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The purpose of this study was two-fold: to learn if parents and
teachers have different perceptions of the ways parents can
effectively be involved in their children's education and to learn what
parents and teachers would suggest to improve parent involvement' in
the school.
These perceptions were measured using an original survey of
two questions. The first question asked those surveyed to define
parental involvement; the second question asked what the school
could do to improve parental involvement. The participants included
1 17 parents and 16 teachers from an elementary school located in Des
Moines Iowa.
Each response was recorded verbatim on individual note cards.
The individual responses of both parents and teachers were then
content-analyzed for each survey question. The note cards were
sorted by the researcher looking for trends that would lead to common
categories. A preliminary label was then assigned to each group of
statement cards. The researcher reevaluated each set of cards looking
at the individual statements to determine if they fit within a category.
After reevaluating the statement cards several times, they were
further subdivided according to common themes until each statement
had been properly assigned within a category. A frequency count was
completed for each category. The total number of surveys completed
was then divided by the number of statements in each category to
provide percentages for categories and sub-categories.
A team of experts was asked to validate the researcher's
categorization of the responses by teachers and parents. The team
included a female elementary principal, a male elementary principal.
and a university professor who brought an analytical perspective to
the team.

Six research questions were addressed regarding parental
involvement. The first three evaluated what parents and teachers

each believe to be effective parent involvement and then how their
~ e r c e p t i o n sare similar and different. The last three evaluated what
parents and teachers each believe the school can do to improve
parental involvement and how their perceptions are similar and
different.
The study indicates that both parents and teachers define
effective involvement using many of the same qualities but differ
when determining how frequent parents should be involved. Parents
and teachers both viewed communication as the most important factor
in improving effective parent involvement.
This exploratory study provides the insight that the perceptions
of both parents and teachers are not easily predictable nor can they be
summarized in two or three statements. Both parents and teachers
shared strong views about what they believe to be effective. Among
the recommendations 'is that the school has a base of information in
understanding the differences of both parents and teachers to taylor
the parental involvement program to be more meaningful to both
parties. The survey also provides topic for staff inservices to help
staff better understand parent involvement from both parent and
teacher perspectives.
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Chapter I

INTRODUCTION
T h e involvement of parents in the education of their children is
changing.

Traditional PTA participation and homeroom mother

volunteers, while still an important part of the school's support
system, are being expanded.

Parental participation now includes

decisions about curriculum, school design, staffing, and in extremes,
day to day operations.

Though this movement has not always been

as energetic or active, parents have historically been involved in a
variety of organized activities that support the education and
socialization of their children.

The purpose of this study is to learn

how parents and teachers describe effective parent involvement, and
to learn what the schools can do to promote effective parent
involvement.
During the 1800s families were primarily responsible for
educating their children (Coleman, 1991).

Children were taught

manners, morals, occupational roles, and the attitudes of the family.
This pattern of home and family education continued until
communities began to change.
The complexity of the society and economy made families turn
to formally established schools to deal with children's learning. The
involvement of parents and community members participating in
school governance began in the seventeenth century when school
decisions were made at town meetings.

As communities grew in size

and in population this process became cumbersome and in the late
1700's the delegation model was adopted.

Delegates were elected

from each ward to represent the parents and community.

This
model served the people so that they felt that had a say in the
schooling process.

The delegation model increased the efficiency of

conducting school business in the community, but created a gap
between families and schools.

Through the years the model became

institutional in the roles, relationships, and mind-sets of parents,
students, and citizens while the family's role in formal education was
diminished (Merz, 1986).
Not until the late 1800's did large numbers of American
women, building upon prior organizational experience in social clubs,
band together to discuss common parental concerns, calling
themselves "mother's study" or "child study".

Eventually, the small

isolated groups began to join one another and in turn formed the
National Congress of Mothers that is known today as the National
PTA (Parent Teacher Association).
The objectives sought by these women were not ones of
protest. but information sharing, childrearing, venting of frustrations,
and establishing forums for self-instruction.

They shared research

findings on children's physical, psychological, and moral development
and sought ways to convey basic knowledge on childrearing to
disadvantaged women. Their most important role was to serve at

local. state, and national levels as political lobbyists to insure and
safeguard the special needs of women and children.

The PT*

provided a networking system for mothers basing a

majority of their knowledge on mother's maternal instincts and
moral sensibilities partly because the sciences of child development
were not will grounded empirically.

The PTA program was neither

dependent upon nor subservient to the mandate of science.

Thus, in

the early twentieth century parent education became embodied in
the work of the PTA providing a forum for political activity
generated by maternal interest in education (Schlossman, 1983).
The first half of the twentieth century saw parents supporting
schools through parent-teacher associations and placing a
tremendous amount of trust in teachers and the school system.

The

last half of the century has seen profound changes in families,
economies, and the expectations of schools.

Until this point schools

were content to provide a variety of curriculum offerings and allow
students and their families to chose among course offerings based on
their interests and abilities.

Beginning in 1965, the government

mandated changes in the educational system to provide educational
services for students with special needs and to provide pre-school
experiences for students who were entering the school system at a
disadvantage due to economic or family conditions (Epstein. 1984).
*In 1965 the Head Start model was created.

Not only did this

provide for at-risk children to receive exposure to school, it also
incorporated a parent component that would involve parents giving
them n sense of ownership in their child's learning.

The Head Start

model involved parents as volunteers, paid aides, tutors and
advisors.
*In 1967 the Follow Through program was created.

It was
designed to continue the involvement of Head Start parents in their
education.

Parents were required to form a Parent

Advisory Committee, volunteer at school and have frequent contacts
with the teacher.
*In the mid 70's federal legislation was enacted that provides
education to handicapped children.

Parents were recognized as an

integral part of the process by provisions that required teachers and
parents to cooperatively develop goals for these special needs
children.
*Along with the Head Start model created in the mid 60's came
Title I of the Elementary and Secondary Education Act.

This

provided extra instruction in reading, writing and math to
disadvantaged children.

Parent conferences, home visits, and

frequent parent meetings encourage parents to remain involved in
their children's education.
*Amendments to Title I of the Elementary and Secondary
Education Act (ESEA) in 1974 and 1975 created Parent Advisory
Councils (PACs) to assure that parents would participate in school
and district policies supported by the federal funds of Title I that
affected their children.

Title I and its successor, Chapter I of the

Education Consolidation and improvement Act (ECIA) continued to

recognize the importance of close cooperation between home and
school (Epstein, 1984).
Though parent involvement has historically been in existence
since the beginning of humankind, the extent of participation
continues to be an area that concerns educators and administrators
alike.

The research conclusively points in the same direction.

So

long as parents are the basic ingredient in the improvement strategy,
students will do better in school (Henderson, 1987).
Social scientists have just begun to look at the dynamics of the
evolving relationship between families and schools, though little
attention has been given to looking at the perspectives of parents
who are trying to communicate their concerns and negotiate the
complexities of the school system (Lightfoot, 1978).
helpless, voiceless victims.

Parents are not

They are, however, systematically

excluded from life inside school, and the extent of their participation
reflects their social class, race and ethnicity, the teacher's perspective
on parents and community, and their individual personalities
(Lightfoot, 1978).
Through research has pointed to the fact that parents who are
actively involved make a measurable difference in achievement,
(Lazar & Darlington, 1978) few studies have addressed whether and
what kinds of parent involvement works.

Most studies have instead

been designed to compare groups of high-risk students receiving
special treatment with control groups of their peers (Henderson.

1987).

Schools have a responsibility to both student and parents.

1f

schools treat parents as unimportant, or if they discourage parents
from becoming involved. they promote the development of attitudes
in the family that inhibit achievement at school (Coleman & Hoffer,
1987).
T h e relationships with parents and the school can be
strengthened s o that common standards develop (Coleman & Hoffer
1987).

In doing so, the achievement of students increases along with

a sense of community among staff and parents.

To create such an

environment it becomes mandatory that parents are asked what
they believe to be effective parent involvement.

Recent research

indicates that parents must be involved in their child's formal
education to improve student achievement.

Along with student

achievement it is also important that parents and citizens participate
in the governing of public institutions.

It is detrimental to both the

system and the individuals in the organization to shut the parent out
of their children's school experience.

Parent involvement is not a

quick-fix, but is fundamental to a healthy system of public education
(Henderson, 1987).

To learn what parents believe to be effective parent
involvement, this study sought the perception of parents and
teachers regarding effective parent involvement and also what the
school can d o to improve effective parent involvement. The absence
of research in this area indicates that though there is a strong
correlation between student achievement and parent involvement.
there has been a certain vagueness about the processes by which

parental behaviors are linked to education efforts; the process is
often implicit and assumed rather that explicit and observed
(Lightfoot, 1978).
In order for schools to be productive and comfortable
for children, they will have to incorporate the familial
and cultural skills and values learned in homes and communities.
When families and schools share similar values, cultural
perspectives. educational goals, and modes of expression then the
transition from family education to schooling is more fluid and less
conflictive for the child (Lightfoot, 1978). Children learn and grow i n
schools where parents and teachers share similar visions and
collaborate on guiding children forward to significantly affect a
child's formal education (Lightfoot, 1978).
The research tells us that everyone benefits when parents are
involved, especially children (Henderson, 1987).

Many of the studies

have asked parents to answer questionnaires regarding parent
involvement or asked teachers, parents, or administration what they
believe parents can do within the realm of their child's education.

A

study done by Derek Toomey (1986) found that those parents who
were involved in the school actually increased the educational
quality for their children.

The fact is that teachers have a tendency

to favor parents who are willing to come to school. This in turn
builds the self-confidence of the parents and the commitment to the
program.

On the other hand those parents who are more comfortable

at home than coming to the school are considered the silent majority.

The school neglects those parents who are not as visible but is
attentive to those who come to the school.
The research indicates that there are significant long-term

benefits to several types of parent participation in the public schools.
While teachers have been asked to describe effective parent
involvement the parents perceptions have not been sought (Davies,
1988; Foster, 1984; Fruchter, 1984; Greenberg, 1989; Lightfoot, 1981;
Rasinski, 1989; Zeldin, 1990). This lack of information regarding
what parents believe to be effective parent involvement is what lead
to this exploratory study.

Chapter I1

REVIEW OF THE LITERATURE

This chapter Presents a review of the related research and
professional literature on effective parental involvement.

The focus
will he on studies which surveyed parents and teachers on parent
involvement in public schools.

Much has been written about types of

parent involvement, improvement in achievement due to parent
involvement, and barriers to parent involvement.

Those studies

were informative and enlightening, but are not cited in this review
because this study concerns itself with the perceptions of both
parents and teachers on effective parent involvement in schools.
Parental involvement has been defined in a number of ways.
Gordon (1978) divides parental involvement into three modes:

The

Parents Impact Model which describes the influence parents and
home environment have on a child's learning pattern; the School
Ilnpact Model which is direct parent involvement in the school such
:is volunteering and serving on boards; and the Community Impact
Model which includes parental involvement in a variety of ways
from teacher at home to active member of the local community.
Herman and Yeh (1980) divided parent involvement into five
categories: school- home communication, parent awareness of school
operations, parent influence, parent participation in school functions
:ind activities. and teacher parent relations.

Gordon and Breivogel
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(1 976) defined it as involvement derived from collaboration between
home and school.

Collaboration must be based on one central

ingredient: Parents must have access to and share in the decisionmaking Process of the school.

Tangri and Moles (1987) described

three dimensions of parental involvement: providing service to
schools through paid volunteer positions, home-school relationships
which includes parent teacher communication and education and
training provided by schools.
Although parent involvement is a key component in a child's
success in school, a clear cut definition of parent involvement fails to
exist.

The role of parents in the education process generally follows

traditional patterns.

The manner that parents involve themselves

revolves mainly around those areas that educators have specified.
There is a small percentage of parents who do go beyond the norm
and become more broadly involved.

The majority have not been

involved at all or at a minimum for a variety of reasons.

As a result,

parent involvement continues to be an area that both parents and
teachers need to study and evaluate.
Parental

Involvement:

The

Parents'

Perspective

There are a variety of ways that parents can be involved in the
education of their children.

Chavkin and Williams (1985) studied

perceptions of effective parent involvement based on surveys
administered to key stakeholders: parents. elementary teachers+
elementary principals, and education personnel.

The instrument

used with parents was called the Parent Involvement Questionnaire-

It consisted of one hundred closed response items and was divided
into seven sections.

The survey was given to over 3,000 parents and

included four large-sized city school districts.

The researchers found

levels of strong agreement among all the groups surveyed on
statements related to certain aspects of parent involvement.
were:

These

teachers should give me ideas about helping my children with

homework:

I should make sure that my children d o their homework;

and I cooperate with my children's teacher.

Lower levels of

agreement among stakeholders were found with these statements:
teachers have enough to do without also having to work with
parents; and I have little to do with my children's success in school.
The aspect upon which stakeholders were most likely to disagree
was having the school district provide guidelines for parent
involvement.
In another study conducted by Herman and Yeh (1980) a
closed response questionnaire was given to parents of second and
third grade students.

The instrument asked parents to rate parent

involvement practices on a scale of 1 to 5. The researchers found a
significant relationship between parent participation in school
activities and student achievement.
Epstein in 1986 studied parent reactions to teacher practices of
parent involvement.

The parents were given a survey asking about

their child's teacher and techniques used to involve parents in the
learning process.
more that others,

She learned that some teachers involve parents
3

few parents are active at school but most are not.

and parents who are active at school influence the use of learning
activities at home.
In 1986 E ~ s t e i n attempted to understand parent perspectives
of teachers who emphasize either cooperation between or separation
of schools and families.

A survey was presented to 1,269 parents of

first, third and fifth grade students.

It asked questions regarding the

parent involvement of the child's teacher.

The survey contained

items that assessed parents' attitudes toward the school and
teachers, their experiences with different kinds of involvement and
communications with the school, and their reactions to the teacher's
programs and practices.
The attitude of the parents was generally positive towards
their child's school.

Despite positive attitudes, parents did report

that teachers could do more to involve parents in learning activities
at home.

About 58% of the parents rarely or never received requests

from the teacher to become involved in learning activities at home.
Over 80% of the parents said they could spend more time helping
their children at home i f they were shown how to do specific
learning activities.
One of the important areas that was discussed was parent
involvement in the school.

Actual participation by parents was

limited to a small percentage of parents.

Approximately 70% of the

parents had never helped in the classroom. with trips or fund raising
for the school.

About 88% never assisted in the library, cafeteria. or

other school areas.

For Purposes of this study, it must be noted that the above
mentioned surveys and questionnaires were generated by education
professionals and consisted of closed response items.

No open-ended

surveys of parent perceptions were found in reviewing the
literature.

Parent

Involvement:

The

Teachers'

Perspective

Teachers attempt to meet the needs of all students in a variety
of ways.

One way that has been used by some teachers is to ask

parents to work with their children on learning activities.

Becker

and Epstein (1982) conducted a formal survey of 3,700 teachers
regarding teachers' perceptions about parent-involvement strategies
and how they practice them.

The survey focused on 14 specific

techniques that teachers may employ to encourage parent
participation in learning activities with their children.

Teachers felt

that communication and contact were important parts of parental
involvement.

Ninety-five percent of the teachers reported that they

talk. send notes home, and interact with parents on open-school
nights.

Having parents check and sign homework was also

considered a high priority with teachers.

Though these are

considered standard practices of bridging the information gap, the
manner in which teachers approach the task varies considerably.
Researchers found a wide variety in responses when they
asked teachers i f , when, and how they ask parents to help with
school work

:it

home, Sixty-five percent reported that they do

discuss with each parent what they can do to help at home.

However, 35%

stated that they did

SO

only when the need arose.

o n l y a minority of teachers initiate interactions with parents that go
beyond what is traditionally expected of them.

Generally 80% of the

teachers stated that they conduct more that three conferences a year
but only 7 % initiate three or more group meetings or workshops for
parents apart from school sponsored parent's night.
Related findings from Becker's research are that most teachers
felt that parent involvement is an important factor in solving
problems faced by the schools and that parent involvement in the
classroom is useful for increasing parent learning assistance at home.
Teacher's opinions were divided when asked if they thought teachers
can actually influence parents to help their children at home.
Although three quarters of the teachers agreed that parental
involvement was important, half of the teachers had doubts about
the success of practical efforts to involve parents in learning
activities at home.

A study by, Epstein and Becker (1982) found three perceptions
on paren t-sc hool relations:
1.

parents care but cannot do much to help the school or their

children in actual learning;

2.

parents care but should not help with school learning;

3.

parents care and can be of great help if they are shown how

to help.
A study conducted by Epstein and Dauber (1989) compared

parent involvement practices and programs at elementary end

middle school levels.

A questionnaire was prepared with the

assistance of Teacher Representatives for Parent Involvement.

Data
was collected from 171 teachers in five elementary and three middle
schools.

The purpose of the survey was to learn more about

teacher's attitudes and parent involvement and practices in
elementary and middle schools in inner-city settings.

The questions

asked of teachers solicited attitudes toward parental involvement,
practices of communication, and uses of school and classroom
volunteers.

Also included were open-ended comments about parent

involvement practices and problems.
T h e data from the teachers in the eight schools were combined
to study the general patterns and connections of parental
involvement between teacher attitudes, school programs, and actual
practices used at different academic levels.

Overall there was strong

agreement and little variation in teachers' attitudes toward parent
involvement in inner-city schools.

Those teachers who have a more

positive attitude toward parent involvement are teachers who teach
in self-contained classrooms and those teachers who believe that
they have high support from colleagues and parents.

The teachers

who have a more positive attitude toward parent involvement have
characteristics that include parent conferences with all students and
parents. strong communication about school programs, and providing
parents both good and bad reports about student progress.

Through

their strong belief in parent involvement those teachers are
successful in involving hard to reach parents. working parents. less

educated parents, single parents, parents of older students. young
parents, parents new to the school, and other adults with whom
children live.
Teachers in elementary schools report significantly stronger
parent programs than teachers in middle schools.

The study also
found that teachers who had a strong program in communication,
volunteering, or learning activities at home emphasized the
importance of that program.

Additionally, teachers who taught

different subjects emphasized different types of parental
involvement.

Teachers of English and Language involved parents

and expected their involvement to promote the child's success in this
area.

Math, science, and social studies teachers expected much less

from parents.

Some teachers believed that the parent could not

provide the support necessary for the subject area.

The study also

looked at teacher experience in relation to the type of parental
involvement.

The researchers found no correlation to the teacher's

level of education. years of teaching experience or the percentage of
students below average ability.

Volunteers in the classroom were

used by newer teachers and elementary grade teachers.

Learning

activities at home were used more by elementary teachers than
middle school teachers.

Teachers who believe that parents are not

interested in becoming involved in their children's schooling made
fewer efforts to contact, inform and work with parents, especially
[hose parents who are hard to reach.

Teachers wish to see

themselves in line with their colleagues regarding parent

involvement rather than believe that they are different from others
a t the school.

This report points to the fact that until teachers and

parents explore and find out what both believe to be effective parent
involvement, the gap will continue to grow.
Out of the Becker and Epstein research (1982) came the
suggestion that new research on parent involvement should take into
account the natural variations in classrooms.

The importance of

knowing how to organize parent involvement so the activities will
become as familiar as traditional parent-teacher events.

Expected

benefits of effective parent involvement would be: better basic skills,
greater retention of skills over holidays, better behavior, enrichment
areas the teacher need not direct, and improved parental self-image.

SUMMARY
Though the studies cited have surveyed both teachers and
parents there continues to be a gap between their perceptions of
effective parent involvement.

The surveys were generated by

educators and reflected their traditional beliefs about parent
involvement.

Family structures are changing from the traditional

two parent family to include single parents and families where the
parent(s) work full-time.

Henderson (1988) stated that children

whose parents are involved with the school i n some manner score
higher than children of similar aptitude and family backgrounds
whose parents are not involved. Williams (1984) found that there
was strong Ligreement that parental involvement is important and
vital to

3

chi1d.s success in school and that parents and teachers
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should communicate and cooperate more frequently.

He also found

that parents and educators disagree about the value of different
~ a r e n t a lroles.

Williams also found that principals and teachers

favor more parent involvement in traditional ways such as attending
class plays or holding bake sales.

Henderson (1988) states that

~ a r e n t a l involvement, though an important factor is not as important
as the fact that the involvement is reasonably well planned,
comprehensive, and long lasting.
The information in this section points out that parental
involvement does relate directly to student achievement.

The

question still is not clear though on what it is that parents and
teachers believe to be effective parent involvement.

The studies that

have look at perceptions of parents and teachers were closed-end
questionnaires that were designed by educators.

If the gap is ever to

be narrowed we must begin to evaluate what parents believe to be
effective parent involvement compared to what teachers believe to
be effective parent involvement.

Chapter 111

METHOD
The review of literature echoed Lightfoot's findings in 1978,
that research regarding parents' view of effective parent
involvement is limited.

Though there is a strong correlation between

student achievement and parent involvement, there has been a
certain vagueness about the process by which parental behaviors are
linked to education efforts; the process is often implicit and assumed
rather than explicit and observed.

For this reason, responses from

parents were sought and compared with those of teachers.

RESEARCH QUESTIONS
The following research questions guided this study comparing
parents and teachers' perceptions of parent involvement.
1.

What d o parents perceive as effective parent

involvement?
2.

What d o teachers perceive as effective parent

involvement?

3.

How are teachers and parents' perceptions of effective

parent involvement similar and different?
4.

What are parents' perceptions of what the school can do

to improve parental

involvement?

5.

What are the teachers' perceptions of what the school can

d o to improve parental involvement?

6.

How are teachers and parents' perceptions of what the

school can d o to improve parental involvement similar and different?

This e x ~ l o r a t o rstudy
~
was designed to provide base line data
for future studies of parent involvement.

An open ended

questionnaire was developed to gather information on the six
research questions. It was then field tested on six individuals--three
parents and three teachers.

The field test indicated that the

instrument was too lengthy and too complicated.

The questions were

revised, eliminating those which did not directly relate to parent
involvement.

The survey was then returned to the six individuals to

determine if the revisions made the instrument suitable for the
purposes of this study.

They indicated that the simplified version

was more readable and believed it would be an effective way to
learn the perceptions of parents and teachers.
The final version of the survey was composed of two open ended
questions and is included in appendix A.
T h e Parent Involvement Survey was administered to Parents
during spring conferences in March of 1991.

As Parents entered the

school they were asked to complete the Survey and return it before
leaving [he building.

In n number of Cases. Parents wished to

express their opinions verbally.

In order to gain insight of parents,
the author of this study recorded their verbatim responses on a
survey sheet.

Upon completion, each survey was placed in an

envelope so that responses could be kept confidential.

As an

incentive to complete the survey parents were given a small bag of
candy to share with their child and the chance to win a lottery ticket.
One hundred seventeen surveys were received from parents.
During the same week all teachers were also asked to complete
t h e survey.

Parent and staff surveys were printed on different

colored paper so that responses could be differentiated at the time of
analysis.
instrument.

Sixteen of the thirty-six staff members responded to the
This rate of responses from the faculty was attributed to

teachers being inundated with paper work during parent-teacher
conferences and the lack of an incentive for completing the survey.
After surveys were collected each response was recorded
verbatim on individual note cards.

The individual responses of both

parents and teachers were then content-analyzed for each survey
question.

The note cards were sorted by the researcher looking for

trends that would lead to common categories.

A preliminary label

was then assigned to each group of statement cards.

The researcher

reevaluated each set of cards looking at the individual statements to
determine i f they f i t within a category. After reevaluating the
statement cards several times, they were further subdivided
according to common themes until each statement had been properly
assigned within a category. A frequency count was completed for

each category.

The total number of surveys completed was then

divided by the number of statements in each category to provide
percentages for categories and sub-categories.
A team of experts was asked to validate the researcher's
categorization of the responses by teachers and parents.

The team

included a female elementary principal, a male elementary principal.
and a university professor who brought an analytical perspective to
the team.

After the three experts reviewed the categories. some

revisions were made.

SAMPLE POPULATION
T h e elementary school serves approximately 420 students and
290 families in the mid-city area of a midwestern city.

Minority

enrollment at the time the study was conducted was 40.8 percent
and 94.6 percent of the students qualified for free or reduced price
lunches.

Composite scores on the Iowa Test of Basic Skills for 1990-

91 averaged at the 15th percentile for second graders and the 10th

percentile for fourth graders.

This school has a comprehensive set of

programs to meet the needs of a diverse population.

This includes

Head Start. preschool. and special education classes for behavior
disorder and mentally disabled students.

There are a total of 36

certified staff for preschool through fifth grades including selfcontained and special education classes. The mobility rate during the

1990-91 school year was 144%
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department of the school district.

computed by the evaluation

POSSIBLE LIMITATIONS
This study was exploratory in nature and for that reason it
cannot be generalized to a broader population.

The goal for this
study was to generate researched hypotheses for future work in the
area of parent involvement.
Some of the possible limitations include:

I.

The population sampled included only those individuals who

came for conferences; 200 surveys were handed out to parents and
1 17 were returned;

2.

Sixteen of the 36 staff members at the school completed and

returned the survey, a percentage of 44%;

3.

The parents who responded to the survey could choose to

respond in writing or they could dictate their answers to a recorder-their responses may have been slightly distorted by the recorder,
though the recorder read the written response to the parent to
ensure that the recorded responses were correctly heard;
4.

The parents' responses might have been biased depending

on i f they completed the survey before or after their conference or if
their conference had had a positive or negative tone;

5.

T h e process of analyzing and categorizing responses

involved making judgments by the researcher and quantifying t h e
results.
6.

The research questions were general and n wide range of

responses was obtained.

Chapter IV

ANALYSIS OF THE DATA
Introduction
The perceptions of both parents and teachers regarding
effective parent involvement were obtained by using an open-ended
survey.

This provided the opportunity for the researcher to obtain

unprompted, spontaneous responses.

This was viewed as most

desirable from the researcher's stand-point because, as the review of
literature points out, most instruments to this date have been
educator-designed and contain subtle biases in the choices offered to
respondents.
Parents and teachers responded to the following two survey
questions:
How would you define effective parent involvement in

Questions 1 .
the school?
Question 2.

What could a school do to encourage effective parent

involvement'?

RESEARCH QUESTIONS
S i x research questions are answered by the data provided from the

survey.

I.

What do parents perceive as effective parent involvement?

2.

What do teachers perceive as effective parent involvement?

3.

How are t e ~ c h e r sand parents' perceptions of effective

parent involvement similar and different?
4.

What are parents' perceptions of what the school can do to

improve parental

5.

involvement?

What are the teachers' perceptions of what the school can do

to improve parental involvement?

6.

How are the teachers' and parents' perceptions of what the

school can d o to improve parental involvement similar and different?
The responses as categorized are reported in the following sections.
Research Question 1
What d o parents perceive as effective parent involvement?

Parents

responses fell into five main categories.

A.

A.

Parents showing interest in child's progress

B.

Parent involvement in school functions

C.

Communication between parent and teacher

D.

Parent involvement by volunteering

E.

Other types of parent involvement

Parents showing interest in child's progress

Fifty-five percent of the parents believed that effective parent
involvement required home involvement and interest. "Get involved
in plans to help with children's needs, academics or behavior. "stated

one parent.

Approximately 46% of the parents mentioned activities

related to parents being :iware of what their child is involved in at
school and showing in~erest. A small percentage of parents (nine
29

percent) believed effective parent involvement was helping their
children with their homework.

B.

Parent involvement in school functions
A large percentage of the parents. 53%, felt that attending

school functions defined effective parent involvement.

They

included such things as attending PTA, conferences, open house,
programs, musical and class outings in their definition.

C.

Communications between parent and teacher
Forty-one percent of the parents indicated that effective parent

involvement required communication and teamwork between parent
and teacher.

"Parents interacting with teachers to find out what each

can d o as i t relates to a student's education," stated one parent.

The

parents referred to teamwork as, "teachers contacting parents when
there is a problem, making contact within the first three weeks of
school. parents notifying teachers of changes at home that may affect
the child's performance. and having rapport and good communication
with the teacher."

D.

Parent involvement by volunteering

Thirty-eight percent of the parents named volunteering in
their definition of parent involvement. Of the thirty-eight percent.
13% of the parents described volunteering as being in their child's
30

classroom.

"It helps the Parent be aware of what is being studied by

my child." stated one parent.

The other 25% defined volunteering as

helping with field trips, fund raisers, tutoring and special events.
One parent described volunteering as, "giving some of your time to
the school and sharing in extra curriculum activities with your child."

E.

Other types of parent involvement

Fourteen percent of the parents named other ways of being
involved in the school.

They listed in their definitions supporting

with dollars, awareness of issues, curriculum, climate, and decisic~n
making.

"Know your rights as parents.

Don't always accept

educators as final say if you're not comfortabie," stated one parent.
One out of four parents stated that effective parent involvernenr was
"directly supporting the teachers and administration."
Four parents described effective parent involvement as helping
other parents get involved and understanding the importance of
being involved.
getting involved.
concerns.

Three percent of the parents gave reasons for not
Transportation. and work conflicts were the main

Research Question 2
What d o teachers perceive as effective parent involvement?
Teachers' responses fell into four main categories.

A.

A.

Parents showing interest in child's progress

B.

Parent involvement in school functions

C.

Communication between parents and school

D.

Parent involvement by volunteering

Parent showing interest in child's progress
All the teachers indicated that effective parent involvement

requires active participation by and interest of parents in their
child's progress.

"Sometimes the best parent involvement is helping

their child at home." stated one teacher.

Eighty-seven percent of

teachers mentioned activities related to parents motivating,
disciplining, setting limits, offering guidelines and showing interest i n
the child's school work.

Also, one in four teachers said that parents

should be involved in their children's homework.

B.

Parent involvement in school functions
One hundred percent of the teachers felt that parents attending

school functions contributed to effective parent involvement.
functions such as PTA conferences. fun night and other school
sponsored activities were mentioned.

School

C.

Communication between parents and school
Fifty-six percent of the teachers believed that effective parent

involvement required communication and teamwork between the
teacher and parent.

As stated by one teacher, "systems that

encourage regularly scheduled communication time will assist in
keeping parents involved in their child's progress."

Other

suggestions included communication through phone calls, personal
visits and notes.

D.

Parent involvement by volunteering
Fifty percent of the teachers felt that parents volunteering was

a part of effective parent involvement.

This included classroom

volunteering, chaperoning field trips, sharing special interests or
talents and volunteering to help with clubs sponsored by the school.
Research question 3
How are teachers and parents perceptions of effective parent
involvement similar and different?
Both groups named four qualities in their definition of effective
parent involvement: I .

2.

parents showing interest in child's progress.

involvement in school functions, 3.

4. school volunteering,

effective communication and

Table 1 illustrates differences in percentages

Table 1
Parents
N
9%
Parents Showing Interest In Child's Progress

I

64

5 5 . 0 9%

Supporting childlinterest in child

53

46 .O %

Homework

11

9.0%

I

1

Both

61

53.0 %

PT A

22

19.0%

Confcrcnccs

21

18.0%

Other

18

16.0%

Parent Involvement i n School Functions

Teachers
N
%

Multiple answer
-

Cnm/ Teamwork between Parents and Teachers

48

41.0%

9

56.0 %

Parent

44

38.0%

8

5 0 . 0 9%

Classroom

15

13.0%

4

25.0%

Othcr

29

25.0%

4

25.0%

InvaIvement

hy

Volunteering

Table 1 Continued
Parents
N
-.
Other types of parent involvement

16

Teachers
N

o/,
I

1 1

V

14.0%

Involved in school decision making

7

6.0%

Support

4

3.5%

Support other parents

4

3.5%

Dollars/contributions

1

1

school administration

.o%

4

3.5 %

Transporlation

1

1 .o%

Work

3

2.5%

7

6.0%

No Comment

5

4.0%

Inappropriate

2

2.0%

Reasons for not getting involved

Not Usable/ Not appropriate

Total Responses

3

19.0%

100.0%

when comparing the responses of parents to those of teachers.

The
first two items have the largest discrepancy between parents and
teachers.

While roughly half of the parents felt parents showing

interest in child's progress was included in a definition of effective
parent involvement, all the teachers included it in theirs.

A similar

difference is noted on the second item, involvement in school
functions.

Fifty-three percent of the parents included it in their

definition, while 100% of the teachers did.

A difference is also noted

when comparing how many parents and teachers used "effective
communication" in their definition of effective parental involvement.
Forty-one percent of parents mentioned communication in their
definition while fifty-six percent of the teachers included
communication in theirs.

In examining the difference in perception

related to school volunteering, it is interesting that a relatively small
percentage (thirty-eight percent) of parents listed volunteering in
their definition of effective parental involvement, whereas fifty
percent of the teachers named volunteering.

Parents also listed

other types of parent involvement: being involved in school decision
making, supporting administration, supporting other parents and
financial support.

Teachers on the other hand made no comment

regarding these areas.

Parents also listed reasons for not getting

involved which were transportation and work while teachers did not
list any

Research question 4
What are parents' perceptions of what the school can do to improve
parental

involvement?

Parents responses fell into six main categories.

A.

A.

Communication

B.

Parentlchild activities

C.

Parent education and support

D.

School volunteers

E.

Mandatory parental involvement

F.

Encouragement from children

Communication
One hundred percent of the parents felt that the school could

encourage effective parent involvement by increasing
communication.

Forty percent of the parents made comments about

the importance of communication between school and families.

"Be

very specific about academic or behavioral need and provide clear
solutions that are possible for parents to understand and participate
in." stated one parent.

The parents made specific suggestions that

they believed would encourage parent involvement.

Comments

were. "Provide opportunity to be a decision maker. to have clear
communication from school on n scheduled basis. teachers need to
give support to parents and the community, recognize Parents
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~ a r t i c i p a t eat the school."

Five percent of the parents felt the school
needs to provide positive, open climate." Three percent of the
parents felt that schools could use home visits to inform parents who
do not attend conferences and also to help make them aware of the
importance of school.

Twelve percent of the parents felt that schools

should encourage more phone communication.

Phone calls would be

not only to share positive and negative but also an opportunity to
share helpful ideas, and serve as a reminder for meetings.

One

parent shared, "calling parents about PTA meetings gives a feeling of
belonging to the process of education."

Six percent of the parents felt

that schools should provide for parents that need flexible scheduling
for meetings and conferences to accommodate work schedules and
family needs.

Fourteen percent of the parents believed that to

encourage effective parent involvement there must be a strong
working relationship with their child's teacher.

They suggested such

things as teachers talking to parents more, treating each other as
equals and having more informal meetings.

"Staff and teachers

should be aware that parents have assets and skills to offer" stated
one parent.

Twenty-one percent of the parents believed that one

way for schools to encourage effective parent involvement is to
increase written communication.

This would be done through

weekly newsletters asking parents for their

S U Q Q O ~ and
~

assistance.

describing what the child is doing and how they can help. also
changes in their child's performance.

B.

Parent child activities
Twenty Percent of the Parents felt that schools could encourage

effective parent involvement by providing parentichild activities.
Some activities mentioned were lunch with child, after school
programs, potluck suppers, and banquets to recognize students.

C.

Parent education and support
Seven percent of the parents believed that schools could

encourage effective parent involvement by providing parent
education and support.

This would be through activities such as

parent training, presentations by teachers regarding school
expectations, and support during the meeting by providing babysitting for children.
D.

School volunteers
S i x percent of the parents felt that the school could encourage

school volunteers.

This would be done through asking parent to

participate in classroom activities, special reward assemblies, and
field trips.

One parent stated "pick a parent every month to

participate with their child in their class."

E.

Mandatory parental involvement
Nine percent of the parents felt that school should encourage

effective parent involvement with reminders from teachers or other
parents who would communicate the need.

Some parents felt that

involvement should be mandatory.

F.

Encouragement from children
Two percent of the parents stated that schools should have

students encourage parents and let them know what the need is.
One parent stated, "have a class to tell parents what help is needed
and how they can help."

Three percent of the parents made the

comment that they did not really know how to answer effectively or
just stated that didn't know or were not sure.

Five percent of the

parents believed that the school was doing a fine job.

One parent

believed that communication was better than years before.
Research question 5
What are the teachers' perceptions of what the school can do to
i m p r o v e parental

involvement?

Teachers' responses fell into live main categories.
A.

Communication

B.

Parent education and support

C.

Parentlchild activities

A.

D.

School volunteers

E.

Flexible scheduling

Communication
All the teachers felt the schools could improve in

communication between home and school.

"Let parents know how

important they are and be positive if they are involved in their
child's classroom," stated one teacher.

Ninety-four percent of the

teachers mentioned the importance of the teacher and school staying
in contact with the parent.

Eighty-eight percent of the teachers

believed that the school must provide a climate that is open and
conducive to making parents feel welcome.

This includes positive

statements showing appreciation for whatever level of involvement
is demonstrated, and making parents feel comfortable by being

approachable and understanding.

B.

Parent education and support
Sixty-three percent of the teachers felt that the school needs to

provide parent education and support to encourage effective parent
involvement.

The areas mentioned most often included training in

behavior expectations, how to help with homework. parent support
with other parents, and mandatory meetings.

C.

Parentlchild activities
Thirty-one percent of the teachers felt that t h e school should

~ r o v i d e parentichild activities to encourage effective involvement.
"Activities which focus on students, parents, and staff should be
made routine so the child can see the unity of parentslteachers"
stated one teacher.

Most of the activities mentioned by teachers

were parent/chiId opportunities.

D.

School volunteers
Thirty-one percent of the teachers felt that the school should

encourage parents to be actively involved in their children's
classroom as volunteers.

One teacher stated "provide a diversity of

involvement options to involve the parents in activities that would
connect them with their child's classroom."

.

Flexible scheduling

One teacher stated that opportunity should be given to teachers
to have flexible scheduling for time spent after school.
Research question 6
How are the teachers and parents perceptions of what the school can
do to improve parental involvement similar and different?

Both groups identified four areas for encouraging parent
involvement:

1.

Communication, 2.

parentlchild activities, 3.

scheduling and 4.

school volunteers.

additional areas:

mandatory parental involvement and

encouragement from children.
~ r o v i d i n g parent education.

The parent group named two

Further, the teacher group suggested
Table 2 illustrates differences in

percentages between parents and teachers.

A notable difference was

observed between parents and teachers in defining communication.
Teacher's descriptions of communication were for the most part
limited to sending home information of upcoming events and
reminders whereas parents specifically listed six areas four of which
were more specific than teachers had listed.
Both parents and teachers mentioned parentlchild activities as
a way the school could improve parent involvement.

The type of

activities mentioned by parents and teachers were somewhat
different.

Parents mentioned such things as potlucks and banquets

whereas teachers stated they wanted activities that offered
opportunity for the parent and child to participate together.

This

would help strengthen the unity between home and school.
Parents and teacher discussed scheduling concerns to
encourage parent involvement.

Parents stated that schools should

provide opportunities for parents who have unusual schedules
because of work or other circumstances.

Teachers on the other hand

wanted to have flexibility in scheduling so they could plan and
participate in parent activities that extend beyond their contract day.

Table 2
Parents

N

9%

Teachers
9%

N

COMMUNICATION
0
Ongoing & Active Between School/FamiIies
Open Positive climate

5

Phone
Flcxible scheduling for parents
Teamwork between
Written

teachcrlparents

communication

4

3.0%

14

12.0%

7

6.0%

16

14.0%

24

21.0%

PA RENT EDUCATION A ND SUPPORT

MA NDATORY PARENTAL INVOLVEMENT

ENCOURA (EMl?NT FROM CHILDWB

6.0%

15

94.0%

10

6 3 . 0 ?&

3

19.0 %

4.0%

Both A & B
Home visits

1

11

9.5 %

3

2.5 %

TABLE 2 Continued

Parents
N

%
..

NO COMMENT

4

3.0 1

DOING A FINE JOB

6

5.0 %

Teachers
N
.

~

7
.0
-

Though both Parents and teachers commented about the need
for Parent volunteers, parents clearly stated that teachers should
initiate the opportunity for parents to visit or volunteer.

On the

other hand teachers wrote that parents should take more initiative to
volunteer within classrooms or in other school related activities.
Several parents mentioned two areas in which schools could
improve parent involvement: making parent involvement mandatory
and having the children encourage their parents to become involved.
Teachers on the other hand named one area that was not mentioned
by parents.

Sixty-three percent of the teachers stated that parent

education should be provided to encourage effective parent
involvement.

This would include training to work with their children

on academics and discipline.

Teachers commented that the school

should provide support services to those parents who need child care
and flexible hours.
The data presented in this chapter is supported by anecdotes
and personal quotations.
to the survey.

It is an accurate reflection of the responses

Most of the responses received were written, but

many were dictated and later transcribed.

If it appears that the

anecdotes were i n incomplete sentences Or were somewhat unrelated
to the question, please keep in mind that these were the actual
thoughts the respondents chose

10

share.

Chapter V

SUMMARY, CONCLUSIONS, DISCUSSION, AND
RECOMMENDATIONS

The purpose of this study was two-fold: to learn if parents and
teachers have different perceptions of the ways parents can
effectively be involved in their children's education and to learn
what parents and teachers would suggest to improve parent
involvement in the school.

Finding 1:
differing ways.

Parents defined effective parent involvement in
There was no response that was mentioned by all

parents.
Parent's responses to the open-ended survey show that parents view
parent involvement mainly as showing an interest in the child's
progress and being involved in school functions.

These two forms of

involvement were identified by 55% and 53% respectively.

Parents

defined "showing an interest in the child" as taking an active role in
knowing the child's progress for both academics and behavior.
Participation i n school functions was defined by attending after
school activities or other related school programs.

In a 1986 study

Epstein found that 70% of the parents had never helped in the
classroom. on field trips, or fundraising. This is similar to the
responses received by the parents surveyed regarding volunteering.
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Only thirty-eight percent of the parents defined effective
involvement as volunteering.

Communication was named by forty-

five percent of the parents in their definition of effective
involvement.
1.

Are parents aware of the many different ways to be
(As parents seem to focus in on one issue.)

involved?

2.

The percentage of responses raises some questions.

Do only half of the parents think that they need to show an

interest in their child's progress?

3.

Do parents think that if they show interest in their child's

progress they don't need to attend school functions?
4.

If parents define parent involvement as attending school

functions, d o they not feel a need to show interest in the child's

progress?

Parents' responses indicate that they see themselves more as a
support to their children's teacher versus taking a proactive stance in
which parents are active i n decision making and policy formulation.
Helping with homework. attending school functions and
volunteering. are drnmatically different from serving on the school
board. site based council, or parent advisor committee. which are also
appropriate forms of parental involvement. The parents at this
school view themselves as n support to the teacher rather than
seeing teachers ns helping them educate their children.

In summary, this finding may be specific to the school in which
the survey was conducted.

In this particular school, this awareness

of differing parent perceptions could lead to parent activities that
would allow parents to share and perhaps change perceptions.

If

parents are unaware of appropriate ways to be involved in their
child's education they are unlikely to act in appropriate ways.
Finding 2:

All the teachers surveyed stated that parents showing

an interest their child and attending school functions defined
effective parent involvement.

Many teachers included

communication in their definition and a few included volunteering.
Teachers' responses to the open-ended survey show that
teachers view effective involvement as showing an interest in the
child's progress and being involved in school functions.

These two

forms of involvement were listed by 100% of the teachers.

The

findings show that all the teachers expect parents to take an interest
i n their child's progress and help with homework.

In terms of

teachers' expectations with parent interest, the 1982 study by
Becker and Epstein found that half of the teachers had doubts about
the success of practical efforts to involve parents in activities at
home.

Communication was named by 56% of the teachers and 37% Of

the teachers stated that parents should initiate the communication
while only 6% of the teachers stated it was their responsibility to
initiate communication. The final area that teachers identified was
volunteering.

O n l y half of the teachers named volunteering in their
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definition of effective parental involvement.

Combining these pieces

of information raises questions.
1.

If teachers think they are unlikely to get successful parent

involvement in the home are they going to solicit it?
2.

If parents are not asked to show interest in their child's

progress through homework activities will they d o s o independently?

3.

D o teachers assume that parents know what to do at home

to help their child?
4.

Are teachers waiting for parents to initiate communication?

5.

Are parent volunteers in the classroom not as welcome by

teachers a s is sometimes assumed?
In summary, this finding indicates that teachers see the role of
the parent not only as vital, but also requires them to be involved in

all aspects o f their child's program.

To make this happen, teachers

must share part of the responsibility by letting parents know and
understand what they expect of them to help their child be
successful.

Finding 3:

Parents and teachers listed many of the same qualities

in defining effective parent involvement but differed in the
frequency of responses.

Parents and teachers both listed showing an interest in the
~ h i l d . attending school functions, communication, and volunteering in
their definition of effective parent involvement.

The percentages
differed in that parents stated attending school functions and
~ h o w i n g interest in the child only half of the time while teachers
listed both areas 100% of the time.

These notable differences in

responses indicate that the parents and teachers have different
perceptions of effective parent involvement.

A conclusion should not be drawn that the parents who did not
list "showing interest in child's program" or "attending school
functions d o not believe it was necessary.

In a study done by

Epstein (1986) over 80% of the parents said they could spend more
time helping their children at home if they were shown how to do
specific learning activities.

Parents may not be aware of the

different ways they could be involved.

The same study also found

that 70% of the parents had never helped in the classroom with trips,
or fundraising for the school.

Additionally, parents and teachers

listed communication and volunteering in defining effective parental
involvement although neither was the main focus by either group.
comparison of the frequency of responses from both parents and
teachers raises some questions.
1.

Do teachers clearly communicate that they believe parents

need to be involved in all areas in order to be a supportive and
effective parent'?

A

2.

Do teachers communicate to parents the different ways to

be involved.
In Summary. if kachers expect parents to be involved in all
aspects of their child's education, while parents see a more limited
for themselves, then more dialog may be needed to come to a
clearer understanding of what teachers want from parents and what
parents view as being effective.

By allowing parents and teachers to

clearly map out what they each view as important then a better
can occur of what is vital for the child to be
successful.

Finding 4:
parental

Parents think it is the school's responsibility to improve

involvement.

Parents responses to the open-ended survey show that parents
think that parent involvement could be improved with better
communication.

This was listed by 94% of the parents.

This finding

is in agreement with Epstein (1986) who found that parents could be

more involved with the school if they received requests and were
given information.

I n the area of communication, parents listed

many ways that both the teacher and school could improve parental
involvement.

The largest percentage, 40%. is in the area of on-going

and active communication between school and family.

The fact that

this area was listed with such frequency is a strong indicator that the
school ,nay need to evaluate how they are disseminating information
lo

parents ; ~ n d consider improvements.

Parent-child activities were
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listed by 20% of the Parents.

A study by Herman and Yeh (1980)

found that there was a significant relationship between parent
in school activities and student achievement.
T w o strategies mentioned by parents but not named by
teachers were mandatory parental involvement and encouragement
from children.

Though these were named by 9% and 7% respectively,

a small percentage, they could be explored to determine their
relevance to parent involvement.

The percentage of parent

responses regarding what the school could do to improve parental
involvement raises some questions.
1.

Do parents view the school as being totally responsible for

the communication between home and school?

2.

Do parents not understand the value of parent-child

activities sponsored by the school and the impact those shared
experiences can have on their child?
In summary, this finding indicates that parents view the school
as responsible for many factors that would contribute to effective
parental involvement.

Their view of the school is that it is

responsible to provide strong communication between home and
school.

The school may need to evaluate how information is shared

and insure that teachers understand the responsibility of initiating
clear and frequent communication between home and school.

The

importance of parent involvement i n school activities and the
relationship to student :Ichievement is also an area that may need to
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be explored further to help parents better understand the impact it
can have on their child's achievement.
ind ding 5:

Teachers think that the school needs to communicate

effectively with parents and parents need to participate in school
sponsored activities.
Communication was named by 100% of the teachers when
asked what they thought the school could do to encourage parental
involvement.

Teachers also identified parent education, 63%.

parentlchild activities, 3 1% and school volunteers, 3 1 %.
T h e sizable amount of teachers, 63%, who felt that parent
education could improve parent involvement is related to the study
done by Becker and Epstein.

They found that only 7% of the teachers

initiate three or more group meetings or workshops for parents apart
from school sponsored parent's night.

This raises the question.

Do

teachers see parent meetings as an opportunity for parent education
or d o teachers think that parents need to be better educated and do
they use this belief to build barriers between parents and
themselves?
Parent-c hild activities and school volunteers were also listed as
suggestions for improving parental involvement.

The frequency of

response was not as large as might be expected since these two areas
A

are considered the traditional way that schools involved parents.
study done by Epstein (1986) found that 70% of the parents had
never helped in the classroom. field trips, etc.

When evaluating the
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responses made by teachers in the area of volunteering it was found
that teachers felt parents should take more initiative to volunteer
either in t h e classroom or in other related activities.

The above

percentages raise some questions.

1.

Are administration and teachers clearly communicating to

parents how they can be involved in the school and the classroom?

2.

Do teachers not see a need for themselves to be trained in

parent education and ways they could encourage parent
involvement?

In summary, teachers thought that communication was the
most important factor in improving parental involvement.

They also

believed that parent education is an important component in
improving involvement.

The teachers and administration may need

to look at ways to improve the communication process so that both
teachers and parents feel that it is more effective in obtaining
parental involvement.

The school also may need to train their

teachers in effective communication that would involve parents in
the school.
Finding 6:

Parents and teachers both view communication as the

most important factor in improving effective parent involvement.
Parents and teachers named communication with the highest
frequency, 94% and 100% respectively. The fact that teachers and
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~ a r e n t slisted communication with such frequency is an indication
that both parents and teachers feel strongly that the school should
provide communication that makes parents feel a stronger
connection between school and home.

This, they believe would

improve effective parental involvement.
also mentioned parent/child activities.

The parents and teachers
Parenttchild activities are

provided to connect the school and parent in a form that is different
from providing learning activities at home.

In a study by Herman

and Yeh (1980) it was found that there was a significant relationship
between parent participation in school activities and student
achievement.

Parents and teachers both felt that the school should

offer activities that would help improve effective parental
involvement.

The response from parents and teachers lead to some

questions.

1.

Do parents feel that the school should initiate most of the

communication between school and home?

2.

Do teachers have a clear understanding of the role they play

i n providing clear communication between the school and home?

3.

Does the school need to communicate the importance of

parent-child :~ctivities to parents for them to be most effective?

In summary. responses from both parents and teachers listed
the same suggestions for improving effective parent involvement.
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The school may need to determine how services are being delivered
to parents and if teachers grasp the important role they play in
delivering information to Parents so that the parents feel the school
is trying to involve them in an effective manner.

Since
communication is the number one priority for both parents and
teachers, the value of the communication process should become the
number one priority to help parents and teachers understand the
significance of their roles in effective parent involvement.
T h e findings of the unprompted, open-ended survey provided
insight that would be difficult to obtain with a close-ended educator
generated survey.

This survey was not developed to look for specific

outcomes instead i t sought to glean a better understanding of parents
and teachers' perceptions of effective parent involvement.

Though

there are similarities with those previously conducted by educators,
this survey allowed for exploration of perceptions.

It also yielded

information regarding who felt responsible to initiate the parent
involvement activities.
Parent involvement is a vital and necessary component to any
school program.

This exploratory study has provided the insight that

the perceptions of both parents and teachers are not easily
predictable nor can they be summarized in two or three statements.
Both parents and teachers shared strong views about what they
believe to be effective.

Effective parental involvement is complex.

requiring the school to evaluate what works and what does not to
best meet the needs of rhe family.

This open-ended survey has provided the school with a base of
information in understanding the differences and similarities of the
of both parents and teachers.

Future studies could be
conducted to evaluate the effectiveness of strengthening the areas

mentioned by parents and teachers.

The points and questions made
about each of the findings could be evaluated and expanded upon to
note differences compared to the first open-ended survey.

The

survey could also help build a basic parent survey to evaluate how
the school is providing for parents and their involvement.

The

survey could provide topics for staff in-service to help staff better
understand parental involvement from both parent and teacher
perspectives.

Recommendations

T o determine if the results obtained from this exploratory
study are transferable, a repeat of the open-ended survey should be
conducted.

For example rural, suburban, those schools that have an

active parent involvement component. and a school similar to the one
the study was originally obtained from. could be surveyed and
responses from those schools could be compared.

Commonalties and

differences could be studied in relation to the demographics of the
schools and gener:llizations could be developed. Also, the results
from t h i s study could be used as a first step in developing a ~'alid
and reliable s u r v e y of parental involvement.
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Parent involvement could become more meaningful if the
teachers and parents better understood what each believe to be
effective.

Parent involvement may have to become more

individualized.

Putting all parents together and assuming that as

educators we are best meeting their needs may not only be
ineffective but lacking in sincerity.

An approach that evaluates the

type of involvement appropriate to each family may be a more
meaningful way to involve parents.

By addressing each parent

individually we move from the traditional to a new paradigm that
the teachers to know exactly what the parent will be
responsible for and the parents will know what the teachers would
be responsible for, involving them in a way that makes sense for the
parent, child, and teacher.
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Appendix
ParentJTeacher

A

Survey

Form

Parent

Involvement

Survey

Question One:
How would you define effective parent involvement in school?
Be as specific as you can and give examples if possible.

Question Two:
What can a school do to encourage effective parent
involvement?

Appendix
List

B

of Comments Made by Parents and Teachers

PARENTS -0UESTTON 1

PARENTS SHOWING INTEREST IN CHILD'S PROGRESS
SUPPORTING CHILD/INTERESTED IN CHILD
Don't yell at your children just encourage them to do their best.
To bed on time and on time to school.
Parents need to take the time to learn about their children's
environment away from home
The parents should never say negative remarks about a teacher in
front of the child.
Knowing your child's curriculum.
Parents involved in monitoring of students' academic and social
development.
Listen to teacher comments and ask questions.
Sneaking in on child during class.
Make sure children are behaving.
Awareness of how well your child is doing in his or her class.
Visiting the classroom as often as you can.
Parents need to be interested i n their child and their activities.
Visiting classrooms.
Coming to the school once a week or so to see how the kids are doing.
Becoming interested in childrens' classroom.

Visiting.
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Know what your children are doing in school.
Problems - child - Parent can give the school help with dealing with
the solution.
Work with child when he is having problems.
Make children mind at school.
Keep up with their child's progress.
Parents are helping kids become better students.
Truly concerned not just only their children but the others as well.
Be attentive to what if any problems exist with children at school.
When a parent takes the time to become aware of events,
improvement, etc. which effect their children's lives. Even if it
means to take time off of work.
T o encourage the child to do their very best always.
Knowing what your child's favorite subjects are and helping to
develop his o r her talents.
Give suggestions that will help your child.
Parent involvement is when a parent comes to the school to help
with their children.
Concerned parents know what their child needs.
Need to be able to accept child and deal with whole child.
I t would encourage the kids for parents to keep up with what they
are doirig in school.

Talk to the children - counsel - Have problems at home.
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Encourage extra credit projects.
Talk to my children about changes that need to be made and what
they think w e can do.
Talk to child when they have done something wrong.
Dedicating specific time each night to each child.
Be supportive in all your child does.
Parents a r e the reinforcers.
Show child you care and are interested in what they are doing.
Let their child know they care about how they are doing.
Praise them when they d o well.
However you can:

Even if its doing something at home to help out.

Ask child to see work that is brought home and talk about what he is
doing at school.
Show interest in your child and his work.
Support the child and talk about concerns.
Listen to childrens' problems they may have.
Take an interest in what your kids are doing.
Listen to your child's response to teacherlstaff.
a stand for your child.

Be prepared to take

My child is much more excited if I show a great deal of interest in
school.

The child sees the parent's involvement and it makes the child fee]
cared about as well as proud of their parent.
Parents to get involved with their children's performance at school.
our children are going to get a good start in life the parents need
to set a good example.
[f

Get involved in plans to help with children's needs, academics or
behavioral.

HOMEWORK
Parent tutoring.
Helping child with homework.
Helping with subject and homework that are difficult for the child.
Helping children with homework.
Help your child with their work.
Help child with school work.
Homework

involvement.

T o help child with their homework.
Help with school work.
Make sure child does the homework.
1-[elping with homework. encouraging Progress.

SCHOOL FUNCTIONS
PTA
Getting involved in PTA.
Getting involved in PTA meetings.
Be involved in PTA, ask questions about concerns involving the
children.
PTA
Going to BAC-PTA.
Attend P T A a n d other meetings.
Attend P T A meetings o r ask for a summary from another parent.
Attend P T A .
PTA (Getting rides hard to come because of bus schedules)
Going to PTA meetings

Going to PTA.
Coming ro PTA.
Member of P T A .
PTA
Support the school PTA
Member of p T A

--

but not always attending all meetings.

Be involved in PTA.

Being involved in PTA.

I feel the teachers try to get parents involved in PTA.
Attend PTA meetings.
Membership in PTA.

PTA.

CONFERENCES
Attend conferences and talk with teachers.
More informal conferences.
Conferences more often.
Coming to conferences.
Go to child's conference.
Going to conferences
Coming to parent teacher conferences.
Conferences
Attend

conferences

Showing up for conferences.
Conferences staying in contact with teacher.
Being involved in parent teacher conferences.
Participate in conferences.
Attend parent and teacher conferences.

Attend all conferences.
Conferences
Coming to conferences.

I feel the teachers try to get parents involved in teacher conferences.
Attending all school conferences.
Attend conferences.
Attending conferences to see how they are progressing.

OTHER SCHOOL F'UNCTIONS

Parents supporting every activity that children do.
Going to events that are at school.
Participate in Open House and parent activities.
Attending home and school meetings.
Being involved in activities with your child.
Attending and participating i n school activities.
Coming to Open House.
Showing up for more activities.
Attend school activities. programs. musicals. class outingsBeing involved in programs the school has for the children.
Attend school functions.
Being involved in activities.

Coming to school events: i.e. Grandparents' Day
Attend special functions.
Support the kids -- participate in special activities.
participating with their kids.
Taking part in all activities that the parent can.
Be involved with children in everything.
Being involved in all school activities.

COMMUNICATION
Being there when the teachers need you for problems that may
occur.
Contact the teacher in regards to a problem before making a
judgment call.
When children have problems parents should be notified.
Contact teacher within first three weeks of start of school
Notify teachers of changes at home that may affect child's academic
performance.
Parents interacting with teacher to find out what each can do as i t
relates to students education.
Try to figure out a solution to problems together as a team.
Apply yourself to be a part of child's education by being a part of the
education itself.
Home visits by teachers once a year for all grades.

Rapport with your child's teacher.
~ o o dcommunication between teachers and parents.
Keep in close contact with teachers, school staff.
~f

the teacher really listens to concerns, suggestions.

Parents should be able to talk to teacher as a friend and aid to their
child.
Communication between teacher and parents.
Parents need to inform school of changes at home.
Keeping close contact with teacher on child's progress.
Keep in touch with teacher.
Being kept informed by teachers of both positive and negative.
Parents working hand in hand with teacher and others.
Very open talking between teacher, child, and parents.
Parent teacher contacts.
Working with the teacher to help your child.
Teacher and parents work together with the child.
Let all parents be involved in each of their children's classrooms.
Know the teacher better to help the child.
Become

:I

team with teacher.

Very very important the teaching team is not teachers

Teachers to get involved with kids.
Working with teachers and kids.
Night classes with parents letting them know what was presented to
the children.
Keep in touch weekly - depending on if they have a problem.
Keep in touch with the school to find out how they are doing i n the
school.
Communicate when needed.
The school should tell the parent that they are listened to about their
child's needs and strengths and problems.
Communication of parents - students and interacting with the school.
Communication - Information regarding students progress,
interaction with other students, assignments.
Good communication and positive attitudes.
Parents need to feel that they are welcome in the school any time
and for what ever they may be concerned about.
Speaking on the phone with the children.
Communicate between home and school.
Send home more notes about what your child is doing in school.
Correspondence through the mail.
Social visits with teachers.
Parents should stop by for visits with teachers and principals.

Visit the teacher and principal and get to know them.
teachers and principal get to know the parent.

Let the

Parents should be able to see child's textbooks, Better able to
determine child's level to assist them in their work.
More student input.

VOLUNTEERING
Parents being active as volunteers in and out of the classrooms.
Helps the parent be aware of what is being studied by my child.
Getting parents involved in the classroom and in other activities.
Helping out in class when asked.
Help with classroom parties and other special events.
Helping in classroom.
Go to your kids classes and help with the class that day.
Volunteering in the classroom.
Parents helping in child's class.
Classroom gatherings.
Volunteer in class.
Volunteering in the classroom.
Parents should by involved in as many class activities as possible.
Volunteering for class functions i n order to help the teacherVolunteers as n I-Iome Room parent.

Volunteer in classrooms.

OTHER SCHOOL VOLUNTEER
Let each child's parent tutor for a tutoring class in the evening.
Being involved as a volunteer and showing up for different activities.
Volunteering on the playground.
Help with playground construction.
Volunteer work - working with kids on a one to one.
Friday Club
Volunteering
Volunteering for school related activities.
Becoming as actively involved as your time schedule allows in the
school.
Visible active member within the school.
One who is willing to help anytime.
Willing to play an active role in the school activities.
Giving some of your time to the school and sharing in extra curricular
activities with your child.
Parents to help in any way and give suggestions when they feel it
can help.
Helping in lunchroom. playground, halls, teachers with work.
Volunteer.
Volunteering.

Help as much as possible in school activity.
Do what you can around the school.
Parents d o very well with things such as cookie sale, popcorn sale.
Working with fund raiser.
Help plan programs with new ideas for the kids.
Volunteer for special events.
Volunteer in extra curricular activities.
Going on field trips.
Plan and execute field trips.
Getting involved in field trips, carnivals, dances.
Go on trips with kids.
Going on field trips.
Going on field trips.

OTHER TYPES OF PARENT INVOLVEMENT

NVOLVED IN SCHOOL DECISION MAKING
Be aware of issues brought up at school.

Parents involved i n curriculum.
Parents a s active participants in development of school climateParents care enough to be involved in their schools decisions.

Parents involved in planning.
Know your rights as parents.
say if not comfortable.

DO not always accept educators as final

Parents a s active participants review of professional.

SUPPORT SCHOOL ADMINISTRATION
Supporting the teachers and administrators.
Support the school.
Parent supports the school policies and objectives.
Support of teachers and principals.

SUPPORT O T H E R PARENTS
More parents need to be involved with school.
Some d o their part others don't do their part.
Tell them it would be best for their kids and help them a lot.
Getting involved and helping others get to know parents and school.

DOLLARS
Dollar support i f possible.

REASONS FOR N O T GETTING INVOLVED
WORK CQNFLICTSmANSPORTATION

Most parents are too busy to be as active as they like.

I ~ s e ~tod be involved as a volunteer in the parent room and
classroom until 1 started work. Now 1 take off work to attend
something, but 1 can't come as often as I would like due to work.
much time because of working.

Getting rides hard to come because of transportation.

NO COMMENTINOT APPROPRIATE
Chose not to fill out.
Chose not to fill out.
Chose not to fill out.

I don't know and that is the truth.
No comment.

DID NOT ANSWER APPROPRIATELY
OK as is.
Effective parent involvement in school is the most important asset
for our children.

PARENTS - QUESTION 2

COMMUNICATION
ON GOING AND ACTIVE BETWEEN S C H O O L I F A ~ E S

Should keep touch for good reasons not just negative.

Send extra homework.
Homework could be scheduled in advance for a week or month.
Then parent could follow and check homework easier.
Develop parent groups that will meet the total needs of the
community.
Keep parents involved by letting them feel it is their school as well
as their child's school.
Include parents and children in major decisions involving the school.
Find out if the parents have any input as far as what they'd like to
see in the schools. (projects, classes offered, etc.)
Not make learning too hard for children.
Keep the number of children per cfassroorn down.
Deal with problem and try to develop a solution.
Show a lot of support for the kids and parents.
Listen and get involved with the kids.
School and parents try to work as a team for support.
Teachers and staff should be encouraged or required to make a
commitment to the community.
Encourage by sweetening functions.
Make school accessible.
Contact on n personal basis for conferences.
Teacher caring and more involved.

Try to h a v e teachers get more involved in the extra projects.
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promote a casual atmosphere and caring teachers and staff,
Close personal relationships with parents.
Moral support.

Even if you don't like the kids like them anyway.

Be very specific about academic or behavioral needs and provide
clear solutions that are possible for parents to understand and
participate in.
Make suggestions to parents now to help the child do better.
Try to let parents know to help the child do better.
Make sure information about child or situation is correct.
Keep close contact with concerned parents.
Let parents know what is going on with their children.
Let parents know how their child is performing.
Get with parents and talk, open communication.
Making sure that parents are aware of their child's progress in
school.
Listen to what the parents have to say and act on it or explain why it
won't work.
School should:

Contact the parents on a personal basis.

Talk about problems a child has in school with the parent.
Communication

-

verbal.

More communication.
Have good communication between officials. teachers. and parents.
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Let parents know what is happening
Taking time t o encourage bake sales with parents help.
Make it known that there are things to do in school.
Neighborhood meeting once a month to get parents involved.
Call a neighborhood meeting that child go to -- Inform the parent
how important their child's education is.
Schools contact with parents on a weekly basis to discuss both
positive and negative.
Notify parents when things are going on.
Let parents know ways in which they can help there school and
participate in extra curricular activities with their children.
Keep parents notified of all school functions.
Give recognition to parents who volunteer.
Make parents feel that they are somebody special. Give
encouragement - invite to get involved. Tell them that they are
needed and show them.

PHONE
Call parents about PTA meeting.
process of education.

Gives a feeling of belonging to the

Call the parent whenever necessary.
Call parents at work or home to remind them of special projects.
More contacts with parents through:
Call the parents.

Phone calls.

call or talk to parents to see what they can do to help.
phone conferences.
Call parents and ask.
Call parents about their child.
Teachers contact parents over the phone more often about different
functions or problems that be occurring too often.
Home phone calls.
Phone calls should be mandatory for teachers.
Call parents for both positive and negative.
Phone call with a list of ideas.
Phone conference every so often.
Stay more in touch between teacher and parent.
Teachers need to talk to parents more.
need to work together.

Parents have their own ideas

Teachers make effort to contact parents within the first few weeks of
school.
More time for parents and teacher to meet.
Parents and teachers must meet as equals. Staff and teachers should
be aware parents have assets and skills to offer.
Have teacher contact more parents.
Parent to teacher: talk when visiting.
Positive notes from teachers and principal about school happenings.
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Parents should be able to meet with teachers and staff informally.
Talk to the parents a lot.
Schedule more informal conferences with child's individual teacher.
Parents and teachers work together with kids.
Have teachers and others available to parents at all times.
them feel at ease to talk with school officials.

Make

Letting the parents be more involved in working with teachers.
Parents can help to reinforce child's good behavior when recognized
by the school.

FLEXIBLE SCHEDULING FOR PARENTS
More programs and activities in the evening.
Programs to be done at night.
Starting PTA at 6:00 would help parents with small children.
Have more timely meetings on weekends or early afternoon.
Working parents have a hard time attending meetings, workshops,
etc. during the day.
Evening time activities.
Perhaps make i t more accessible to parents who have unusual
schedules.
Provide baby-sitting for families.
Provide

baby-sitting.

WRITTEN COMMUNICATION

Letters asking to volunteer once a weeklmonth.
Send letters h o m e telling them what child is involved and how they
can help.
Send letters t o let parents know when something is happening.
Notes home to notify parents of changes in their child's performance.
Send a questionnaire what they would like child to work on at home.
Written notes.
Send h o m e bulletins regarding school projects which might require
more parent involvement.
Communication

-

written.

Send memos to parents trying to get the parents involved in school
activities during and after school.
Personal notes to parents.
Newsletters a s to the school functions.
Send letters home when in trouble.
More flyers sent home with children.
Notes home.
Send plenty of notes home.
More contact with parents through: notes
Send notes home.
Letters through the mail rather than notes home.
tendency not to get them to the parents.

K-12 have

3

Letters to the parents.
Sending fliers making an activity fun.
Send messages home to parents to see what ever they can to help.
Send more notes home.
Keep sending announcements for the parents involvement.
Send more information out to families about different activities going
on and how they can get involved.

PARENTICHILD

ACTIVITIES

Lunch with the kids.
After school activities.
Project in gym.
Activities for children and parents.
Skating party was a good parent involvement activity.
Parents to share i n activities in school and out.

more

get-togethers with parents.

Pot Luck suppers.
Have award night in the evening or banquets.
To have functions at school that involves both parent and student.
Have kids and parents get involved in different things.
Have more activities where the parents can get involved.

parentlchild trips and activities.
Get parents interested in school activities, field trips.
Have children in various activities that parents can come and
participate in or watch.
Plan family activities within the school.
More activities such as roller skating, outings.
Offer paren t/child activities.
Make activities fun for children and adults.
Have parent/student involvement activities.
Provide many opportunities for parent involvement daylevenings.
Opportunity for parentslchild activities at school.

PARENT EDUCATION
Parent training opportunities.
More meetings.
Have more parent meetings.
Presentations by teachers for parents concerning school expectations.
Different parenting classes/speakers.

SCHOOL VOLUNTEERING
Invite parents to participate in classroom activities.
Volunteering.
I-rave more field trips so parents can go on them with the kids.

S8

PTA.
Parents should participate in "Praise Day",
A different parent to come and work in a classroom a day.

pick parent every month to participate with their child in their class.

M A N D A T O R Y PARENT INVOLVEMENT
Talk to the parents about taking part in their child's school life.
Encourage parents to get involved more.
Involve more parents.
Get parents involved with different things.
Show up for meetings.
Make it mandatory for parents.
I t should be required.

Make parent involvement mandatory.
Encourage parents to come in more often to see how the children are
doing.
Parents give equal time to the school.
Encourage involvement through PTA, social groups or volunteer
groups.

ENCOURAGEMENT FROM CHILDREN
Have a class to tell parents what help is needed and how they can
help.
children should encourage their parents to come and get involved in
school projects.
Need more encouragement from the children.

NO COMMENT
No comment.
Not sure.

I don't know.
If a parent just isn't interested nothing will work.
know how to answer this effectively.

I don't really

DOING A FINE JOB
OK as is.
Doing a fine job.

OK as is.
Feel schools are doing a fine job.
This school is doing a very good job.
Communication better that years before, more involved with
students.

CHOSE N O T T O FILL OUT
Chose not to fill out.
Chose not to fill out.
Chose not to fill out.

TEACHERS - OUESTION I

PARENTS SHOWING INTEREST IN CHILD'S PROGRESS
SUPPORTING CHILDDNTEREST IN CHILD

Active participation of the parent in their child's education at school.
Ex: Support with discipline problems and follow through actions.
Support with discipline problems and follow through actions.
Assisting with discipline.
Establishing rewards and consequences - Being aware of what is
going on in their child's education.
Encouraging and motivating the child.
Involved and accountable on a day to day basis with teachers and
child.
Being actively involved in decisions that affect their children.
Visit classrooms and aware of curriculum.
Visiting classrooms.

~ n v o l v e d in the process of their child's education.
Parents are aware of what the student is doing in school.
Important for the child to see that school and home are both working
together.
Sometimes the best parent involvement is helping their child at
home.
Getting students to school on time, rested, fed and prepared for the
day.

HOMEWORK
Making sure homework is done.
Parents working with children on homework and other out of school
projects.
Active participation of the parent in their child's education at home.
Supporting the student at home assisting with homework projects,
discussing content.

SCHOOL FUNCTIONS
P TA
PTA
PTA
Parents getting involved in PTA
Active PTA of parents and teachers
Involved in PTA
PTA

Being involved in school committees - PTA
Attend PTA
a-cES

Parent involvement at a minimum should include and start with
attending conferences.
Conferences.
Attend all school conferences.
Coming to conferences.
Conferences.
Attend conferences.

OTHER SCHOOL FUNCllONS
Parents attending assemblies, programs.
Open House.
Attend school sponsored activities.
Interested and participating - praise day.

COMMUNICATION/ TEAMWORK BETWEEN PARENT TEACHER
Systems that encourage regularly scheduled communication times
will assist i n keeping parents involved in their child's progress.
Consistent communication with teachers.
Good communication with teachers.

Parents calling teachers to check on child's progress at least once
weekly.
Parents meet and visit with child's teachers.
Sometimes the best parent involvement is communicating often with
the teacher through notes and telephone calls.
Teachers and parents working together to help children learn.
Parents working with teachers to provide quality education for
children.
Some parents need their child's teacher as a friend.

VOLUNTEERING
CLASSROOM
Parents helping in classrooms.
Parents getting involved in classroom.
Parents involved in classroom daily.
Parents involved in classroom activities.

OTHER SCHOOL VOLUNTEERING
Volunteer at school.
Parents volunteer at school based on possible scheduling needs.
Parents sharing talents with school.
Getting parents interested and participating in school and in school
activities.

NOT APPROPRIATE
Parent involvement at this school in nil.
from parents.

You don't demand things

School offer programs that they the school thinks the parents need,
not what the parents themselves want.
When the experience is meaningful to the parent and their child.
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COMMUNICATION
ONGOING AND ACTIVE BETWEEN SCHOOL/FAMTLIES

Parents involved in setting policy, planning field trips and units.
Be open, non-threatening.
Listen to ideas that parents have and don't say "that is a good idea"
and forget about it.
Ask for specific things from parents.
Parents need to be made aware of how they are influencing their
child's progress in a positive manner.
Plenty of advance notice for all conferences. activities.
notices are given.

Several

Communication is a big factor. Notices need to be sent out in
advance.
Teachers need to communicate.

Notice of up coming events so they can make arrangements to
participate.
Beginning of Year hold a meeting after school to discuss the different
ways parents can get involved.
Call or visit each parent at beginning of year or as new students are
admitted. Make initial contact.
Have daily contact with parents.
Empowering parents during interactions: phone calls, conferences,
notes home, etc.
More team work is needed - offer free lunches for parents who
volunteer at school.
Let parents know how important and positive if they are involved in
their child's room.

OPEN POSITIVE CLIMATE
Teachers need to make themselves available at parents convenience.
Positive statements.
Appreciation expressed for whatever level of involvement is
demonstrated.
Encourage involvement by appreciating involvement.
Teachers must make an effort to involve parents in a positive way.
All staff including office warm, open. receptive and appreciative of
parents.
Provide a climate of togetherness: parents with parents, parents
with children, parents with teachers.

Make parents feel w d ~ o m ewhen they come to school to visit, attend
meetings, etc.
The school personnel should be friendly to all and encourage all to
participate in all school activities.
Try and make parents feel comfortable.
individual classroom teacher.

Responsibility placed on

Open door atmosphere.

Be approachable and understanding.
To encourage parent to visit and feel welcome anytime.
Parents feel welcome and comfortable.

PARENT EDUCATION
Provide training - How to work with children on: homework,
behavior expectations, training in volunteer skills needed.
Provide training - How to work with children at home, behavior
expectations, volunteer skills needed.
Help educate parents and facilitate their growth not only their
children's.
Educate parents on how they can help their child i n school.
Provide parents programs.
Schools can provide parents with a parent room.
Mandatory parental meetings.
All teachers should be members of the PTA and invite or even
volunteer to pick up a parent and bring them to PTA every month.

Have activities to teach parents to be able to help their children
learn.

PARENTICHILD ACTIVITIES
School wide activities involving parent and child.
Sponsor parent/child activities after school at least quarterly.
Activities which focus on student, parents and staff should be made
routine s o the child can see the unity of parents and teachers.
Activities where parents involvement is a must and a pleasure.
Have parent activities to allow parents to get to know each other.
Support services - Child Care, flex hours for working parents.

SCHOOL VOLUNTEERS
Invitations to events and classroom.
Providing a diversity of involvement options.
Teachers should have classroom activities that involve parents even
a little program involving a reading activity.
Have classroom volunteers that are parents.
Invite parents to visit classes in session at least one time during first
quarter.

FLEXIBLE SCHEDULING
Provide opportunities for teachers to come in late or leave early for
times spent after school hours i n Parent Involvement Activities.

