difficulty in becoming proficie
his writing when there 1s a disagreement among his instruc-
tors in the way they rate written composition. I belleve
there is a neced for the establishment of sultable criteria
for the evaluation of English composition in order to make
standardization nossible.

clent in
S

As a beginning step toward achieving such a standard-
ization, would you please take a few minutes of your time to
rank the criteria on the accompanying form?

Thank vou for your btime. Just return thenranking
sheet in the stamped, addressed envelope proviced.

Sincerely,
/s/ lirs. Joyce Shaffer
' Vrs. Joyce omaffer
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A

CHECKLIST: CRITERIA FOR EVALUATION OF WRITTEN

COMPOSITION IN HIGH SCHOOL

Rank each of the following criteria on a 1-5 point
scale. Give 5 points to the criterion you feel is most
important, L points for the second most important criterion
and so forth. TUse each one of the numsrical point rankinws’
only once. Ior example: ONLY OKE of the five criteria w?ll
receive 5 points. T

Five Criteria

1. "Coherence and Logic" includes thouzht and word coher-
ence, logical planning of the whole theme, and intelligent
discussion of the subject.

2. "Development of Ideas" includes over-all effectiveness,
content, Introduction and conclusion, evidence in support
of generalization, originality of treatment, honesty in
expression, and sincerity in expression.

3. "Diction" 1s used to mean correct choice of words or
aporopriate wording.

R ¥ . o . 1t *
. "Emphasis"™ i{s best explained by the questicn, "Did the
student use the correct emphasis to make his writing
¥
appropriate to the purpose and the occasion?'

5. "organization through Sentence Structure, Grammatical
Usage, and Paragraphing.

Check one bhox for sach of the five criteria; remember,
vou may use each ranking ONLY ONCE to show the descending
order of irmmortance. In addition to ranking each of the

criteria by points, would you please burn to the right hand
column and rank each critsrion independently of conslderation
of the othner four criteria as to whether you feel the
criterion has major importance, minor lmportance, or no

iy
~o8
imoortance in the evaluation of compositlon.
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Ma jor
Impor-

Criteria 5  tance MNinor None

e s

=
IS
oo
|

Coherence and Logie

Development of Ideas

Diction

Organization through
Sentence Structurse,
Gramma tical Usage,
and Paragraphing

Please Cheek: I would be willing to take part in &
two-hour session for corrsction of themes to further test
the validity of these criteria.

;
I

B
7]
P
O

Signed

School of Employment
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APPENTIX B

INSTRUCTIONS TO PARTICIPATING TEACHER

Irs. Joyce Shaffer
3714 9th Street
Des Moines, Iowa 50313

Dear Mrs. Frele:

I am nleased that you have agreed to take part in
the study based on the standardization of criteria for the
evaluation of written composition.

Please instruct your class to write a descriptive
varagraph using any of the five senses. They may write
one paragranh of approximately three hundred words in
length or three paragraphs each one approximately one
hundred words in length. This is to be an in-class
assignment.

Sincerely vours,

/s/ Y¥rs. Joyce Shaffer
irs. Joyce Shaffer
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ATPENDIX ¢
GUIDESHEET TOR EVALUATION

Guidesheet: Crilteria for Evaluation of Written Composition
In High School

Gach of the following criteria was ranked on a 1-5
point scale, in order of importance, and in addition each
of the criteria was ranked Independently as to whether it
had ma jor lmportance, minor importance, or no importance
in the evaluation of composition by the high schcol English
teachers in JTowa's Area XI schools.

Statistically the criteria ranked in the following
order and all wers considered toc be of major importance by
the majority of teachers ranking the critsria.

1. Development of Ideas, including over-all effective-
ness, content, introduction and conclusion, evidencs
in support of generalizatiocn, originality of treat-
ment, honesty in expression, and sincerity in
sxpression.

2. Coherence and Logle, including thought and word
coherence, loglecal planning of the whole theme,
and intelligent discussion of the subjsct.

.
9
q
L

3. Organization through Sentence Structure, Cram-
matical Usage, and Paragran i

L. Tiction, used to mesan correct choice of words or
avpropriate wording.

©. TEmvnhasis is best exvlainsd by the questiom?_“Did
the student use the correct focus to make his
writing avpropriate to the purpose and the
occasion?"

Vou are to evaluate each one of the themes usz?g the
NG : g Ping the ing scales
ablished criteria. You may find the following



There are 50 possible total points for each theme.

In addition to your point markings, please assign a
letter grade (A, B, C, D, F) which vou feel is appropriate
for the over-all worth of the themse.

Lo
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Development of Ideas - Total points possible = 1l points

0 7 14
: : : : : : : : : : ! : : : :
Below Average, Superior,
reasonable standards generally communicates and effective

Coherence and Logie - Total points possible = 1l points

0 7 1l
Wholl Averags ' Clearly compe=
b ] n
incoherent some wealkness tent and effective

Organization through Sentence Structure, Grammatical Usage, and
Paragranhing - Total points possible = 10 points

0 5 10
Nét Average Wholly
acceptable adequate

7



Diction - Total polnts possible - 7 polints

0 3.5 7
Inavppropriate ' Average Correct cholce

Zmphasis - Total points possible = 5 points

0 2.5 5
M . . . H . .
Inappropriate Average Correct focus

Al



