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CRAPI'ER I 

INTRODUCTION 

The counselor lives and works in a dynamic world. 

His image is one of the most important elements in deter

mining the effectiveness of the guidance program. One of 

the major functions of the counselor is to project an image 

of worthy function and responsibility to superintendents, 

principals, and other counselors in order to diminish 

amhiguity. 

Trained personnel who work with the counselor, e.g., 

superintendents and principals, should have a professionally 

favorable image of the counselor. Education is a team 

effort. If the counselor can project a professionally com

petent image to the other team members, it will greatly 

enhance his team contributions. 

Counselors also have an image of themselves. It is 

imperative that this self-image be positive and responsible. 

This can only be an actuality if the image has been pro

jected properly into the "total R team concept. Alone and 

excluded the image cannot be a constructive factor; together 

and included the image can be a morale booster and an indis

pensable factotum. 

It must be remembered that the counselor is a person 

working in propinquity with other trained personnel. It is 
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assumed these trained personnel share a common function , 
i.e., an effective pupil personnel program. Counselors as 

trained personnel with a viable image implement this program 

through their manifested image. 

Wrenn ably summed up the relevancy of this fact by 

saying, 

The counselor is the major factor in the effective
ness of any pupil personnel program and the program 
is best seen in relations to him••.• it is easy 
to wax eloquent on a nprogramtt but it is people who 
carry out the program. l 

I. THE PROBLEM 

Statement of the problem. It was the purpose of this 

study to identify the image of the counselor held by super

intendents, principals, and head counselors in fifteen 

secondary schools in central Iowa. The results are intended 

to be informative and may serve as a guideline for improved 

counselor images. 

Significance of the study. 'rhe process of improve

ment involves evaluation. This evaluation must be objective, 

programmed, meaningful, and continuous. The image of the 

couns elor is enigma ti c and dyn.ami c. I f the pas i ti ve char

lC. Gilbert Wrenn, The Counselor in ~ Changing World 
(Washington, D. C.: American Personnel and Guidance 
Association, 1966), p. Ill. 
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acteristics of this image can be identified, constructive 

improvement can be implemented. 

Evaluation is a learning process. As stated by 

Peters and Shertzer, 

'I'he sharing of ideas, the development of plans, the 
formulation of evaluative devices are learning 
experiences for all school personnel. Better insight, 
more understanding of the why of guidance services, 
increased use of services--all result from the inter
action of the school staff. 1 

School personnel interaction includes manifested 

images. The counselor's position depends upon the posi

tive polarity of his image. If the counselor projects a 

positive image to superintendents, principals, and other 

counselors, he can be more effective in polarizing students. 

Effective counseling entails a high degree of self-direction. 

If students can be positively polarized, one of the coun

selor's most difficult functions is fulfilled. 

II. DEFINITIONS OF TERMS USED 

Counselor image. Counselor image is a mental 

impression, symbol, embodiment, representation of one who 

assists people in self-understanding and self-direction by 

emitting an air of polarity. 

lHerman J. Peters and Bruce Shertzer, Guidance Pro

r;ram Development and Hanagement (Columbus, Ohio: Charles
 
E. Merrill Books, Inc., 19641, p. 494. 
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Most qualified. Most qualified is possessing the 

personal characteristics and the highest degree of skill in 

a given situation due to completion of rigorous training 

for the expressed purpose of being skillful in assisting 

people in a program of self-help. 

III. PROCEDURE OF THE STUDY 

In the review of the literature, the library 

resources of Drake University and the City of Des Moines 

were utilized. Data were also obtained from local, state, 

and federal agencies, educational agencies, private industry, 

and philanthropic organizations. Supplementary data were 

obtained in course work completed for a ~~ster of Science 

degree in guidance and counseling at Drake University. 

Surveys in related areas of the image of counselors 

were reviewed for historical background. The opinions of 

recognized authorities were given special attention. Four 

of these authorities were C. Gilbert Wrenn, Willis E. Dugan, 

Dugald S. Arbuckle, and Leona E. Tyler. 

Because the study made use of a questionnaire, a 

recognized authority in this area was reviewed. This 

authority was Herbert Hyman. 

lVlethodology. Association with professional educa

tors, superintendents, principals, counselors, and extensive 



research made the writer aware of the need for this study. 

Although literature on the image of counselors from the 

national level has been written, little has been written at 

the immediate Iowa level. 

The five general areas usually included in the 

guidance services were covered in this study: inventory, 

information, counseling, placement, and follow-up. Each of 

the five areas was covered by a five part questionnaire. 

The individual completing the questionnaire was asked to 

select the response most in agreement with his own on a 

five-choice Likert scale. 

Uniqueness of the questionnaire method was the fact 

that it was completed during a personal interview by the 

writer. This insured a one hundred per cent response with 

a minimill~ of time for the questionnaire to be completed 

properly. 

Locale of the study. The locale of the study included 

thirteen counties all within one hQndred miles of Des Moines, 

Iowa. These counties were Adair, Boone, Dallas, Green, 

Guthrie, Jasper, Madison, Mahaska, Marion, Marshall, Polk, 

Story, and Warren. Fifteen schools wi thin the, thirteen 

counties were selected for the personal interview. Super

intendents, principals, and head counselors in the fifteen 

~ielected schools were asked to complete the questionnaire. 
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Validation. The survbY cneck list was validated on 

the expert opinions of Dr. Stuart C. Tiedeman and Dr. Howard 

Traxler of the Drake University College of Education, 

Mr. Gerald Conley, Mrs. Shirley Blenderman, and Mr. Robert 

Peterson all with Master of Science in Education degrees in 

guidance and counseling from Drake University, Mr. Gordon 

Blenderman with a Master of Science degree in Administration 

from the University of Colorado, and Mr. Giles Smith, Chief 

of Guidance Services Section, Iowa state Department of Pub

lic Ins truction. 

Survey check list. During the weeks of July 29, 

1968, and August 5, 1968, the questionnaire was taken by 

the writer to the fifteen selected schools to be completed 

during the personal interviews with the superintendents, 

principals, and head counselors. 

Completed questionnaires were secured from all the 

interviewees in all fifteen selected schools. This repre

sented a one hundred per cent response. 

IV. LIMITATIONS 

The major limitation of the study was the attempt 

to identify the image of the dynamic counselor by means of 

a ~static" questionnaire. 

Forced choice responses on the Likert scale may have 
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thwarted more meaningful responses by the interviewees. 

Terminology used in the composition of the question

naire may ha ve had limi ting connotations for the inter

viewees. 

V. PREVIEW OF' THE ORGAN IZATION OF' THE REPORT 

The remainder of this report will be divided into 

three parts. 

Chapter II will present comprehensive reviews of the 

literature pertinent to the historical background, needs, 

and studies concerning the image of guidance counselors. 

Chapter III will present the response to the 

questionnaire and an analysis. 

Chapter IV will present the su~~ary and the conclu

sions relative to the data presented within the study. 
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CHAPI'ER II 

A REVIEW OF THE LITERATURE 

The tremendous growth in the number of guidance 

counselors in the last ten years makes it evident that a 

serious attempt ought to be made to understand how the 

lcounselor is perceived by those with whom he works. Role 

perceptions are widely diffused. Shertzer and stone pointed 

this out when they said, 

No role is performed in exactly the same way by 
any two individuals. Performance depends upon how 
each person perceives, interprets, and acts upon 
the obligations and rights of a position. It also 
depends upon his perceptions of others' expecta
tions for his behavior in the role. Normally, 
enactment of a role can only approximate the per
formance of previous role incillnbents. 2 

These perceptions will be examined from the superintendents', 

principals', and counselors' points of view. Examined in 

this manner, the review of the literature will parallel the 

orGanization of the data gathering instrument used in this 

study. 

The term administrator is used synonymously for both 

IC. Gilbert 1.rJrenn, nStatus and Hole of the School 
Counselor," Personnel and Guidance Journal, XXXVI, 175. 

2Bruce Shertzer and Shelle:y C. stone, Fundamentals 
of Counseling (New York: Houghton l'liff1in Company, 1968), 
p. 176. 
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superintendent and principal in much of the literature. 

However, to follow the organization of this study an attempt 

will be made to distinguish the image of the counselor as 

perceived by the superintendent and by the principal. 

I. SUPERINTENDENTS' IMAGE OF COUNSELORS 

The fact that a counselor is on the staff of a school 

demonstrates that someone made an assumption of what this 

. d 1 
serv~ce coul do. Many forces, such as distinguished 

educators, had an effect on the formation of this assumption. 

Shertzer and Stone named James B. Conant as one of the most 

powerful influences. 

It is our opinion that Conant's recommendations on 
counselor-student ratio and the employment of coun
selors in schools strongly affected superintendents. 
Conant's books on the school ha ve been widely read 
and have provoked much public discussion. Assuredly, 
his recommendations helped m~ny school counselors to 
make gains in staffing programs. 2 

Wrenn reported that the school superintendent plays 

an unique and important role in determining standards of 

counselor performance and education. It is the superin

tendent who accepts the counselor, develops additional 

counselor positions, assigns duties to the counselor which 

vitiate counselor effectiveness. 3 Wrenn continued, 

Ipeters and Shertzer, 2..E. cit., p. L~S6.
 

2Shertzer and Stone, 2£. cit., p. 176.
 

3Wrenn, £E. cit., p. 176.
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u ••• implicit assumptions about counselors' responsi

bilities and standards of performance are made by superin

tendents when they employ counselors. ttl Counselors owe 

thBir existence to superintendents who not only hire them, 

but also provide the environment for them to perform their 

assigned duties. To initiate the guidance program, super

intendents make assumptions and act upon them. The person

nel in the guidance program reflect the superintendent's 

b · l' t t ' ddt 1 t th' I' t· 2all y 0 JU ge people an 0 eva ua e ~elr qua l les. 

It is imperative that leaders have favorable images 

of counselors. Peters and Shertzer stated, 

Through the leadership of the superintendent the 
common goals to be achieved by all staff members 
are brought into focus. School leaders provide the 
catalytic means of stimulating and releasing the 
energy and talents of all personnel to more promis
ing directions.3 

wnen this is applied to the relationship between superin

tendents and cOilllselors it is noted that intelligent 

leadership depends upon a careful study of the develop

mental functions of guidance.4 

lIbid ., p. 177. 

2Ravmond N. Hatch and Buford Stefflre, Administra
tion of Guidance Services (Englewood Cliffs, New Jersey: 
Prenti ce-Hall, Inc., 196~), p. 30. 

3peters and Shertzer, .<212.. cit., p. 166. 

4Ibi£., p. 16. 
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Superintendents' image of the counselor directly 

affects the entire function of the guidance program. 'llhey 

are counted on to provide executive leadership, to furnish 
g,

a foundation for the guidance program, to see that the ;s1 

~ 
counselor's time is not devoted to substitute teaching, IW 

~,taking attendance, punishing students and the like. Super

intendents provide the means for informing the community of 
~ 
~

the guidance program. They are the ones with whom parents Ie 
I
 

I
! 

1 ~ 

I 

(
g 

come in contact, and their communications about guidance 

establish impressions and attitudes that will remain with 

the parents. 

Further review of the writings of Peters and Shertzer 

revealed that the superintendents perceive the cOQDselor as 

a source of assistance. Guidance programs provide knowledge 

of the aptitudes, interests, and the motivations of the 

student population, and help the administrator determine 

2
the most effective teaching techniques. Competent coun

selors are trained to conduct researCh, to ascertain how 

well the purposes of the school are being met, and where 

improvements are needed. This is essential information for 

. . dth_e superlntenen t

Ipeters and 

3
 . 

Shertzer, .2£. ci t., p. 119. 

2 Ibid ., p. 51. 

Jlbid. 
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Images of the counselor, the guidance program, and 

the superintendents are at times inseparable _ n'l'he COUTI

selorls work reflects favorably upon the administration 

since it is the school in many citizen's minds. ttl 

The superintendent projects his perception of coun

seling to the community. Contacts between the school and 

employers directly affect the positive image of the effici 

ency of the school. uGuidance programs increase the 

efficiency of the school by providing information and con

2tacts between the school and employer." 

Administrators think guidance programs help keep the f 

community informed. One essential aspect of this function 

is information supplied to the parents. "Guidance coun

selors provide information about school to parents."3 I 
Counselors assist the superintendent in internal 

school functions. They think counselors are of great 

assistance in these functions. Guidance programs help 

administrators by counseling, scheduling, registrating, 

filling in college entrance papers, writing recon~endation8, 

conducting interviews and career assemblies, interpreting 

lIbido
 

2peters and Shertzer, QQ_ cit., p. 52.
 

3Ibid •
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pupil-teacher relationships. 

-~~ 

Not all images of counselors help by superintendents 

are positive. I 
I
School administrators expect little or nothing 

from counseling. Some tolerate it, and its practi 
tioners, because a group of their articulate patrons 

@~ 

I
Ii~f 

accrediting associations require it. They do not
 
understand counseling, make no effort to comprehend 0"


Ii
demand it, because other schools have it, or because 

what it rillS to offer. Study after study cited coun
selors frequently serve as attendance clerks, quasi 
administrators, substitute teachers and the like. 2 

I
I
i
 
[ 
~,Some administrators expect counseling to solve 
~! 

every educational difficulty and to remedy every p,
Eo 

real and imagined community ill such as school drop
outs and disadvantaged children. They cite the 
existence of counseling in their schools as the 
solution to every problem.3 

Hennessy further revealed in his research that at times 

superintendents think guidance workers view themselves 

as the chosen people; counselors mistake the notion of 

confidentiality between themselves and the counselee, thus 

antagonizing the classroom teacher; counselors try to 

impress the superintendent as to their worth in order to 

vain
,,) 

financial aid.4 

~
 

i

I
I
I

L,r:
~ 

2Shertzer and Stone, QE. cit., p. 100.
 

3Ibid.
 

LI-Thomas C. Hennessy, The High School Counselor
 
Toda~ (Boston: Daughters of St. Paul, 19bb), p. 58. 
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II. PRINCIPALS' IY~GES OF COUNSELORS 

Counseling must have a starting point. In many 

cases this rests with the perception principals have of 

counselors. nIt is the principal who is ultimately respon

sible for the developmental phases of the guidance program.1t 

i 

I
I
I

I
I
I 

_ 

t 

I%;' 
~.Often it is the principal who acts upon his perception by 

recormnending to the superintendent the empl0J'!nent of a com

petent counselor. 

1,-Jhen a counselor is employed, certain prerequisites 

must be met. Again the literature revealed it may be the 

function of the principal to arrange for counseling facili

ties and to present the counselor to the staff so adequate 

space, time, and acceptance are provided. 

Wrenn and Dugan revealed the tremendous responsi

bility the principal undertakes by recommending the employ

ment of a counselor. 

The main responsibility for encouraging, support
ing, and implementing a program of guidance services 
rests with the school principal. The principal must 
provide the leadership in developing the program and 2 
accept responsibility for its continuous improvement. 

When counselors are employed, the responsibility of 

lpeters and Shertzer, £E. cit., p. 96. 

2 C• Gilbert 1:lrenn and V1Iillis E. Dugan, Guidance 
Procegures in High School (r'iinneapolis: University of 
Minnesota Press, 19Sb), p. 4. 

1
 

I
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the principal does not cease. He must reconcile his image 

of counselors with reality. "The principal has the ultimate 

responsibility both for the management of the program and 

1for the assignment and evaluation of personnel." 

Norris, Zeran, and Hatch made a list of the duties 

and responsibilities the principals have for the guidance 

program: 

1. Make the staff aware of the value of guidance. 
2.	 Coordinate guidance program with members of the 

staff. 
3.	 Offer inducements to counselors for improvement 

of their knowledge and skill. 
4. Arrange for pupils to have counseling time. 2 
5. Allow adequate time for counselors to counsel. 

When the principal has committed himself to a 

guidance program, his most difficult task presents itself. 

His conception of the guidance program will prove to be the 

foundation for this consequential task. No delegation of 

authority is permissible in this area. According to 

Christenson, "The principal is responsible for selection 

of counselors."
3 

The preceding statements have made clear what 

IHennessy, £E. cit., p. 162. 

2Willa Norris, Franklin R. Zeran, and Raymond N. 
Hatch, 'l'he Information Service in Guidance (Chicago: Rand 
IVlcNally and Company, 1966), p. 50. 

3 . ttR . . b· 1 . t th hn	 p.T. E. Chrlstenson, esponSl 1 1 Y 01 e Hlg 
School Principal in the Guidance Program,U School Review, 
LVII (March, i954), 150. 
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momentous responsibility the principal has in the guidance 

program, both for tbe counselor and for the school. 

Hennessy said, "A principal in a secondary school has a 

tremendous impact on that schoOl. ttl Moustakas applied 

this declarative concept to the guidance program when he 

said, "Principals see that the roles of various staff mem

bers in the guidance program are defined and that members 

2 
are able to function in these roles." 

That the principal makes many decisions that reflect 

his impression of the counselor has been documented. When 

decisions have been made, accountability begins. Principals 

depend a great deal on counselors. Norris, Zeran, and Hatch 

pointed out, "The principal is responsible for the degree of 

effectiveness of the guidance program even though he depends ~ 

on others in the organization for recommendations and actual 

accomplishment of the activity.n

It is imperative that principals have a clear image \ 
of the counselor and his program. Peters and Shertzer 

stated, n • .• it is the principal's responsibility to take 

the leadership in initiating action to determine the present 

IHennessy, £E. cit., p. 51. 

2Clark E. Haus takas, 'I'he Teacher and the Child 
(N ew York: McGraw Hi 11 Book Company, Inc., 1956), p. 6. 

3Norris, Zaran, and Hatch, ~. cit., p. 504. 

3
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status of guidance functions and services in the 8chool."1 

The principal must make value judgments to do all 

that is required of him. Many accuse the principal of not 

making any judgments. But an existing guidance program 

with a manifested image proves the proponents of this 

philosophy wrong. Peters and Shertzer substantiated this 

when they said, nIt is true that school principals make 

value judgments about services. u2 This is not easily 

accomplished, as Norris, Zeran, and Hatch pointed out. 

"The administrative relationships and responsibilities of 

the guidance services and the principal are sometimes poorly 

defined.,,3 

Progressing in the establishment of a guidance pro

gram by decisions, based upon the program's impression, 

establish a need for staff acceptance of the decisions made. 

Again it is the function of the principal for having the 

counseling progrm1 accepted in the most favorable light. 

Peters and Shertzer pointed out, uPrincipals are responsible 

for facilitating receptivity toward the guidance point of 

view. &14 

1 Peters and Shertzer, Q.£. cit., p. 88.
 

2 Ibid ., p. 31.
 

3Norris, Zeran, and Hatch, ~. cit., p. 511.
 

4peters and Shertzer, Q.£. cit., p. 2L;.•
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Staff acceptance of the guidance image is not the 

end. Decisions continue to be made. The decisions rendered 

should reflect an image of mutual cooperation between the 

counselor and the principal. Principals by rendering a 

decision either support the counselor concept or refute the 

counselor concept. Hatch and Stefflre made this clear when 

they said, 

Principals, while working closely with the coun
selor, assume the responsibility for the decisions, 
for example, of demotion, acceleration, placement 
in another school, shortening school hours, suspen
sion, exemptions, assignment to socia! adjustment 
classes, or to non-privileged status. 

The evidence of the principal's responsibility for 

the guidance program is substantial. Positions of leader

ship have made the principal accountable for images of 

counseling that he may not have had cooperation in estab

lishing. With all the facts revealed in the review of the 

literature, it is regrettable to conclude that the coun

selors are not always appreciative of the principal's 

position. In fact, Hennessy stated it provocatively when 

he said, u. • a number of counselors have gained in their 

preparation program an attitude of hostility toward the 

2 
school administrator. tV The notion of team cooperation 

lRaymond N. Hatch and Buford Stefflre, Administra
ti on of Guidance Servi ces (Englewood eli ffs, New .T ers ey : 
Prentice-Hall Inc., 1965;, p. 97. 

2Henn e s s y, 2.£. cit., p. :; 9 • 
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in the guidance program could not be dealt a more severe 

blow. 

III. COUNSELORS' IYillGE OF COUNSELORS 

Impressions expressed by counselors about counselors 

can be classified in three areas: qualifications, duties, 

and personal. Counselors must evaluate their own images 

and their positions continuously to see if they are ful

filling the functions of the guidance program. The self-

evaluation required of counselors must begin with their 

title. 

The title tlcounselortt is used by many individuals
 
to describe what they do. This rather indiscriminate
 
use of the title has been detrimental to attempts as
 
specifying clearly defined functions for those upon
 I
whom the title has been conferred (indeed, sometimes
 
self-conferred). The lack of definition by function
 Istems from the fact that counseling (in its modern 
sense) is relatively new, and confusion and uncer
tainty are inevitable in any emerging state. Profes f 
sional maturation will undoubtedly reduce exc8isive lvariation and bring consolidation in function. f 

! 

Counselors' image of their qualifications. "The
 

counselor as a person is the most important single factor
 

. 2
in cOUTIsellng. lI People become counselors through a process 

not an event. However, a great deal of arrbiguity exists 

about the population of counselors. Whiteley stated that 

lShertzer and Stone, 2.£. c1t., p. 17. 

1 121if,rr enn, 2.£. C l• t ., p.o.8 
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"counselors in training have one thing in common, they are 

self-selected, as well as selected to some extent by the 

training institution.»l 

For harmonious team effort the counselor must possess 

positive qualities. He must hold realistic views of his 

function, position, and himself. Wrenn supported this con
2 

cept when he said, "The counselor must be a realist .u 

Counselors have described certain characteristics 

desired for persons wanting to enter their profession. 

Responsible persons may not be able to develop a perfect 

counselor image, but they have methods of determining a 

certain degree of success or failure. Hennessy stated, 

We may not be able to pick out common character
istics of people who will be good counselors but we 
can find the people in the practicum setting who 
will not be able to function adequately as coun
selors.3 

Personal qualifications compatible with the coun

selor's conception were noted by a co~mittee composed of 

counselors. These qualifications were scholastic aptitude, 

interest in others, ability to work with others, and per

sonality. Shertzer and Stone elaborated the qualities of 

IJohn IVL. 1.rlhi teley, Research in Counseling (Columbus, 
Ohio: Charles E. IVierrill Publishing Company, 1967), p. 9Li-. 

2Wrenn , ~. cit., p. 6S. 

3Hennessy, £E. cit., p. 149. 
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a Good counselor when they stated, 

Counselors looking at "good counselors u perceived 
themselves as serious, earnest , -patient , soft spoken., 
aware of personal self-centeredness; more domestic 
than social; not of mechanical or industrial inclin
ation; concerned about possessing a measure of 
security; values the right of people to be different; 
viewed people as possessing an adequate measure of 
intellectual ability though self-centered. l 

The more a person can reconcile his views with these 

qualifications, the greater his chances for success in 

counseling. Barbara summed it up when he said, 

The healthier and more aware a person is, the 
more accurate a map he creates of himself, and the 
more realistically he sees himself, the more he 
will be able to verbalize facts, situations or 2 
feelings as they are and not how they should be. 

Counselors' ima~ of their duties. An image to be 

positive must be understood by the people who hold it. 

Applied to the duties of the counselor this statement 

becomes increasingly germane. The counselor functions as 

an individual making it difficult to form an accepted 

image. Sweeney stated: 

One inherent difficulty for a new counselor 
arises from the fact that, unlike the new teacher 
who can receive directions and support from other 

lShertzer and Stone, 2£. cit., p. 154. 

2Dominick A. Barbara, "The Value of Non-Verbal 
Comrnunit:.ation in Personality Understanding,n Journal £1
Nervous and 1"1ental Disease, CXXXIII (Iv1arch, 1956),286. 
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teachers on the staff, the school counselor is more 
often alone in his position.1 

Peters and Shertzer attempted to identify the coun

selor's duties by surveying the counselors themselves. 

The following is a delineation of the duties counselors 

deemed important, based upon that survey: 

1. Counseling students. 
2. Aiding teachers. 
3. Consulting with parents.
4. Administering tests. 
5. Maintaining records. 
6. Working in group guidance.
7. Liaison with community businesses. 
8. Cooperating with other school personnel. 
9. Conducting research. 2 

10. Participating in school activities. 

To accomplish these duties the counselor best have a clear 

self-image. Tyler explained this when she stated: nCoun

seling is one kind of psychological helping activity, the 

kind that concentrates on the growth of a clear sense of ego-

identity and the willingness to make choices and commitments 

in accordance with it."3 

Counselors' personal images. Qualifications and 

IThomas J. Sweeney, °The School Counselor as Per

ceived by School Counselors and Their Principals,"
 
personnel and Guidance ,TournaI, XLIV (January, 1966), 284·
 

2peters and Shertzer, £Ee cit., p. 415. 

3Leona E. Tyler, "Theoretical Principles Underlying
 
the Counseling process,ft Journal of Counseling Psychology,
 
V (Spring, 1958), 5·
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duties are followed logically and inevitably by personal 

perception. The review of the literature disclosed the 

fact that counselors themselves are surveyed very little 

regarding their own views. Yet as the examination of the 

literature has documented, this counselor's self-image is 

tentamount to the guidance program's success. Williamson 

stated, "The counselor's internalization of the expecta

ul 
tions constitutes his perceptions for role behavior. 

Counselors' conceptions may not coincide with other school 

personnel. As stated by Bentley, "The picture a certain 

counselor has of the way he should perform as a counselor 

(role conception) mayor may not correspond with the general
2 

ized set of expectations held by others." 

The literature revealed the following information 

regarding the counselor role determinants. Herr and Cramer 

surveyed the counselors in the New York schools to deter

mine how they ranked determinants of their perception: 

1 • Principal. 
2. Abilities of counselor. 
3. Guidance supervisor.
4. Students. 
5. Superintendent. 

IE. G. \~illiamson nThe Counselor as Technique," 
Personnel and Guidance J~urnal, XLII (October, 1963), 185. 

2Joseph C. Bentley, The Counselor's Role (New York: 
Iloughton jv'jifflin Company, 19b8"), p. 67. 



6. Teachers. 
7 . Parents. 
8. Board of education. 
9. Community. 

10. Counselor educators. 
11. State education department. 
12. Professionalorganizations.l 

To have accurate and realistic views, counselors 

must continually evaluate. Survey of the literature revealed 

they have not always done this. In fact, Peters and 

Shertzer stated, "Guidance personnel have shied away from 

attempted evaluation. u2 Wrenn continued this trend of 

thought when he said, 

The counselor cannot escape dealing with value and 
expressing value about his own behavior. He must be 
clear about the nature of his own values and how they 
influence his relationship with other people.3 

Martinson and Winborn thought counselors are handicapped 

in evaluating themselves because they are too willing to 

assume any task to gain school acceptance, strive unduely 

to please, and retain conflicts obtained when they were a 

teacher. 4 

lEdwin L. Herr and Stanley H. Cramer, "COQYlS elor Role 
Determinants as Perceived by Counselor Educators and School 
Counselors,u Counselor Education and Supervision, V (Fall, 
1965), 4. 

2peters and Shertzer, QE. cit., p. 501. 

3wrenn, £E. cit., p. 63. 

4Wi 11 i am D. !"jartinson and Bob vJinborn. n Are vJe Our 
l.vors t Enemi es?" The School Couns elor. XII (December, 196Lj) , 
86. 
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Introspect and self-understanding enable the coun

selor to develop his own image of competency. He must not 

use the client's time for his own counseling. He must be 

psychologically stable, academically prepared, and client 

oriented. The counselor's goal in understanding the coun

selee is to see things from the counselee's place, to enter 

l
his perceptual field. 

The counselor is all too willing to make entry into 

his profession without proper academic training. As stated 

by Hennessy, 

The guidance counselors might regard their 
religious convictions, ideals, and training as 
substitutes for the professional courses •••• 
However, they would not regard this training as 
an adequate preparation for teaching. 2 

An opinion of counselors is developed regardless of 

planning. Care must be taken to insure development of a 

positive opinion through corr~unication. Nelson stated, 

"A.nnouncements should be carefully phrased in order that 

pupils may not be given the impression that the counselor 

is either a fortune teller or a person who thinks he has 

u3all the answers. 

IHerman J. Peters, Bruce Shertzer, James B. Heck,
 
Hichard R. Stevie, and Ralph E. Van Atta, Counseling
 

~~~e~~e~n~~:dt~~~)~C~~u~~~~,Ohio: Charles E. ~errill 

2Hennessy, 2£. cit., p. 172. 

JA • Gordon Nelson, U[~eachinG High School Pupils \"rho 
Need Counseling, It Bulletin of the i\jational Association of 
School Principals., XXXVIII (February, 195i~), 9. 
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This care in projecting the cOQnselor1s image will 

pay dividends. ItPupils who think of him as a person who 

is friendly, trustworthy, and helpful will be inclined to 

seek his assistance."l Because a counselee is more likely 

to be at ease in the presence of a person whom others 

picture as a "good guy," counselors would do well to pro

ject such an image. 2 Counselors project involuntarily 

impressions that reflect their viewpoint. Williamson 

stated, "Counselor's philosophy shows through his 

behavior.,,3 

Parody, in 1965, discussed the different impres

sions school districts have of counselors and guidance 

programs even when these districts are in close proximity 

to each other. This suggests that communities form differ

ent impressions of the counselor and these differences can 

change the counselor's role. Most people have a tendency 

to perceive an individual as they want to or are influenced 

by what people have told them about him (counselor.)4 This 

does not enhance the team concept. In fact, conflict may 

2 Ibid ., p. 10. 

3E. G. l'J'illiamson, ttThe Counselor as Technique," 
Personnel and Guidance Journal, IV (October, 1963), 149. 

40v id Parody, nAn Expanding Concept of GUidance," 
Teachers College Record, LVII (April, 1965), 537. 
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arise. As stated by Herr and Cramer , 

Understandably, conflict occurs when the coun
selor behaves in a way that is inconsistent with 
what is anticipated. It is equally obvious that 
counselors who behave successfully must work 
toward resolution of potential conflicts. l 

Counselor images are as different as the persons 

who hold them. Good images foT' helping people are dis

tinguishable from bad ones. 

Relationships that are helpful have definite 
characteristics primarily with the attitude of the 
helping person on one hand and with the perception 
of the relationship by the helpee on the other. 2 

Not all helpees see the counselor in the same image. 

teThe immature student will see less need for counseling 

and will respond less favorably to any overture to assist 

him.~3 "The objective counselors are aware or such dis

tinctions in counseling as those between the person and 

the behavior, the s ;Y'1ilbo 1 andthe norm, the label and the 

the run more beneficial that the
object. n4 In long it is 

lWilliamson, QQ. cit., p. 150. 

R. Rogers, "The Characteristics of a Helping2 Carl
 
Helationship,n Personnel and Guidance Journal, XXXVII
 
(September, 19S8), 6. 

3pau l H. Masoner, "The Role of the Counselor in a
 
New ltJorld It LTournal of the Nat ional As socia t ion of lrJomen
 
Deans and' Couns elors-,-XXI (Harch, 1958), 115. 

4Henry l.oJeitz, nCounseling as a Function of the 
Counselor's Personality,n Personnel and Guidance JouT' I1al, 
XXXVI (January, 1957), 276. 



counselor is pupil oriented because, ttUltimately it is more 

rewarding to see a person as he sees himself."l 

IV. HELATED STUDIES 

A review of the literature revealed a limited number 

of studies on the image of counselors. The most recent 

studies are summarized in this section. 

New York study. An informal survey conducted by 

the International Hesearch Associates for the Ford Fund to 

find out what counselors look like as people found that the 

desirable qualities for a counselor are intelligence, cul

tural awareness, broad tolerance and patience, a sense of 

2 
humor and of the fitness of things. 

Shannon L. Christiansen studX. This was a doctoral 

dissertation presented to Utah state University in 1966. 

The instr~~ent of the study was a questionnaire and an 

Osgood semantic differential chart. Superintendents, prin

cipals, counselors, teachers, and students within the state 

lJ. W. Yates and Lyle D. Sch-midt, "The Counselor's 
Self Concept," Vocational Guidance Quarterly, VIr (Spring, 

1959), 151. 

2rnternational Research Associates for the Ford
 
Foundation "vJhat Counselors Look Like as 1"eople,'\
 
(New York:' Ford Foundation, 1965), p. 14·
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of Utah made up the study's population. These five groups 

all indicated their image of the counselor by responding 

to the questionnaire and semantic chart. The study revealed 

a lack of research in the area of specific group images of 

counselors. Both superintendents and principals were con

sidered administrators in the study's summary. 

Counselors' Summary: Counselors work more in the 

area of occupational and educational information and 

identifying exceptional children; counselors do little 

predictive research; counselors think people perceive 

them by what others have told them; counselors consider 

themselves less helpful with personal-emotional problems; 

over thirty per cent of the counselors felt they should 

not assist pupils who are failing. 

Administra tors' Su...mmary: Principals did not think 

counselors should do more research; principals perceived 

counselors as least likely to counsel non-school adults; 

principals thought counselors were not burdened by admin

istrative tasks. AillrJinistrators favor well-trained coun

selors; administrators perceived counselors as having had 

extensive training in guidance and counseling; administra

tors thought counselors determine how others perceive them; 

adJninistrators percei ved counselors as significant help to 

pupils in educational and vocational problems, but less 

help with personal-emotional problems. 
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General Conclusions: Counselors rated their image 

higher than the other groups. Except for the counselors 

themselves, the closer the individual's contact with the 

counselor the lower his image of the counselor. l 

Wrenn ASCA study Report. In 1960, a ten per cent 

random sample of the active members of the American School 

Counselors Association (ASCA) working in secondary schools 

was taken. The population of the study included counselors, 

superintendents, principals, and counselor-educators. 

The study showed that the counselors' median counsel

ing load was 1 to 412. One-fourth to one-third of the full 

time counselors devoted more than one half of their time to 

counseling students. More time was spent in program mechan

ics and clerical work than in group work. Counselors 

expressed the opinion that counseling students was the basic 

activity to be maintained. Clerical work kept counselors 

from doing what they thought more significant. Counselors 

objected to the use of their time for class sponsorship, 

study hall supervision, routine discipline, and the mechan

ics of psychological testing. Vocational counseling ranked 

highest in frequency of all specialized counseling. 

IShannon L. Chris tiansen, lIThe Image of tne Secondary 
School Counse1or as Perceived by Superintendents, Principals, 
Counselors, Teachers, and Students~ (unpublished doctoral 
dissertation, Utah state University, Logan, Utah, 19 6b ), 

pr. 1-119· 
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When asked, llv.Jhat will counselors be doing in the 

future1
tt 

the following responses were given: fifty-seven 

per cent suggested counseling with students; ten per cent 

suggested the use of computors and televised records for 

presenting pertinent data. 

The conclusion of the report revealed that there is 

something quite wrong in the perception that the principal 

and superintendents, and perhaps the school board, have of 

the function of the counselor. This was concluded from the 

expressed functions of the counselors and what prevented 

them from fUlfilling their functions. l 

I'1atthew John iVJichael Field Report. itA Counselor-

Principal Comparison of Counselor Functions in the Bakers

field Ellementary School District, Bakersfield, California,tl .. 
a master's thesis presented to the faculty at Drake Univer

sity in August, 1968. The purpose of the study was to pro

vide an evaluative comparison of actual counselor functions 

compared with flillctions considered most important by coun

sf;lors and principals. The instrument Has a questionnaire. 

Fourteen functions Here ranked identically in order of 

importance, by both the principals and the counselors. 

Ie. Gilbert ltJrenn, itASCA lVlember Counselor Study,11 
The Counselor in a Changing World (Washington, D. C.: 
American Personnel and (}uidance Association, 1966), 
p. Ill. 



32 

Record keeping received a significant rank of thirteen. It 

was concluded that counselors and principals are in sub

stantial agreement on what counselors should be doing. It 

was recommended that periodic evaluation would insure com

patibility between the image of what the counselor does 

and what he should be doing from the viewpoint of both the 

l
counselors and the princiPals.

Phoenix Study. In 1952, a study was completed by 

Jenson in the Phoenix, Arizona, area. Twenty per cent of 

the students in grades nine through twelve were asked to 

respond to the following questions: How do you feel about 

the counseling help you have received? Was the counselor 

of real assistance? Do you prefer counseling help from 

teachers, counselors, parents, deans, or friends? The 

following conclusions were derived from the responses: 

1. Students have a positive feeling for counselors. 
2.	 Counselors were the most help in assisting 

students in ability appraisal, interest and 
personality. Counselors were the least help 
assisting students in making progress toward 
realistic goals.

3. Students preferred counselors for help in estab
lishing school goals over parents, teachers, 
deans, or friends.

4.	 Counselors competed favorably with parents as a 
source of counseling assistance. 

lLatthew John IVlichael, itA Counselor-Principal Com
parison of Counselor Functions in the Bakersfield Elementary 

.,	 f . 1d "1 . f . It ( b l' h ' School Dl s trl ct Bakers l e , l,,"l ) orUla unpu l s ea 
[Vinster1s tbesis: Drake University, Des ]v'coines, 10Ha, 1965). 
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5. students avoided seeking help from individuals 

who assumed authoritative roles. 
6. Students looked upon other groups, not just 

counselors, 
assistance. l 

as a source of counseling 

Schmidt Study. In 1962 a study was completed of the 

comparison of the principals' perceptions of the counselor's 

role and the counselors' perceptions of themselves. The 

instrument of the study was a Q-sort-statement question

naire. Each principal scored the statements on what he 

thought the counselor was doing, and what he thought the 

counselor should be doing. Each counselor scored the state

ments on what he was doing and what he felt he should 

ideally be doing. 

The following counselor differences were identified: 

(a) counselors saw themselves primarily working with stu

dents; (b) counselors saw themselves least involved in 

research on testing and teaching methods; (c) counselors 

perceived themselves as interviewing teacher-referred stu

dents; (d) responsibilities that least resembled the coun

selor's ideal role were: classroom test research, preparing 

transcripts for college, performing welfare serVices, and 

doing police liaison work. 

IHalph E. Jenson, "Phoenix, Arizona Area High School 
Study" (paper presented to the Personnel and Guidance 
Association, May, 1965). 
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The following principals' perceptions were noted: 

(a) principals perceived counselors as primarily maintaining 

occupational and educational information; (b) identifying 

exceptional students; (c) and as being least likely to 

counsel out-of-school-adults. l 

Project TALENT. The Identification, Development, 

and Utilization of Human Talents was a project of the 

American Institute for Research, under the sponsorship of 

the U. S. Office of Education. Data were systematically 

gathered on counselors, the guidance program, and the 

school program. The raw data from Project TALENT became 

available in 1960. The data reported were from 808 public 

secondary schools, representing an eighty-nine per cent 

...response to a five per cent stratified random sample of .. 
o

high schools throughout the country. o 
) 

Project TALENT utilized a random sample of high o 
( 

schools in which all personnel who gave twenty per cent or 

more of their time to any part of the guidance program were 

considered to be counselors. These counselors were asked 

to complete the project's study schedule, which was a 

description of wbat counselors in senior high schools at 

lLyle D. Schmidt, \tConcept of the Role of Secondary 
School Counselors, U Personnel and Guidance <TournaI, XL 
(1962), 600-605. 
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Characteristics of the senior high school coun

selor were compiled to develop a norm image. This image 

had slightly more than half the counselors as male and over 

forty years of age, with a majority having master degrees, 

and with forty-seven per cent having employment contracts 

of ten months. 

Project TALENT represented a fairly accurate cross 

section of the high schools in the country. Over twenty-

seven per cent of these schools have no counselor at all. 

In forty-six per cent of the schools no one was assigned 

full time to ftguidance. tt As expected, the larger schools 

and the senior high schools were most frequently served by 

fUll time people. Not all the listed principals and 

guidance directors were counselors, however, since the 

principals' blanks on guidance programs reported more than 

tvdce as many uguidance workers" as were reported on the 

.. .. 
o 
t 
) 

o 
( 

counselors' blanks. Principals considered themselves, 

teachers who administer tests, core curriculum teachers, 

and many others as ttguidance workers. u The image of guid

ance was quite widely diffused. 

It was reported that only fifteen per cent of all 

counselors in the smaller schools devoted half time or more 

to counseling students as compared to sixty-four per cent 

in the larger schools. About one-fourth of all counselors 
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spent half their time assigned to "guidance duties" in 

teaching, home room duties, and straight administrative 

tasks. 

Information was presented on the counselors ranking 

of frequency of counseling and other school duties. The 

counseling duties ranked highest in frequency were coun

seling for college and counseling for high school programs. 

Administering tests and teaching took almost as much time. 

Second on the frequency scale were counseling for develop

ing potential and counseling for inadequate achievement. 

Lowest on the frequency scale was counseling for occupations. 

All of these were responses to a checklist so, to some 

degree, the items were suggested by the items on the form. 

The interpretation of what was meant by an item, therefore, 

may have varied. But the low ranking of vocational coun

saling sugeests a disturbing absence of what many assumed 

to be a vital counseling area for adolescents. 

Counseling for college in the senior high school was 

extremely high in frequency, twice as frequent as the next 

hi~hest item and eleven times as frequent as counseling for 
() 

developing potential. Occupational counseling ranked nrnch 

lower than other counseling emphases in the senior high 

schools. 

TALENT counselors spent a larger proportion of their 

time in mechanics and clerical work. They were scattered 
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thinly yet spent more time on the impersonal phases of the 

program. Coupling these facts with earlier findings that 

in the smaller schools less counselor time is spent with 

students, it was felt that as total counselor time decreases, 

so also does the proportion of time given to students 

1
decrease. 

..
 

I C "l'lbert \rJrenn Itproject TALE'NT,u The Guidance 
• \_1, ..• 

Coung elor in a Changing \'Jorld ("lashing ton, D. C.: A.merl can 
Personnel and-Guidance Association, 1966), p. 111. 



CHAPTER III 

PRESENTATION AND ANALYSIS OF QUESTIONNAIRE RFSPONSF2 

The purpose of this study was to conduct a descrip

tive survey to identify the image of guidance counselors 

from the viewpoint of superintendents, principals, and head 

counselors in fifteen selected schools within one hundred 

miles of Des Moines, Iowa. The results obtained from this 

study are presented in this chapter. 

I . RESPONSES 

Superintendents, principals, and head counselors 

in fi fteen schools wi thin one hundred mi les of Des lVloines, 

Iowa, were personally interviewed by the writer. The pur- .. .. 
pose of the personal interview was to assure a one hundred o 

o 
per cent response to the questio~naire. 

) 

c 
( 

One high school principal refused to complete the 

questionnaire. This refusal made it necessary for the 

writer to call on one more school for the purpose of having 

the principal complete the remaining questionnaire. 

Although a sixteenth school was called on, the total 

responses to the questionnaire did not chanSe. The ques

tionnaire was divided into five guidance service groups 

with five declarative statements per group. This made a 

total of twenty-five statements. Three persons in each 
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school were asked to complete the questionnaire. t.vith the 

sixteenth school principal response, a total of forty-five 

questionnaires were answered completely. This represented 

a one hundred per cent response. 

Numerical response figures converted to percentage 

figures. The responses to each questionnaire were tabu

lated and are shown in Tables I, II, III, and IV in the 

Appendix. To make the study more readable, the statement 

and group responses, sUb-totals, and totals in the four 

tables were converted to corresponding percentages. All 

response figures, excluding those in Appendix Tables I, II, 

III, and IV, will be expressed in percentages. N-figures 

for the base of each percentage will be noted on each table. 

This will provide the reader the convenience of not having 

to look up each total response. Also, it is anticipated 

that percentage figures make response comparisons easier 

and more meaningful. 

II. ~ffiITHOD OF PRESENTATION 

Response tables, when meaningful, will be presented 

and properly desiGnated. The top five responses in each 

Likert choice--Strongly Agree, Agree, Undecided, Disagree, 

and Strongly Disagree--to the questionnaire's twenty-five 

declarative statements by the three responding groups and 
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the aggregate will be analyzed. Following each group's 

response, the corresponding percentage will be noted. This 

will enable the reader to have the pertinent response per

centage readily available. Each response group--superin

tendents, principals, counselors--will be compared to the 

other and to the aggregate. The parallelism of the study 

will thus be maintained. 

Strongly agree high response comparisons. The 

questionnaire statement with the highest agreement was, 

UThe counselor is the most qualified to answer questions 

about standardized tests .tt It ranked number one in fre

quency of response by all responding groups and, conS8

quently, by the aggregate. 

...The statement, u'l'he counselor is the most qualified .. 
v 

to assist students with occupational opportunitiesl~ was	 o 
"' 

ranked second highest by superintendents (67%), principals	 ~ , 
\ 

(609;:), and the aggregate (62%). Couns elors (60'70 ranked 

the statement fourth out of the top five Strongly Agree 

responses. 

The statement, "The counselor is the most qualified 

to assist students with educational opportunities,1t placed 

in the top five responses by all personnel groups, but in 

different rank. Counselors (73%) ranked it second, prin

cipals (47~), and the aggregate (5 ) ranked it third, and 



41 
superintendents (40%) ranked it fifth. 

The statement, "The counselor is the most qualified 

to procure data for the information services," was placed 

in the top five responses by three of the four response 

groups. Aggregate (51%) and principals (47%) ranked it 

fourth. Counselors (60%) ranked it fifth. Superintendents 

did not have it ranked in their top five responses. 

The statement, 'tThe counselor is the most qualified 

to assist students in obtaining additional education," 

ranked fifth by the aggregate ()8'10) and by principals (40%). 

Superintendents and counselors did not rank it in their top 

five responses. 

The statement, ItThe counselor is the most qualified 

to conduct student drop-out interViews," was ranked third .. .. 
highest by superintendents (47~). No other response group o 

J 
ranked it in their top five. 

) 

j.
The staternent, uThe counselor is the most qualified 

, 

to assist students in all phases of development," was 

ranked fourth highest by superintendents (40%). No other 

group ranked it in their top five responses. 

The statement, "The counselor is the most qualified 

to obtain information about students' scholastic progress," 

was ranked third hi ghes t by couns elors (605;). Na other 

group had it ranked in the top five responses. 

Principals had the same statements in their top five 
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responses as the aggregate, but in different rank. Only 

three statements Here different in the response by three 

personnel groups and the aggregate. Superintendents had 

two different statements ranked in the top five responses 

and counselors had one different statement. 

Agree high response comparisons. The statement, uThe 

counselor is the most qualified to provide placement results 

to those responsible for educational improvements," ranked 

the highest among principals (73%), counselors (73%), and 

the aggregate (67%). Superintendents did not rank this 

statement in their top five Agree responses. 

The second high Agree response was the statement, 

"The counselor is the most qualified to be the liaison 

between the school and community employment services." .. .. 
o 

Superintendents (60%) and counselors (67%) both ranked it o 
) 

jfourth highest. The aggregate (56%) ranked it second high

est. Principals did not rank it in their top five Agree 

responses. 

The third high response was for the statement, nThe 

counselor is the most qualified to obtain information about 

studentst home and 

had it ranke d t h ·lr 

and the counselor 

Principals did not 

family background. u The aggregate (53!~) 

d' h' h t }_~oth the superintendent (6Cr;s)19 •es . I 

(67%) had it ranked second highest. 

rank the statement in their top five 
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Agree responses. 

The fourth highest statement response was only listed 

in the top five by principals (73% ) and the aggregate (5310 ) • 
Principals ranked it second highest and the aggregate ranked 

it highest. 'rhe statement Has, tiThe counselor is the most 

qualified to conduct student drop-out intervieHs." 

Superintendents (53%), counselors (53%), and the 

aggregate (49%), all had the statement, ttThe counselor is 

the most qualified to answer questions about students' per

sonal and social progress," ranked fifth highest. Princi

pals did not rank the statement in their top five Agree 

responses. 

Two statements, "The counselor is the most qualified 

to assist students with educational opportunities,tt ranked 

second (oOl[); and, 'tThe counselor is the most qualified to 

judge data to be used in the information services. 1t ranked 

first (oT7;;); both ranked in the Agree top five responses 

only by superintendents. 

Principals had two statements ranked in the top five 

responses that were not included by any other personnel 

group or the aggregate. The statements were, ItThe counselor 

is the most qualified to acquaint the com~unity with researeh 

findings, It ranked fourth (S37G), and, tlThe couIlselor is the 

. ~ t' . nmost qualified to procure data for the lnlorma lon servlces, 

ranked fifth (1~ ) . 
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Counselors (67%) ranked third the statement, "The 

counselor is the most qualified to assist students with 

opportuni ties for personal and social development. tt No 

other group ranked the statement in their Agree top five 

respons es • 

Undecided high response comparisons. Every person

nel group--superintendents, principals, counselors, and 

consequently the aggregate--included the statement, "The 

counselor is the most qualified to interpret studies con

cerning the curriculum," in their top five responses as 

Undecided. The aggregate (4070 and superintendents (40%) 

both ranked the response second highest. Counselors (33%) 

ranked the response fourth highest and principals (33%) 

ranked it fifth highest. 

The aggregate (36%) and superintendents (47%) both 

ranked the statement, urrhe counselor is the most qualified 

to identify out-of-school youth who need counsel.ing,lt high

est in their Undecided responses. Principals and counselors 

did not rank it in their top five responses. 

The third highest response on the aggregate (31%) and 

hiGhest on the counselors (L~O~~) llVas the statement, ttThe 

counselor is the most qualified to assist students in obtain

ing part-time employment. 1t Superintendents and principals 

did not jnclude the statement in their top five Undecided 

responses ., 
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Counselors (4~/o) and the aggregate (31%) both in

cluded the statement, nThe counselor is the most qualified 

to do research about your school's educational weaknesses n, 
in their top five Undecided responses. Counselors ranked 

it second highest, and the aggregate ranked it fourth high

est. Principals and superintendents did not include the 

statement in their top five Undecided responses. 

The statement, "The counselor is the most qualified 

to do family counseling," was ranked fifth highest by the 

aggregate (29%) and third highest by the counselors (33%) 

in their Undecided responses. Neither the superintendents 

nor the principals ranked the statement in their top five 

Undecided responses. 

Ranked third highest by superintendents (33%) and .. 
first by principals (40%) was the questionnaire statement, 

ttThe counselor is the most qualified to assist students with 

opportunities for personal and social development." Coun

selors and the aggregate did not include the response in 

their five highest Undecided. 

Of the remaining Undecided responses, no statement 

was included by more than one of the personnel response 

groups or the aggregate. Therefore, their identification 

would be a singular response. 

Disagree high response cOFJparisons. Included by all 
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response groups and the aggregate was the statement, ltThe 

counselor is the most qualified to obtain information about 

students' physical and medical status." Th aggregate (47/0,d)e 

counselors (53%), and principals (53%), all ranked the 

statement highest of their Disagree responses. Superin

tendents (33%) ranked it fifth highest. 

Also ranked by the response groups and the aggregate 

was the statement, "The counselor is the most qualified to 

interpret studies concerning the curriculum." Counselors 

(40%) and the aggregate (40%) both ranked the statement 

second highest. Superintendents (~-7%) ranked it third 

highest. Principals (33%) ranked the statement fourth 

highest. 

Ranked third highest by the aggregate (33%), fourth .. .. 
highest by the superintendents (~7%), and fifth highest by J 

, J 
the principals (33%) was the statement, "The counselor is ~

the most qualified to do research about your schools' educa

tional Healmesses." Counselors did not include the state

ment in their top five Disagree responses. 

The questionnaire st3tement, "The counselor is the 

most qualified to recognize individual differences among 

stUdents," was included in the top five Disagree responses 

by one p;roup and the ae;grega te. SUDerintendents U~ T°{,) 

ranked tho statement second highest, and the aggregate (3 

ranked the statement fourth highest in the Disasree responses. 
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Again, the aggregate and the superintendents agreed 

on a statement to be included in their top five Disagree 

responses. rehe statement was, uThe counselor is the most 

qualified to acquaint the community with research findings.1t 

Superintendents (47%), however, ranked the statement second 

highest as compared to the aggregate (31%), which ranked it 

fourth. 

Not ranked in the top five responses in the aggre

gate, but in two personnel group responses was the state

ment, tiThe couns elor is the mos t qualified to decide who 

needs counseling." Principals (33%) ranked the statement 

second highest, and counselors (27%) ranked it fourth high

est in their top five Disagree responses. 

Strongly dl~agree high response comparisons. No 

counselor Strongly Disagreed with any questionnaire state

ment. However, superintendents, principals, and their 

aggregate did rank five statements in the Strongly Disagree 

response category. 

The statement, ltThe counselor is the most qualified 

to decide how much of his time should be spent counseling,1t 

led these Strongly Disagree responses. Both the aggre~ate 

(9%) and the superintendents (13%) ranked this statement 

second highest in the Strongly Disagree responses. Prin

cipals (1 ) ranked it fifth highest. 
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A second questionnaire statement which received 

responses in the top five was, '~The counselor is the most 

quali fied to decide who needs couns eling .tt The aggregate 

(9%) ranked the statement third highest, superintendents 

(7%) ranked it fourth highest, and principals (20%) ranked 

it second highest in the Strongly Disagree responses. 

'1'he questionnaire statement, liThe counselor is the 

most qualified to obtain information about students' physi

cal and medical status," ranked in the top five responses 

by the aggregate (9%) and superintendents (13%). Both 

ranked the statement first in their responses. 

Principals (20%) ranked third highest, and the aggre

gate (990 ranked fourth highest the statement, "The coun

selor is the most qualified to interpret studies concerning .. 
the curriculum," in the Strongly Disagree category. 

The statement, "The counselor is the most qualified 

to assist students with all phases of development,tt ranked 

highest by principals (20%) and fifth highest by the aggre

gate (7%) in the Strongly Disagree responses. 

One statement was not included in the aggregate's
 

top five responses, but did make the top five Strongly Di8

. . 1 The
 
a~ree responses of superint end ent s and prIncIpa s.
 

statement, "The counselor is the most qualified to recog


nize individual differences among students, II was ranked
 

) and fourth hi sstthird highest by superintendents 
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by principals (13%). 

None of' the other questionnaire statements in the 

Strongly Disagree category was listed by more than one 

response group or by the aggregate. 

The preceding text is based, in part, on data 

presented in the following tables: I, II, III, and IV. 
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TABLE I 

EXTENT OF AGREEIvJENT BY THE AGGREGATE
 
AS TO THE COUNSELOR1S ABILITY TO
 

PERFORIvr GUIDANCE FUNCTIONS,
 

PERCENTAGE
 

STRONGLY AGREE: 
,. {~ .•. answer questions about standardized tests. 67 
1 ....assist students with occupational oppor

tunities. 62 
2 .	 .. .assist students with educational oppor

tunities. 53 
~_. . .• procure data for the information services. 51 
1.	 . ..assist students in obtaining additional 

education. 38 

AGREE:
5.	 . .. provide placement results to those respon J

sible for educational improvements. 67 ;)
 
)--1- • • •• be the liai s on between the school and ill
 

community employment services. 56 \:
,1 .	 .. . obtain information about students' home 
and family background. 53 .. 

1 .... conduct student drop-out interviews. .S3 .. 
4.	 . .. answer ques tions about students I personal j 

and social progress. 49 •J 
I 

UNDECIDED: 
2 .... identify out-of-school youth who need 

36counseling. 36..• interpret studies concerning the curriculum.3
..• assist students in obtaining part-time2. 31employment.

5 ....do research about your school's educational 
31 

tAl e a kn e sses . 29•.. do family counseling. 
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TABLE. I (continued) 

PERCENTAGE
 

DISAGREE: 
2 .•••obtain information about students' 

physical and medical status. 473 .	 . .• in t erpre t s tudi e s concerning the 
curriculum. 40S.	 . .. do research about your school's educa
tional weaknesses. 33

2 ....recognize individual differences among 
students. 314....acquaint the community with research 
findings. 29 

STRONGLY DISAGREE: 
2 ...•obtain information about students' 

physical and medical status. 9 
3.	 . .. decide how much of his time should be 

spent counseling. 9
4.	 . ..decide who needs counseling. 9 
3.	 . .. interpret studies concerning the 

curri culum. 9 
1 ... . assist students with all phases of develop

ment. 7 

*Deleted: The counselor is the most qualified to ... 
N-Total number of responses per statement is forty-

five. 
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TABLE II 

EXTEl:irT OF AGREEl\1EJ:lJT BY SUPF.RINTENDb-::NTS
 
AS TO THE COUNSELOR'S ABILITY TO
 

PERFORM GUIDANCE FUNCTIONS
 

STRONGLY AGREE: 
5. ~~ answer questions about standardized tests. 67 
1 assist students with occupational oppor

tunities. 67 
1 conduct student drop-out interviews. 47 
1 assist students with all phases of 

development.	 40 
2.	 • •• assist students with educational 

opportunities. 40 

AGREE:
5 .	 .. . judge data to be used in the information ) 

s ervi ces • 67 ~ 
III1 .	 ... obtain information about students' home .. 

and	 family background. 
2 .	 .. •assist students with educational 

tuni ti es • 
4....be the liaison between the school 

community employment services. 
4.	 . .. answer questions about students' 

and social progress. 

UNDECIDED: 
2 .... identify out-or-school youth who 

counseling.
3.	 . .. interpret studies concerning the 

curriculum. 

PERCEN'l'AGE 

60 ,\
oppor

60 .. 
and ,.. 

60 
)

personal 
53 

need 
47 

40 
for3.	 . .. assist students with opportunities 

33oersonal and social development. 
331+.	 '... decide who needs counseling. 

2.	 . .. obtain information about students' 
27physical and medical status. 
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TABLE II (continued) 

PERCENTAGE
 

DISAGREE: 
4· ...acquaint the community wi th research 

findings. 53
2.	 . •• recognize individual differences among 

students. 473 .	 . .• in terpre t s tudi es concerning the 
curriculum. 47S.	 . .. do research about your school's educational 
weaknesses. 47

2 ...•obtain information about students' 
physical and medical status. 33 

STRONGLY DISAGREE: 
2 •.••obtain information about students' 

physical and medical status. 13 
3 .	 ..•decide how much of his time should be 

spent counseling. 13 
2.	 ••• recognize individual differences among 

students . 7 
••• decide who needs counseling. 7 
..•assist students in obtaining additional 
education. 7 

Jo't.

"Deleted: The counselor is the most qualified to ..• 
N-Total number of responses per statement is fifteen. 
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TABLE III 

EXTm~T OF AGREE~ENT BY PRINCIPALS 
AS TO THE COUNSELOR'S ABILITY TO 

PERFORlVl GUIDANCE FUNCTIONS 

PERCENTAGE
 

STRONGLY AGREE: 
5.	 * ...answer questions about standardized tests. 60 
1.	 . . . assist students wi th occupational oppor

tunities. 60 
2.	 . •• assist students wi th educational oppor

tuni ties. 47 
L~. • •• procure data for the information services. 47 
1.	 . . . assist students in obtaining additional 

education. 40 

AGREE:
5.	 . .. provide placement results to those respon ;) 

jsible for educational improvements.	 73 
:II1 conduct student drop-out interviews. 73	 ... ...3 obtain information about students' 

scholastic progress. 53 i 

L~. . •• acquaint the community with research 
~ 

findings.	 53 ,
l.~.	 . .• procure data for the information services. 47 , 
lmDECIDED: 
3.	 . .. as s is t students wi th opportuni ti es for
 

personal and social development. 40
 
2.	 . .. identify out-of-school youth who need 

' 04counseling.
!-I-. • •• Hnswer questions about students' personal 

and	 social progress. 33 
5.	 . .. judge data to be used in the information 

services. 33 
3.	 . .. interpret studies concerning the 

curriculum. 33 
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TABLE III (continued) 

PERCENTAGE
 

DISAGREE: 
2 ••.•obtain information about students' 

physical and medical status. 53 
4· ..•decide who needs counseling. 33 
3.	 . ..assist students in making schedule changes. 33 
3.	 . .. interpret studies concerning the 

curriculum. 33 
5.	 . ..do res earch about your schoo I' s educational 

weaknesses. 33 

STRONGLY DISAGREE: 
1 .. ..assist students with all phases of develop

ment. 20 
4.	 . ..decide who needs counseling. 20 
3.	 . .. interpret studies concerning the 

curriculum. 20 , 
2.	 . .• recognize indi vidual differences among j 

students. 13 ,
:It ..

3.	 . .. decide how much of his time should be ...
spent counseling. 13 

.,~l-Deleted: The counselor is the most qualified to .•• 
N-Total number of responses per statement is fifteen. I 
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TABLE IV 

EXTE~T OF AGREEl~~T BY HEAD COUNSELORS
 
AS TO THEIR ABILITY TO PERFORM
 

GUID&~CE FUNCTIONS
 

PERCENTAGE
 

S'TRONGLY AGREE: 
S.	 ~,. ... answer questions about standardized tests. 73 
2.	 . ••assist students with educational oppor

tuni ties. - 73 
3.	 . .. obtain information about students' 

scholastic progress. 60 
1 ... .assist students with occupational oppor

tunities. 60 
4....procure data for the information services. 60 

AGREE:
S.	 . .. provide placement results to those respon ),

sible for educational improvements. 73 
1.. .. obtain information about students' home .. & 

and family background. 67 ,..
3.	 . .. assist students with opport1mi ties for 

personal and social development. 67 
4.	 . .. be the liaison between the school and 

community employment services. 67 
4.	 . .. answer questions about students' personal 

and social progress. 53 

lJNDE:CIDED : 
2.	 . .. assist students in obtaining part-time 

employlnent.	 40 
5.	 . .. do research about your school's educational 

1 41 0weaKnesses. 
5.	 . .. do family counseling. 33 
3.	 . .. in t erpret studies concerning the 

curriculum. 33 
4 .	 . .• a cquain t the communi t Y wi th re sear ch 

findings. 33 
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TABLE IV (continued) 

PERCENTAGE
 

DISAGREE 
2 ..••obtain inforr~tion about students' 

physical and medical status. 53
3 .•.•interpret studies concerning the 

curriculum. 40 
1.	 . .. assist students with all phases of 

development. 33
4.	 . .. decide who needs counseling. 27
5.	 . .. do family counseling. 27 

STRONGLY DISAGREE: 
No responses. 

~}Delet ed: The couns elor is the most qual i fi ed to ..• 
N-Total number of responses per statement is fifteen. 

,.."
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CHAPTER IV 

SUMIvTARY AND CONCLUSION 

~lhis chapter will present a summary of the image 

of guidance counselors and the conclusions based upon 

the data obtained in the study. 

I. PROBLEM fu~D PROCEDURES 

Restatement of the problem. It was the purpose of 

this study to conduct a descriptive survey to clarify the 

image of counselors by superintendents, principals, and ,
head counselors. , 

.. 
Procedure. The library resources of Drake University ", 

and the City of Des Moines were utilized in review of the 

literature. Special attention was given to surveys in 

related areas by recognized authorities. The five general 

areas usuall y included in the guidance s ervi ces 1-lere 

covered in this study: inventory, information, counseling, 

up Ei;ach of the five areas wasp1.8ce ill en", and_ t follo"v-. '"' 

co vered by a five part questionnaire. The indi vi dual com

pJeting the questionnaire was asked to select the response 

most in agreement with his own on a five-choice Likert 

scale. 
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I I • SUMi'JjARY 

Definite areas of agreement, undecidedness, and 

disagreement among the responding personnel were disclosed 

with the analysis of the questionnaire responses. The 

identification of similar responses makes it easier to see 

the true image of guidance counselors. These suwnary 

statements shall focus the study's findings: 

1.	 Superintendents, principals, and counselors all
 

Strongly Agreed with the statement, "The coun

selor is the most qualified to answer questions
 

about standardized tests."
 ) 
j

2. Superintendents, principals, and head counselors 

,.. were Undecided about the statement, uThe coun- "

selor is the most qualified to interpret studies 

. t k • 1 itconcernlng ue currlCU UID. 

3.	 Superintendents and principals Strongly Disagreed
 

most frequently with the statement, uThe coun

selor is the most qualified to obtain information
 

about	 students' physical and medical status.
1t 

u. No counselor Strongly Disagreed with any of the 

statements. 

5.	 The majority of superintendents, principals, and
 

counselors Strongly Agreed with the statement,
 

"The counselor is the most qualified to assist
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students with occupational oPPortunities. 1t 

6. Superintendents t principals, and counselors Strongly 

Agreed with the statement, "The counselor is the 

most qualified to assist students with educa

tional opportunities." 

7.	 Superintendents and principals Strongly Disagreed
 

with the statement, ItThe counselor is the most
 

qualified to decide how much of his time should
 

be spent counseling."
 

8.	 Superintendents and principals Strongly Disagreed
 

with the statement, ttThe counselor is the most
 

)qualified to decide who needs counseling.t\	 , 
9.	 Superintendents and principals Disagreed with the 

II 

statement, "The counselor is the most qualified 

to recognize indi vidual differences among 

students." 

10.	 Superintendents, principals, and counselors held a 

favorable image of the competencies of counselors. 

11.	 Counselors agreed more frequently with superintend

ents than principals as to the counselor's ability 

to handle the guidance services. 

12.	 Principals had the widest range of responses to 

the questionnaire. 

13.	 Principals agreed more frequently with suoerintend

ents than with counselors as to the counselor's 
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--------------u
 

ability to handle the guidance services. 

14· Counselors had a better image of themselves than 

superintendents and principals had of them. 

II. CONCLUSIONS 

1.	 There is an acute need for competent guidance
 

counselors.
 

2. Counselors must develop a favorable image of 

themselves and their profession through defini

tion of function and fixation of responsibility. 

3.	 Superintendents, principals, and head counselors
 

have a favorable image of counselors, but
 

..acknowledge that counselors do have weakness.	 , 
1 
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APPENDIX A 

QUEST I ONNAIRE : IHAGE OF THE GUIDAJ""J CE COUNSELOR 

DIRECTIONS:	 Please express your image about counselors 
in general by encircling the denoted 
response most in agreement with your image. 

If you strongly agree, encircle SA.	 SA A U D 3D 

If you just agree, encircle A .	 SA A U D 3D 

If you are undecided or uncertain, 
en ci rc 1e U ••••••• SA A U D SD 

If you disagree, encircle D .	 SA A U D 3D 

If you strongly disagree, encircle 3D SA A U D SD 

INVN~TORY SERVICES: 

1.	 The counselor is the most qualified to 
obtain information about students' home 
and family background . SA A U D 3D 

2.	 The counselor is the most qualified to 
obtain information about students' 
physical and medical status .... SA A U D 3D 

3.	 The counselor is the most qualified to 
obtain	 information about students' 

SA A U D SDscholastic progress	 . 

4.	 The counselor is the most qualified to 
answer questions about students' per

SA A U D 3Dsonal and social progress • . . . . . . . 

5 .	 '['he counselor is the most qualified to 
answer questions about standardized 

SA A U D SDtests . . . . . . . . . . . . . . .
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INForu~ATION SERVICES: 

1.	 The couns elor is the mos t quali fied to 
assist students with occupational 
opportunities . . .	 . . . . . . SA A U D 3D 

2.	 The counselor is the most qualified to 
assist students with educational 
opportuni ti es . . . . .. .... SA A U D SD 

3.	 The counselor is the most qualified to 
assist students with opportunities for 
personal and social development . . SA A U D SD 

4.	 The counselor is the most qualified to 
procure data for the information 
services . SA A U D SD 

5.	 The counselor is the most qualified to 
judge data to be used in the informa
tion services . SA A U D 3D 

COUNSELING SERVICES: 

1.	 The counselor is the most qualified to 
assist students with all phases of 
development . • . . . . . . . . . . . . • SA A U D 3D 

2.	 The counselor is the most qualified to 
recognize indi vidual differences among 
students . . . . . . . .. . .• SA A U D 3D 

3 .	 The counselor is the most qualified to 
de ci de how Inuch of his time should be 

SA A U D SDspent counseling . . . . . .... 

4.	 The counselor is the most qualified to 
SA A U D 3Ddecide who needs counse I ,lng	 ......• 

5.	 The counselor is the most qualified to 
SA A	 U D SDdo family counseling .......•
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PLACEMENT SERVICES: 

1.	 'rhe couns elor is the mos t qualified to 
assist students in obtaining additional 
education . • • • . . . . . . . . . SA A U D SD 

2.	 The counselor is the most qualified to 
assist students in obtaining part-time 
employrnent .........•.. SA A U D SD 

3.	 The counselor is the most qualified to 
assist students in making schedule 
changes . . . . . . . . .. . . SA A U D 3D 

4.	 The counselor is the most qualified to 
be the liaison between the school and 
communi ty employment services ... SAAUDSD 

5.	 The counselor is the most qualified to 
provide placement results to those 
responsible for educational irnprove
illent s . . . . . . . . . . . . . . . . SA A U D 3D
 

FOLLOltJ-UP SERVICES: 

1.	 The couns e lor is the mos t qual i fi ed to 
conduct student drop-out interviews SA A U D 3D 

2.	 The counselor is the most qualified to 
identify out-of-school youth who need 

SA A U D SDcouns e ling . . . . . . . . . . . . . . •
 

3.	 The counselor is the most qualified to 
interpret studies concerning the 

SA A U D 3Dcurriculum	 ..... 

rrhe couns e lor is the mos t qualified to
 
acquaint the community with research
 

SAAUDSDfindings . . . . . . . . . . . • . . 

S.	 The counselor is the most qualified to 
do research about your school's 

SA A u D 3D educational weaknesses ..... 
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TABLE I 

AGGREGATE RESPONSE TO QUES'TIONNAIRE 

SA A u D 3D T 0'1'AL-lH~ 

INVE:wrORY SERVICES: 
1. -l~ ••• obtain information about students' home 

and family background. 
2 . ••. obtain information about students' 

physical and medical status. 
3 • ..• obtain information about students' 

scholastic progress. 
1-1 • .•• answer questions about students' per

sonal and social progress. 
c' ... answer questions about standardized tests.,/ . 

SUB TOTALS: 

I FORMATION SERVICES: 
1 • •. . assist students with occupational oppor

tunl. ties. 
2 ....assist students with educational oppor

tunities. 
3. ., .assist students with opportunities for 

personal and social development. 
L~ . . .. procure dB ta for the information s ervi ces . 
5. . .. judge data to be used in the information 

services. 
SlJB TOT ALS : 

11 

2 

14 

11 

~ 

28 

24 

10 
23 

16 
101 

24 5 

12 6 

19 6 

22 7 

at --l 
27 

17 --

18 3 

21 12 
18 1 

21 6 
~ 22 

4 

21 

5 

5 
2 

37 

--

--

2 
3 

2 
7 

1 

4 

1 

--
1 

-7 

--

--

--
--

---
--

45 

45 

45 

45 

~ 

45 

45 

45 
45 

~ 

-.J 
f-' 



TABLE I (continued) 

,;,
 

SA A u D 3D T OT AL~~-~( 

1,-, 
r'I	 SELING SERVICES: 
1.	 ..•assist students with all phases of develop

ment. 6 17 9 10 3 L~5 
2 .	 ..• recognize individual differences among 

students. 4-	 16 8 1L~ 3 45 
3.	 . .. decide how much of bis time should be 

spent counseling. 11 19 L~ 7 4. LI5 
I ...decide who needs counseling.	 6 11 11 13 4. )-+.5L~ • 

S.	 ... do family counseling. 16 10 1~ 
SUB	 TOTALS: 32 -r9 -M ~ ~ ~ 

PLACEJ~E1'TT SERVICES: 
1.	 ..• assist students in obtaining additional 

education. 17 22 2 3 1 L~5 
2.	 ... assist students in obtaining part-time 

employment. 9 16 14 6 45 
3 .	 •.. assist students in making schedule changes. S 17 7 10 3 4-5 
It . . .. be the liaison between the school and 

community employment services. 9 25 5 6 4-5 s .	 ... provide placement results to those respon

sible for educational improvements. 7 30 ---2.
 

SUB	 TOTALS: ~ 110 33 ~ 4 ~ 

-.J 
I\) 
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TABLE I (continued) 

SA A u D SD TOTAL';H~ 

FOLLOld-UP SE;R VICES: 
1.	 . .. conduct student drop-out interviews. 
2.	 • .. identify out-of-s ctlOo1 youth who need 

counseling. 
..J
')

• ... interpret studies concerning the curriculum. 
L~ • ..• acquaint the community with research 

findings. 
5 .	 ... do research about your school's educational 

1rJeaknesses. 
SUB	 TOTALS: 

16 

4 
2 

4 

2b 

24 ~.. 

18 16 
.5 16 

16 11 

-# -#r
 

1 

7 
18 

13 

1.5 
>4 

4 

1 

--t
 

4.5 

4.5 
4.5 

4.5 

~
 

GHArD '1.' O'TALS:	 277 L~46 188 180 34 112.5 

-:~'Deleted: The counselor is the most qualified to
 
·:H~N-Total number of respons es per s ta ternent equals forty-five.
 

--...I 
VJ 
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TABLE II 

SUPERIN'I' Ej"W TS' RESPONSES TO QUESTIONNAIRE 

SA A U D SD 'I' OT AL~H~ 

IN TORY S~1VICES: 

1. -1:· ••• obtain information about students' home 
and family background. ;; 9 -- I 1$ 

2. . ..obtain information about students' 
physical and medical status. 1 3 4 ;; 2 1$ 

3. . .. obtain information about students' 
scholastic progress. 

h. . .. ans'ltJer ques ti ons about 
and social progress.

5....answer Questions about 

s tudents' pers onal 

standardized tests. 
SUB TOTALS: 

3 

4 
10 

23 

7 

8 
2 

29 

1 

1 
1 

-7 

4 

2 
2 

14 ~ 

1$ 

1$ 

-* 
r~ PORlijAT I ON S,ERVI CES: 
1. . .. assist students 

tunities. 
with occupational oppor

10 ;; -- -- -- 1$ 
2. ... assist students 

tunities. 
with educational oppor

6 9 -- -- -- 1$ 
J 
.-J • 

Lt- • 

... assist students with opportunities for 
personal and social development. 
... procure data for the information services. 

4 
7 

5 
5 

5 
--

1 
3 

--
--

1$ 
1$ 

S . ••• ,i ud ge data 
services. 

to be us ed in the informat ion 

SUB 'rOTAL3: 
.----l 

30 
10 

----:34 
1 
~ 

1 
~ 

----- -* 
-J 
F 



TABLE II (continued) 

3D T OTAL·;~·;:SA A u D 

C 
1. 

2. 

3. 

1.+. 
:> • 

SELING SERVICES: 
. . •assist students cd th all phases of develop
rnen t . 
. .• recognize indi vidual differences among 
students. 
. .. decide how much of his time should be 
spent counseling. 
• •• decide who needs counseling.
• •• do fami ly couns eling . 

SUB TOTALS: 

6 

1 

2 
1 

----l
13 

6 

~

5 
4 
6 

25 

2 

2 

1 
.5 

~ 

1 

7 

.5 
4 
2 

19 4 

1 

2 
1 

15 

15 

15 
15 

~ 
I'Ll'" CEI-TEilJrr SEHVI CES : 
1. 

2. 

3 • 
L~ • 

:> • 

· .• assist students in obtaining additional 
edlJcation. 
· .•assist students in obtaining part-time 
employment. 
... assist students in making schedule changes. 
· .• be the liaison between the school and 
community employment services . 
... provide placement results to those respon
sible for educational improvements. 

SUB rr QrrALS: 

4 

3 
2 

2 

2 
13 

7 

.5 
7 

9 

8
36 

1 

~ 
2 

----l 
12 

2 

3 
3 

2 

2 
12 

1 

1 

--"2 

15 

15 
15 

15 

15 
75 

-J 
\.J1 

'I
 



TABLE II (continued) 

3D TOT AL-::-':l-SA A u D 

FOLLOtT-UP SERVICES: 
1. . .• conduct student drop-out interviews. 7 5 2 1 -- 15 
2. . .• identify out-of-scbool youth who need 

counseling. 7 7 1 -- 15 
3 . ... interpret studies concerning the curriculum. 1 6 7 1 15 
Ll.. ... acquaint the community with research 

findings. 1 3 3 8 -- 15 
c:':J • ..• do research about your school's educational 

Heaknesses. 
SUB TOTALS: -----g ----l 

19 
----.J± 

22 -d 1 
~ 

15 
~ 

}F(AI:D TOTALS: 87 143 61 74 10 375
 

-:~Deleted: The counselor is the most qualifi ed to ••• 
-:H:-N-Total number of responses per statement is fifteen. 

--:J 
0' 



TABLE III 

PHINCIPALS' HESPONSES TO QUESTIONNAIRE 

SA A U D SD TOTAL-lHi-

I ORY SERVICES: 
1. .j:.•••obtain information about students' home 

and faIrily background. 4 5 3 3 -- 15 
2 • ... obtain information about stu.dents' 

physical and medical status. 1 L~ 1 8 1 15 
3 . .. . obtain information about students I 

scholastic progress. 2 8 3 1 1 15 
I.~ • . .. answer questions about 

and social progress. 
students' personal 

2 6 5 2 -- 15 
:; . ... answer questions about standardized tests. 

SUB TOTALS: 
9 

JJj 
------lb 

27 
1 

13 
--
14 

1 
-3 -# 

IN F'OHIvIATION SERVI CES: 
1 . . .. as sis t 

tun:i tie s . 
s tudents wi ttl occupa ti onal oppor

9 6 -- -- -- 15 
2. . ..assist 

turd ti es . 
students with educational oppor

7 5 3 -- -- 15 
3. 

Ll. 

. . . assist students with opportunities for 
personal and social development. 
. .. pl'ocure data for the information services. 

2 
7 

6 
7 

6 
1 

1 
--

--
--

15 
15 

:; . . .. judge da ta 
services. 

to be used in the information 

SUB 'I' OT ALS : 
-.--bt.

29 
-2. 

29 ~ 
1 
~ 

---
-- ~g 

-..J 
-..J 



TABLE III (continued) 

SA A U D SD TOTAL~H~· 

"''-' SELING SERVICES: 
1 . ... assist students wi th all phas es of 

development. -- 4 4 4 3 15 
2 . · .• recognize individual differences among 

students. 1 4 4 4 2 15 
3. ..•decide how much of his time should be 

spent counseling. 1 7 3 2 2 15 
i-i- • 
S. 

... decide who needs counseling. 
· .. do family counseling. 

SUB rrOTALS: 

--
--
~ 

4 
6 

25 

3 

--I% 
5 

J 
19 

3 
1 

11 

15 

~ 
PL.A CE;j/E11 T SERVI CES: 
1 . .. . assist students in obtaining additional 

edllcation. 6 7 1 1 -- 15 
2. · .. assist students in obtaining part-time 

3 . 
employment. 
., .assist students in making schedule changes. 

2 
2 

7 
4 

4 
2 

2 
5 

--
2 

15 
15 

Ll- • 

:; . 

· .• be the liaison between the school and 
corrnnuni ty employment services. 
· .. provide placement results to those respon
sible for educational improvements. 

SUB '11 OTALS: 

3 

2 
-rr 

6 3 

11 1 
Jj 11 

3 

1 
12 

--

--
~ 

15 

-* 
--J 
co 



TA III (continued) 

SA A u D 3D T OT AL -:Hi-

FOLL - P SEeR CES: 
1. ••• conduct student drop-out interviews. 3 11 1 -- -- 15 
2 . •.• identify out-of-school youth who need 

counseling. 2 5 6 2 -- 15 
3 • ..• interpret studies concerning the curriculum. 2 5 5 3 15 
4. ..•acquaint the community with research 

findings. 1 8 3 2 1 15 
5• ..• do research about your school's educational 

weaknesses. 
SUB TOTALS: ---; --..!± 

30 
--..!± 

19 
5 

14 
2 

---; 15 
~ 

GHAND TO'TALS: 70 146 76 61 22 375
 

-l~Deleted: rrhe counselor is the most qualified to 
*i~-Total number of responses per statement is fifteen. 

-.,J 
....0 



rrABLE IV
 

CO fll!'~H'T ORS' RH'S·P()'~S"[;'S TO QIUTEC''T' I01'TNAJ'RE'
-"_'.Hu,.;d.•.'. 1.1..,,,- ""N I2J.. , .....l>_ ./1\)., .r_, 

SA A u D 3D T OT AL7H~' 

IN ORY SERVICES: 
1. ~:' ..• obtain information about students I home 

and family background. 
2. . .• obtain information about students I physical 

ana medlca~ status. 
3. . .. ootain informa~ion about students I 

scholastic progress. 
Lt. • •• ansv-Jer ques tions about students' personal 

and social progress.
5....answer questions about standardized tests. 

SUB '1' 0'1\ ALS : 

INFOHr-1A'1' ION SERVICES: 
1 ...•assist students with occupational oppor

2 . 

3 . 

1.+ • 
c':;; . 

tunities . 
. .• assist students with educational oppor
turd ties . 
..•asslst students with opportunities for 
personal and social development. 
..• procure data for the information services. 
... judge data to be used in the information 
s er'v-i CBS. 

SUB TOTALS: 

4 

9 

5 
11 
29 

9 

11 

4 
9 

9 
~ 

10 

6 

4 

8 
~ 

31 

6 

4 

10 
6 

6 
32 

1 

1 

2 

1 
1 
~ 

1 

-1 

--

8 

--

1 
--
9 

--

--

--

--
-----

15 

15 

15 

15 

-# 

15 

15 

15 
15 

-ij 
co 
o 

http:Hu,.;d.�


TABLE IV (continued) 

SA A U D SD TOTAL~H:-

- -
,r, 
v SEITN G SeER VI CES : 
"1 
J., lI

2 • 

3. 

I: . 
.5 • 

•.• assist students with all phases of develop-
m,ent. 
... recognize individual differences among 
students. 
..• decide how much of his time should be 
spent counseling. 
... decide who needs counseling. 
.•. do family counseling. 

SUB 1~ OTALS : 

--

2 

8 
5 
2 

17 

7 

8 

7 
3 

-----i± 
29 

3 

2 

--
3 

-.2 
13 

5 

3 

--
4 

-l1
16 

--

--

--
--
---
--

15 

15 

15 
15 

--* 
PIJi 
1. 

2. 

3 . 
i! • 

c::' 
.-J • 

T SERVI CES: 
... assist students in obtaining additional 
education. 

ct •• assist students in obtaining part-time 
employment. 
~ .. assist students in making schedule changes. 
... be the liaison between the school and 
eommunity ernployrnent services. 
... provide placement results to ttl,os e res pon
sible for educational improvemen ts . 

SUB 'T OTALB: 

7 

I~-

4 

4 

----l 
22 

B 

~-
6 

10 

11 
39 

--

6 
3 

-_.

1 
10 

-- --

1 --
2 --

-- --

-- --
it ---

IS' 

15 
15 

15 

15 
~ 

co 
!-' 



IV (continued) 

SA A u D 3D TOT AL-lH :

:~ eLL - CP VI CES : 
1 
.....L .. ..• conduct student drop-out terviews. 6 8 1 -- -- 15 
2 . . .. identify out-of-school youth who need 

"<..;.. 
COUDS eling • 
.•• interpret studies concerning the curriculum. 

2 
2 

6 
2 

3 
5 

4 
6 

--
--

15 
15 . •.•acquaint 

findinfss. 
the community with research 

2 5 5 3 -- IS 
5 . ..• do research about your school's educational 

Heaknesses. 
SUB TOTALS: 12 

6 
27 

6 
20 -Ii ---

-- -* 
D 'l'OTALS: 122 158 50 4.5 -- 375 

-li-De1eted: 
-~eotal 

The couns elor is tt1e mos t qualified 
nurnber of responses per statement is 

-
to ••• 
fi fteen. 



TABLE V
 

AGGFLEGATE HESPONSES IN PER CI~T TO Q,UESTIONNAIRE
 

SA. A. u D SD TOTAL-:Hl-

IN iJISFI' ORY SER VI CES : 
1.	 -;:- ... obtain information about students I home 

and family background. 25-::-:H l-53 11 9 2 100 
2 .	 ..• obtain information ab01.1t students' physical 

and medical status. 4 27 13 47 9 100 
3.	 •.• obtain information about students' 

scholastic progress. 31 ~2 13 11 2 100 
Lj.	 • ..• answer questions about students' personal 

and social progress. 25 1~.9 16 11 -- lOa 
r~ 

? •	 .••answer questions about standardized tests. 20 2 100f:il ~ 
SUB	 rr aTALS : 30 J8" 12 it 3" 100 

IHF'DR JiTAT I ON SERVI CES: 
1.	 . .• assist students with occupational oppor

turd ties. 62 38 100 
2.	 . .. assist students with educational oppor

tunities. 53 Lj.O 7 100 
3.	 . .. assist students vd th opportuni ti es for 

personal and social development. 22 47 27 4 100 
h. . .. procu.re dat,a for the information services. 51 40 2 7 100 
;; . . .. judge da ta to be used in the information 

36	 100sf;rvices.	 1:2 -.li 
SUB	 TOTALS: 43" ~ 10 3 100 

CD 
\..oJ 



TABLE V (continued) 

SA A u D SD TOTAL-lH:

COUNSELING SF.RVI CES: 
1. . .•assist students with all phases of develop

ment. 13 38 20 22 7 100 
2. . .• recognize indi vidual differences among 

students 9 36 18 31 7 100 
3. . .. decide how much of his time should be spent 

counseling. 25 42 9 16 9 100 
L~. 

5 . 
• •• decide who needs counseling. 
. .. do rami ly couns e ling. 

SUB TOTALS: 

13 
11 
lLj

25 

* 
25 
29 
20 

29 
22 
24 

9 
2 

7 

100 
100 
100 

PLACE.r,lENT SEHVI OES: 
1 
.L • ..•assist students 

education • 
in obtaining additional 

38 49 4 7 2 100 
2 . 

3 . 

... assist students 
employment. 
... assist students 

in obtaining part-time 

in making schedule changes. 
20 
18 

36 
38 

31 
16 

13 
22 7 

100 
100 

L~... ...be the liaison between the school and 
community employment services • 20 56 11 13 100 

5 . ••• provide placement results to those 
sible for educational improvements. 

SUB 

respon

TOTALS 
16 
22 ~ 

11 
E 

~ 
12 2 

100 
100 

~
 



TABLE V (continued) 

SA A u D 3D TOTAL-)H~-

FOLLOvI-1J P SEHVI CES: 
1 . . .. conduct s tuden t dro p- out intervi ews • 
2 ...•identify out-of-school youth who need 

counseling. 
./'< . •. • interpret studies concerning the curriculum. 
4 .	 .•. acquaint the community with research 

findings. 
:) . .. . do research about your school's educational 

v-.reaknesses. 
SUB TOTALS: 

36 53 9 2 - lOa 

9 40 36 16 - lOa 
4 11 36 40 9 100 

9 36 25 29 2 100 

12 
29 
34 

.ll 
27 & 7 

4 
100 
100 

GHAND TOTALS: 25 40 17 16 3 100 

-- 
~':.. 

"Deleted: The counselor is the most qualified 
~H'"N-Total number of responses per statement is 
·'''-':··':·Percentage is rounded off to four places. 

to 
forty-five. 

co 
V1. 



TABLE VI 

3U PEHINTENDFNTS I RESPONSES IN PER CEN'r TO QUESTI ONN AIRE 

SA A u D SD T OTAL~H:-

IN VET;T ORY SER VI CES : 
1. -::- ••• obtain informati.on about 

and family background. 
students' home 

33 7HH:-60 - 7 - lOa 
2. . •• obtain information about students' 

physical and medical status. 7 20 27 33 13 100 
3. . .. obtain information about students' 

scholastic progress. 20 47 7 27 - lOa 
L.j.. • •• answer questions about students' personal 

and social progress.
5....answer questions about standardized tests. 

SUB T 0'1'ALS : 

27 
67 
31 

53 
D 
39 

7 
.-2 

9 

13 
D 
19 

-
-
3" 

lOa 
lOa 
100 

L FORI'lATION SERVI CES: 
1. . .. assist students with occupational oppor

turd ties. 67 33 - - - lOa 
2. . .. ass:lst 

turti ties. 
students with educational oppor

40 60 - - - lOa 
3 ....assist students with opportunities for 

personal and social development.
4. procure data for the information services. 
5. . .. judge data to be us ed in the informat:l on 

services. 
SUB T O'l' AL3 : 

27 
47 

20 
45 

33 
33 

67 
[0' 

33 
-

-i 

7 
20 

~ 
7 

-
-
---

lOa 
lOa 

lOa 
100 

(Xl 
CJ' 



TABLE VI (continued) 

SA A U D 3-D T OTAL{:-:~' 

COUNSELING SERVICES: 
1 . ... assist students with all phases of 

development. 40 40 13 7 - lOa 
2 . ... recognize 

students. 
individual differences among 

7 27 13 47 7 100 
3 . ... decide how much of his time should be 

spent counseling. 13 33 7 33 13 100 
1+ • 
5 . 

... decide who needs counseling. 
· .• do farn.ily counseling. 

SUB 'II OTALS : 

7 
20 
17 

27 
!±.Q 
33 

33 
27 
19 

27 

* 
7 

-
~ 

100 
lOa 
100 

PLACElvIENT SERVI CES: 
1 • · .•assist students in obtaining additional 

education. 27 47 7 13 7 100 
2. 

3. 
4. 

· .. assist students in obtaining part-time 
employment. 
· .. assist students in making schedule changes. 
· ..be the liaison between the school and 

20 
13 

33 
47 

27 
13 

20 
20 

-
7 

laO 
100 

comrm.mi ty employment services. 13 60 13 13 - lOa 
5 . · .. provide placement results to those 

sible for educational improvements. 
SUB 

respon-

TOTALS: 
11 
17 ~ 

20 
Ib it -

"3 
lOa 
100 

OJ 
-J 



TABLE VI (continued) 

SA A u D 3D '1' OTAL-:Hr 

FOLL()VJ_1JP SERVICES: 
1 ...•conduct student drop-out intervie\+ls. 47 33 13 7 100 
2. . .. identify out-of-school youth who need 

counseling. 
3 .... interpret studies concerning the 

47 LJe 7 7 100 

l+. 
curriculum. 
• •• acquaint the com...'T!uni ty wi th research 

7 4.0 1-1-7 7 100 

S. 
findings. 
. ..do research about your scbool! s educa

7 20 20 53 100 

tional weaknesses. 
SUB TOTALS: 11 

20 
25 

S. 
29 

~ 
32 

7 
"3 

100 
100 

GRA..ND TOTALS: 23 38 16 20 1003 

*Deleted: The counselor is the most qualified 
~H:-N-Total number o.f responses per statement is 
1Hr*Percentage is rounded off to four places. 

to 
.fi.fteen. 

CD 
D::l 



TABLE VII
 

PH CIPALS I RESPONSES IN PER CENT TO QUES'rIONNAIRE
 

SA A u D 3D TOTAL.,H~ 

IN ORY SERVICES: 
1. -:'<- ••• obtain information about students' horne 

and family background. 2 7~~-U·7(o3 3 20 20 - lOa 
2 .•••obtain information about students' 

physical and mBdical status. 7 27 7 53 7 100 
3. . .. obtain lnforrna t ion about students' 

scholastic progress. 13 53 20 7 7 100 
1.1-. • •• answer questions about students' personal 

an~ social progress.
5....answer questions about standardized tests. 

SUB TOTALS: 

13 
60 
24 

L~O 33 

* -2 
17 

13 
-
19 

-
-i 

lOa 
100 
100 

rNFORHATION SERVICES: 
1 ••.•assist students 

tunities. 
with occupational oppor

60 40 - - - 100 
2. . .. assist 

tunities. 
students with educational oppor

4-7 33 20 - - lOa 
3. 

t~. 
5. 

. .. assist students with opportunities for 
personal and social development. 
. .. procure data for the information services. 
. .. jud.ge d.e. ta to be used in the informati on 
services. 

SD B '1' O'I'ALS : 

13 
4-7 

ll. 
39 

40 
47 

n 
39 

L~O 
7 

n 
20 

7 
-
-1. 

3 

_._. 
-
---

100 
laO 

lOa 
100 



~ABLE VII (continued) 

SA A U D 3D TOTAL'iHl-

COUNSELING SERVICES: 
1 . ..• assist students with all phases of 

development. - 27 27 27 20 100 
2. ... recognize individual differences among 

students. 7 27 27 27 13 100 
3· ... decide how much 

spent counseling. 
of his time should be 

7 47 20 13 13 100 
)...j:. • . .. decide who needs counseling. - 27 20 33 20 100 
5. ... do family counseling. 

SUB TOTALS: 
-
3" 

kQ 
33 

~ 
24 ~ rt 100 

100 

FIACEME~T SERVICES: 
1. ..•assist students in obtaining additional 

ed.ucation. 40 47 7 7 - lOa 
2. ... assist students in obtaining part-time 

3 . 
ernplo;yment. 
... assist students in making schedule changes. 

13 
13 

47 
27 

27 
13 

13 
33 

-
13 

lOa 
100 

I-l- • ... be the liaison between the school and 

5. 
communi ty employrnent services. 
oo.provide placement results to trlOse 
sible for educational improvements. 

SUB 

respon

rr O'l' A,LS : 

20 

11
20 

LtO 

tf 
20 

rt 
20 

7 
IT 

-

-
3" 

lOa 

lOa 
100 

--0 
o 



TABLE VIr (continued) 

SA A U D 3D T OTAL-lHi-

F'OLLO'lrJ-UP SET1.VICES: 
1. . .• conduct student drop-out interviews. 
2. . .. identify out-or-school youth who need 

counseling.
3. . .. interpret studies concerning the curriculWil. 
4. . .. acquaint the communi ty wi th research 

findings.
5....do research about your sChool's educational 

Heaknesses. 
SUB TOTALS: 

20 

13 

7 

0

73 

33 
13 

53 

~ 

7 

40 
33 

20 

£1. 
25 

-

13 
33 

13 

11 
19 

-

-
20 

7 

13 
0

lOU 

lOa 
100 

100 

100 
100 

GHAND TOTALS: 19 39 20 16 6 100
 

*De1eted: The counselor is the most quali~ied to ..• 
-lH<-N-'I'otal nwnber of responses per statement is fifteen. 
';HH"Percentage is rounded off to four places. 

-.0 
f-l 



TABLE VIII 

COUNSELORS' RESPONSES IN PEE CEl\Fr TO QUESTIONNAIRE 

SA A u D SD '1' OTAL-lH :-

Ii; VElJTORY SZ8.VI CES: 
1 • ~~ ..• obtain informa t i on 

and family background. 
about students I home 

2 7~~":'"~~ 67 7 100 
2. . •• obtain information about students I 

3. 
pb.ys i ca 1 and medi cal s ta tUB. 
. .. obtain information about students I 

40 7 53 100 

scholastic progress.
4....answer questions about students' personal 

60 27 13 100 

S. 
and social progress. 
. .. answer questions about standardized tests. 

SUB T o'rALS : 

33 
n 
39 

53 
20 
4I 

7 
7 

b 

7 

12 

100 
100 
100 

I FO?,NATION SEHVICE,s: 
1. . .. assist students with occupational oppor

tunities . 60 4·0 100 
2. ...assist students with educational oppor

tu.ni ties • 73 27 100 
J
..) . 
L\- • 

•.. assist students with opportunities for 
personal and social development. 
... procure data for the information services. 

27 
60 

67 
40 

7 100 
100 

[J 
:;> • ... judge data 

services. 
to be used in the 

SUB TOTALS: 

information 
60 
5b 

!±Q 
1.1-3 1" 

100 
100 

---_... _--------------- .--------------------------- -0 
f\.) 



TABLE VIII (continued) 

SA A U D 3D TOTAL-'Hl-

COUNSELING SERVICES: 
1. •.•assist students with all phases of 

development. - 47 20 33 - lOa 
2. · .. recogni ze 

students. 
individual differences among 

13 53 13 20 - lOa 
3 . .•• decide how much of his time should be 

spent counseling. 53 L~7 - - - lOa 
Lt. 
S. 

· .. decide who needs c ouns e ling. 
· .• do family counseling. 

SUB TOTALS: 

33 
U 
23 

20 
27 
39 

20 
II 
17 

27 
~ 
21 

-
---

lOa 
lOa 
lOa 

PLACE~~~T SERVICES: 
1 . ...assist students in obtaining additional 

education. 47 53 - - - lOa 
2. ...assist students in obtaining part-time 

3· 
11.• 

ernplo:'t"'Tnent. 
... assist students in making schedule changes . 
... be the lia1 son between the school and 

27 
27 

27 
40 

40 
20 

7 
13 

-
-

lOa 
lOa 

S . 
community employment services. 
... provide placement results to those respon
sible for educational improvements. 

SUB TOTALS: 

27 

20 
29 

67 

H 
-

~ 
13 

-

-
~ 

-

---

lOa 

lOa 
100 

-.0 
VJ 



TABLE VIII (continued) 

3D TOTAL~H:'SA A u D 

F OLLO\~I-UP SEE VI eElS : 
1. . .. conduct student drop-out interviews. LtO 53 7 - - lOa 
2. 

3. 
4. 

5. 

. .. identify out-of-school youth who need 
counseling. 
. .. interpret studies concerning the curriculum. 
. .. acquaint the communi ty wi th research 
findings. 
. .. do research about your school l 8 educational 
"ieaknesses. 

SUB TOTALS: 

13 
13 

13 

Ib 

L~O 
13 

33 

~ 

20 
33 

33 

b!:Q 
27 

27 
40 

20 

20 
21 

-
-

-

---

lOa 
lOa 

laO 

laO 
100 

-
GHAND TOTALS: 33 42 13 12 -- laO 

*Deleted: The counselor is the most qualified to 
-;H~l-Total number of responses per statement is fifteen. 
1H~*Percentage is rounded off to four places. 

-.0 
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PER CENT
 

STRONGLY AGREE: 
Information Services 
Inventory Services 
Placement Services 
Counseling Services 
Follow-up Services 

AGREE: 
Placement Services 
Information Services 
Inventory Services 
Counseling Services 
Follow-up Services 

UNDECIDED: 
Follow-up Services 
Counseling Services 
Placement Services 
Inventory Services 
Information Services 

DISAGREE: 
Counseling Services 
Follow-up Services 
Inventory Services 
Placement Services 
Information Services 

STRONGLY DISAGREE: 
Counseling Services 
Follow-up Services 
Inventory Services 
Placement Services 
Information Services 

45 
30 
22 
14 
12 

49 
42 
38 
35 
34 

27 
20 
15 
12 
10 

24 
24 
16 
12 

3 

7 
4 
3 
2 
o 

:= 

re sponses per group isN-Total number 0 f 

two hundred twenty-five. 

95 
TABLE IX 

AGGREGATE RESPONSES FROM AGRFEHRNT TO DISAGREE1'1ENT 
AS TO THE COUNSELOR I S ABILITY TO HANDLE THE 

GUIDANCE SERVICES 



96 
TABLE X
 

SUPERINTENDENTS t RESPONSES FROtvI AGREEMENT TO DIS

AGREE1vIENT AS TO TEE COUNSELOR I S ABILITY TO
 

HANDLE THE GUIDANCE SERVICES
 

STRONGLY AGREE: 
Information Services 
Inventory Services 
Counseling Services 
Placement Services 
Follow-up Services 

AGREE: 
Placement Services 
Information Services 
Inventory Services 
Counseling Services 
Follow-up Services 

UNDECIDED: 
Follow-uP Services 
Counseling Services 
Placement Services 
Inventory Services 
Information Services 

DISAGREE:
 
Follow-uP Services
 
rounselinv,-,) Services
v
 

Inventory Services 
Placement Services 
Information Services 

STRONGLY DISAGREE: 
Counseling Services 
Inventory Services 
Placement Services 
Follow-uP Services 
Information Services 

PER CENT
 

40
 
31
 
17
 
17
 
11
 

48
 
45
 
39
 
33

25
 

29
 
19
 
16
 

9
 
8
 

32
 
25
 
19
 
32
 

7
 

S
 
3
 
3
 
3
 
o 

N-Total n~mber of ~;sponses per group is 

sevEmty-fi ve. 



°T~i. 
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crABLE XI 

PRINCIPAI,s' RESPONSES FRO!'1AGREEMENT TO DISAGREE_ 
MENT AS. TO THE COUNSELOR'S ABILITY TO HANDLE 

THE GUID~~CE 8E~VICES 

97 

PER CENT
 

STRONGLY AGREE:
 
Information Services
 39Inventory Services 24
Placement Services 20 
Follow-up Services 8 
Counseling Services 3 

AGREE: 
Placement Services 47 
Follow-up Services 40 
Information Services 39 
Inventory Services 36 
Counseling Services 33 

UNDECIDED: 
Follow-up Services 2S 
Counseling Services 24 
Information Services 20 
Inventory Services 17 
Placement Services 15 

DISA.GREE: 
Counseling Services 25 
Inventory Services 19 

19Follow-up Services 
16Placement Services 

Information Services 3 

STRONGLY DISAGREE: 15Counseling Services 
8Follow-up Services 
4Inventory Services 
JPlacement Services oInformation Services 

N-'rotal number of responses per group is 
s8venty-fi va. 



'rABLE XII 

COUNSELORS' RESPONSES FROM AGREENENT TO DISAGREE
J'llENT AS '1' 0 THEIR ABILITY TO HANDLE 

THE GUIDANCE SERVICES 

PER CENT
 

STRONGLY AGREE: 
Information Services 
Inventory Services 
Placement Services 
Counseling Services 
Follow-uP Services 

AGREE: 
Placement Services 
Information Services 
Inventory Services 
Counseling Services 
Follow-up Services 

UNDECIDED: 
Follow-uP Services 
Couns e line; Servi ces 
Placement Services 
Inventory Services 
Information Services 

DISAGREE: 
Counseling Services 
Follow-up Services 
Inventory Services 
Placement Services 
Information Services 

STRONGLY DISAGREE:
 
No responses.
 

S6 
39 
29 
23 
16 

52 
43
41 
39 
36 

27 
17 
13 
8 
1 

21
 
21
 
12
 
5 
o 

= 
, ses per group_ is

N-Total nUlnber 01 respon.-, 
seventy-five. 



~-----_l~ 
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TABLE XIII
 

EXTENT OF AGREEMENT IN RAnKING 
LIKERT CHOICES 

=: 

PER CENT 

AGGREGATE: 
Agree 40
 
Strongly Agree 25
 
Undecided 17
 
Disagree 16
 
Strongly Disagree
 3
 

SUPER INTENDENTS:
 
Agree 38
 
Strongly Agree 23
 
Disagree 20
 
Undecided 16
 
Strongly Disagree 3
 

PRDJCI PALS:
 
Agree 39
 

20
Undecided
 
Strongly Agree 19
 

16
Disagree 
6
Strongly Disagree 

COUNSELORS: 42
Agree 
33
Strongly Agree 
13
Undecided 12


Disagree oStrongly Disagree 

N-Total number of responses per statement is 
forty-fi ve . 



100 
TABLE XIV 

EXTENT	 OF AGREEfvJENT PE:R LIKERT CHOICE 
BY RESPONDING PERSO~~1EL 

: 

PER CENT 

S'I'RONGLY AGREE: 
Counselors 33
Aggregate 25 
Superintendents 23 
Principals 19 

AGREE: 
Counselors 42 
Aggregate 40 
Principals 39 
Superintendents	 38 

UNDECIDED: 
Principals 20 
Aggregate 17 
Superintendents 16 
Counselors 13 

DISAGREE: 
20Superintendents 
16Principals 
16Aggregate 
12Counselors 

STRONGLY DISAGREE: 
Principals 
S.uperintendents 
Agr;regate 
Counselors 

6 
3
3
o 

N-Total number of responses per statement is 

forty-five. 




