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CHAPTER I
INTRODUCTION
At one time it was believed that the purpose of educa
tion was to train the mind.

Now educators are saying that

education must encourage growth in all areas of development;
mental, social, physical, and emotional.
To do this, the schools need insight and under
standing of what children think and feel in order to help
them adjust to the situations they meet.

Teachers have

special opportunities to study children in different situa
tions.

But the experiences the child faces when he is not

in school require the cooperation of the parents.

The home

is considered the greatest single contributory factor in
influencing the life of the child.

The school is generally

considered a close second.
Emotional disturbance in childhood is not a new problem,
but only recently has it been recognized as a condition that
can be corrected through early diagnosis and careful treat
ment.

Although scientists disagree over the causes of

emotional disturbances and the relative importance of con
stitutional, genetic, and environmental factors, they agree
that its form is in some degree dependent on the cultural
and social values of the times. 1

1Nicholas J. Long, William C. Morse, and Ruth G. Ne\~an,
Conflict in. the Classroom (Belmont, California: Wads\vorth
Publish-tngCompany, 1967), p. 1.

2

Each of us contains the whole range of emotional
health and disease within himself.

Our nightmares, if they

serve no other purpose, enable us to share the ways in which
many psychotics experience life.

If our legs "go to sleep"

and refuse to behave as they should, we cen briefly experi
ence the helpless and often outraged feelings of the organic
spastic.

The sudden 108s of temper nearly all of us have

experienced gives a momentary empathy with the feelings of
uncontrollable rage, helplessness. confusion, guilt and
self-hate felt by the child with no impulse to control. 1
Most of us, at one time or another. have experienced times of
confusion.

We were doubtful as to the next step.

Adults

have suffered through exasperating and embarrassing losses
of memory.

Grown men and women have failed to finish some

relatively easy task started previously.

We have all been

silent, when speaking up may have been the better course to
take.
SUch illogical behavior does not mean that most of us
are neurotic--only that some emotional disorder is as much
a part of everyone's life as the common cold. 2

Teachers

should not be surprised. then, to discover such emotional
anxiety is bound to appear in the classroom.

lIbido
2 Ibid..

Children bring

into the classroom the demands of a world which are confusing.
conflicting, and frustrating.
Mayer stated:
The largest step forward in the integration of home
and school toward a mental health program is taken
when both home and school realize that their responsi
bilities are mutual, that neither can function fully
to the best interests of the child without the help
of all the agencies involved. Parents, teachers, and
administrators must combine their best efforts to
develop £he components which make for good mental
hygiene.
Schools should not have to be clinics for emotionally
disturbed children.

But:

How do you teach Johnny to read if he is convinced
he is "too d.umb to learn anything?"
How do you get Janie to answer questions if she is
so ambitious she is terrified of saying something
wrong?
How do you teach any subject to Jim if he bitter1
resents authority and refuses to do his assignments?

2

An educator need not be a psychiatrist to cope with
these children.

Teachers must proceed upon the assumption

that parents and society are Vitally interested in these
children and in the desire that they receive the best possi
ble education.
Leading authorities have written much concerning the
problems of the modern educational system and its effect on

l Jane Mayer, "Mental Health in the Classroom."
Thirteenth Yearbook (Washington. D. C.• 1940). 89.
2

Long. Q£.

£l!., p. 2.
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the children.

This selected literature and the compilation

of data from the questionnaire submitted to educators of
story County, Iowa, serve as the basis for this study.
Specific methods are needed to allay the problems of
tensions brought to bear on the elementary school citizen.
Psychologically speaking, an.y available treatment may, or
may not, be out of reach of the ordinary classroom teacher.
It should be emphasized that there are many possible
causes for any given form of behavior.

The total child who

reacts in a situation must be taken into consideration.
Also, emotional patterns may vary tremendously in their
complexity.

These problems are far too intricate for the

lay individual and the teacher to understand in their
entirety.

The clinician and the psychiatrist have the

specific tools, and often the solution lies in their hands.
However, some everyday problems and pressures on the child
lend themselves to analysis by the understanding teacher.
The analysis of everyday demands and pressures is the con
cern of this report.

According to Long, the child who can

successfully deal with the forces of his environment 1s a
secure child. 1
statement

£f the problem.

The problem concerning

this investigation is to locate primary causes of tension,

1~., p.

5.

5
frustration, and anxiety, in the school child and focus
attention on these findings with the anticipation of offering
possible solutions to the problem.

The preceding statement

includes inquiry, according to authorities, experience and
investigation, as to means of alleviating this growing
problem.

This study will:

(1) determine what selected

educators believe to be the cause and extent of pressures on
the school child, (2) analyze said causes, and (3) suggest as
to possible ways and means of assuaging, mending. and report
ing these problems.
Procedure.

There are twenty elementary principals in

story County; eight local school superintendents, a director
of elementary education; and a county superintendent.

A

questionnaire was developed and sent to the above personnel.
Also selected from the 1968-1969 Iowa Educational Directory
were eight elementary school nurses and two elementary
counselors selected at random. the only two school psycholo
gists in the county. and twenty-eight elementary school
teachers throughout story County.

The twenty-eight included

two selected at random from those lii th only two years
experience and twenty-six, randomly selected from those with
more than two years experience.

The purpose of the question

naire was to aid in the investigation of student pressures
and mental health in elementary schools of story County.

6

Many of the topics in the questionnaire were found in
the review of literature.

The results of the data received

from the questionnaire were analyzed and compiled.
The summary, conclusion, and recommendation, based on
the study, were formulated by the investigator.

CHAPTER II
REVIEW OF LITERATURE
A

review of literature proved valuable in establishing

the questionnaire and relating the questionnaire to the
findings.

Chapter II will include both the review and the

pertinence of the review to the questionnaire items.

In

order to analyze the related literature, this review was
divided into six categories:

(t) a brief extract from the

literature concerning child behavior; pressures exerted on
the child by (2) the teacher and school, (3) the influence
of parents and home;

(~)

forces of society; (5) the child

himself: and (6) a review of previous studies.
I.

CHILD BEHAVIOa

Pressure, or force, enacted upon the child to achieve
may bring about a state of emotional disturbance in some
children.

The child mayor may not be an emotionally dis

turbed child; but definitely is in a state of emotional dis
turbance. 1
Behavior by the child may indicate that his emotional
health is in jeopardy and certainly

a

concern of the teacher.

Teachers need to look upon behavior objectively, to understand

l Long , 2£. oit., p. 6.
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that immature behavior for a child. of a given age is a sign
of some kind of arrested development. 1

When the causes are

removed, children usually proceed to catch up to their natural
maturity level, since this is the way normal growth works.
Emotional maturity is the result of many factors.

One of

these is faith in one's ability to meet the demands of life.
There are either repeated failures or repeated successes in
meeting situations which arise.

There are some instances

where removing the causes does not bring about a change. 2
In a study made of adolescents who created problems

in their school and community, it was discovered that the
drop-outs, school failures, discipline problems, and delin
quent adolescents were children with emotional problems.
Behavior of this kind was not a part of their psychological
make-up, but the result of continual failure and frustration
in their vain attempts to succeed in areas that had value
and importance to them.

Because they could not achieve the

type of behavior they really desired, they developed wrong
behavior as a substitute or compensation.)

lBernice Baxter, and Gertrude M. Gross, Elementary
Education (Boston: D. C. Heath and Company, 1952), p. 90.

J G• Orville Johnson, Education for the Slow-Learners
(Englewood Cliffs, New Jersey: Prentice-HaIr,-rnc., 1963),
p.

5.

9
The prevailing idea that every problem child is a
potential delinquent is not true.!

Often opportunities and

stimuli that bring about delinquency are more prevalent in
the environment of these children.

The low income communities

in which they live with poor housing, lack of a place to play,
poor home management, and often poor schools, have helped
children develop feelings of frustration.

The environment

in which the problem child lives frequently contributes to
unacceptable behavior. 2
Youngsters in our culture seem to grow up via a series
of minor crises.

At all stages decisions are thrust upon

them by parents, teachers, friends, the surrounding society,
and by demands of the physical bOdY.)

There are examina

tions to pass, fads to uphold, crushes and entanglements to
conquer, religious and philosophical doubts, personal ambi
tions to administer, and an assortment of anguishes to conquer
or quell.

All this is often frustrating,

bewilderl~~,

heart breaking to many of our nation's young people.

and

Adding

to the aforementioned items are family and societal demands
which often produce insurmountable obstacles for the elemen
tary school child.

Other elements hampering the child may

1Wo B. Featherstone, Teaching the Slow-Learner (New
York City: American Book Company, 1951), p. 10.

2~•• p. 11.
3William H. Farling, "The Problems and Potential of
School Psychology,lf Journal 2! School Psychology, VII (1968),

33-35.
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come with the modern style of living.

The increasing mobility

of families, geographically as well as socially, may be one
such problem.

School psychology needs a clear and realistic

definition of its competencies, its limitations, its potential,
and its needs in relation to national concerns in mental health
and in education.~
Undoubtedly, there are many causes for any given form
of child behavior pertaining to his school work.

There are

trivial everyday disturbances which teachers cannot study in
detail.

One morning two little girls may giggle constantly,

or a boy may not be able to concentrate on his work, or
another may give an impertinent answer.

These events cannot

be submitted to elaborate psychological scrutiny, but must
be quickly met by educational group techniques.

Constant

giggling, repeated distractions, or impertinence, represent
complex problems which cannot be dealt with on the behavior
level.

Repetitious behavior is not just a release of acute

tension, but indicative of deeper and chronic disturbances in
the child.

Repetitious disturbances must be interpreted as

signs or symptoms of deeper underlying tensions.
What instigated this behavior?

One cause may be that

the child is attempting to establish status.

2 Long,

£E. £!!.,

p. 115.

2

Perhaps he is

11
neglected at home.

The teacher's reaction to this behavior

would be with due consideration of the child's experiences. 1
II.

THE TEACHER AND SCHOOL

Nelson stated that psychologists, social workers, and
others in the field of human behavior, must concentrate their
efforts on mental health determinants of teachers as well as
2
A child's teacher can make the difference in how
students.
the child views himself and how he grows.

Of all the people

aside from the parents, it is the school people, especially
teachers and classmates, who help or hinder the child's men
tal health. 3
The school is very important to the child.

To fail in

this first test of society is to start with a mind set toward
failure.

Whether one is destined to become president or

pauper, the first total experience of society determines the
child's perception and is his springboard to life in the
community.4

The children with whom we are concerned may

enter school already unable, in one or more ways, to cope

1 Carol A. Nelson, "An Analysis of Fear: Discipline,"
Psychology, A Journal of Human Behavior, VI (February, 1969)
i5~lS.--

-

-

4LOng , QE. £1!., pp. 295-97.
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with society.

Perhaps they are not ready yet for the com

plexity of living outside the small community of the home;
perhaps they are not ready intellectually or socially; it
could be that patterns of fulfilling their needs. of handling
frustration. or of postponing present satisfactions for
fUture goals (probably goals of their parents). are such that
they are not acceptable to school authorities and/or peers.
Some children come to school functioning adequately; but
either the school or home life. or both. induce such distress
that the process of social growth is arrested. 1
If a child's difficulties are displayed in his behavior,
the school will soon be aware.

The difficulties may include

a multitude of behaviors from stealing. breaking, fighting,
and spitting. to lying and rudeness.

If the child's conflict

is held inside. his distress may be more difficult to deter
2
mine. emerging in a variety of symptoms.
However the disturbance appears. whether it be deep
or temporary. it is the school's responsibility to note it
and try to understand and deal with the behavior, for the
sake of the individual as well as the society which the
school represents.)

l Ibid •
2 Ibid •

)~.
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Because school practices have been changing over the
last twenty years. many parents have become alarmed about the
place of the teacher in the child's life.
the school is taking over the parents' job.

Some feel that
Others state

that there is no discipline in today's classroom--that the
teacher has given up his role of authority and lets the child
ren do anything they want. short of mayhem. 1
Neither of these notions is altogether true.
school cannot possibly take the place of the family.

The
If so.

there would be no need of enlisting parents' cooperation,
and no reason why teachers should find any difficulties in
their classroom.

On the contrary, schools are becoming aware

that no amount of teaching about loyalty or kindness will
affect a child's behavior unless he sees honesty and kindness
in action at home as well as in school. 2
School administrators know that it is not enough to
give children an education that will fit them for high school
or college jobs.

Never before has society had so great a

need for an education for all-round living and getting along
with others as we do tOday.)

Teachers and parents cannot

close their eyes to the behavior of children on the playground.

1yary K. Frank, and Lawrence K. Frank, ~ to Het£
Your Child in School {New York: The Viking Press, 1950 ,
pp. 185-89.
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on the city streets. in any soclal group and say. "That is
not my jOb. tt1
Recent years have brought an increased focus of atten
tion on changing educational practices and provisions.
Educators are becoming more aware of individual differences
and uniqueness of the individual.

Increased attention is

being given to children with emotional problems.

Some

teachers are not always favorably impressed with the behavior
of such children.

Some teachers merely tolerate the child

with emotional problems.

If teachers were better informed on

the behavior of these children and school practices that con
tribute to this behavior. classroom adjustments could be made
that would help the children develop better attitudes toward
school. 2
It has been demonstrated that the problem pupil in one
classroom may even be the "good-citizen" in another.

A pupil

who is no problem in a tightly organized setting may be hard
to manage in a free. self-choice situation.

A child who is

relatively withdrawn and mute among peers in the school may
warm up with a benign adult in a one-to-one relationship.
Attempts to find a basis for understanding the "generating

2 W• B. Featherstone. Teaching the Slow-Learner {New
York City: American Book Company, 195IT, p. 10.

condition" in maladjustment are not, as
planned. 1
Screening for maladjustment can bE
the schools.

Screening is a process of

pupils who appear to be disturbed and

E

si~

In diagnosis. the pupils are studied to
of the deviance that is present. 2

c

Screening can be done at many leve
"I-have-problem-children-in-my-classroom"
tion.

Teachers can use various devices t

children, rather than relying on the obvi
are exposed.

Entire systems can be surve

and the validity of their nominations jUd
their evaluations of cases that are alrea
special services.)
Numerous critics of public educatil
agreed that the school is to blame for
develop.

th~

The critics believe that the ch,

new skills. "Wa.tch any child on the playg:
friends,

II

critics have said, lihe always

1Long. Q£.
2 Ib1d •

)~.

£11.. p. 113.

SE
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something and enjoying it as he does. p1

Since such joy is

often absent in the school. the school must be doing some
thing wrong.
This deduction glosses over an important difference
between the playground and the

school~

On the playground the

child decides what he wants to learn; in school he does not.
Indeed, if children had naturally selected multiplication as
a skill they wanted to acquire, we might not have need of
schools •.2
The child does not find all tasks equally inviting,
and the idea that he does is one fallacy in the current criti
cism.

Despite varying conditions, the typical child's atti

tude toward academic tasks is negative.

There are good reasons

for this negative attitUde, and observation of children at
school will tend to verify this.)
Schools to some children are places to go to receive
marks.

To a child. his marks announce to the world whether

he is a failure or a success; bringing self-confidence and
4
self-respect. or humiliation and disCoUragement.
Thus,

lJerome Kagan, "On Children and Learning," TOda!'S
Education, National Education Journal. (December, 1968 • 23.

4Warner Garth, "Marks--Ho~'1 Much Do They I1ean?", The
Parent-Teacher Association Magazine (April, 1969), 2-5.--
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marks are a chronic source of child tension and anxiety.
Many teachers agree that our present systems of grading leave
much to be desired, but they also agree that we have found no
acceptable substitute.

One of the reasons for this diffi

culty is that our grading system is suited to an educational
organization which emphasizes competition, often to the detri
ment of learning. 1
If competition were no problem, grading would be much
less a problem.

If grades were merely the evaluations of

learning, devoid of any emotional considerations, they would
present no real difficulty; but as long as an "AU is an
honor and a designation of status, and an

nFn

is a disgrace

and a designation of low status, tensions and anxieties are
inevitable. 2
I1any of the difficulties which develop in some schools

are the direct result of what might be labeled "chronic mis
handling"--the seeming inability of the teachers and adminis
trators to do the right thing where children are concerned.)
Boredom, disguised as a breach of discipline, has often sent
a student to the principal's office.

York:

4

1Henry C. Lindgren, Mental Health in Education (New
Holt, Rinehart, and Winston, 19b1)-,-p. )99.

2~.

)Ibid.

4Frank , QE.cit., p. 239.

18
Much of the teacher's time may be applied to planning
strategy to control or trap students into doing the work
assigned.

Much of the student's time is used devising ways

and means to defeat teachers.
occasionally the students win.

Sometimes the adult wins and
But eventually the adults

always lose the "war"--assuming, of course, that the prime
objective of the struggle has been to help children learn.
Any learning that takes place is in spite of the school pro
gram, rather than because of it. 1
The teacher possesses power as a leader if he is able
to entice children to "follow" him--that is, if he is success
ful in encouraging children to learn.

When a leader is no

longer followed, he is a leader in name only.

The teacher

who is unable to promote learning in his class is neither a
successful teacher nor a successful leader, no matter how
much power and authority have been given

him by the adminis

tration. 2
Needless to say, the teaoher and the sohool contribute
signifioantly to emotional problems in the students under
their direotion.

Much of the dilemma can be attributed to the

lIbido
2Lindgren, 2£.

£1i., p. 342.
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teacher's personality, pupil-teacher relationship, and the
school's responsibility for discipline. 1
According to Whitt:
The teacher is in a unique relationship to the
children in his classroom. On one hand he is the
holder of knowledge, but on the other hand, the
giver of knowledge. The way it is given becomes one
of concernment. For in this artistic relationship,
the attitudes of the giver in relatio~ to the
receiver are of paramount importance.
The personality of the teacher has an enormous impact
on the students.

The common denominator in the classroom is

the behavior of the students.

Pupils and teachers behave in

an assortment of ways relating to certain classroom situations.

In transaction with the behavior of students, the teacher
needs also to understand his own behavior and its relationship
to the behavior of the children.]

Working with behaviorall

and emotionally problemed children may produce more of a task
than teaching subject matter, especially if the teacher has
a lack of understanding in regard to his own personality.

A

teacher who knows the individual richness of the patterns of
mankind will not try to mold a pupil into his or her own

1William C. Morse, "The School's Responsibility for
Discipline," Phi Delta Kappan (December, 1959), 109-13.

-

2aobert l.fui tt, "The Difference a Teacher Hakes,
Drake University, (1969), p. ].

11

)Beeman N. Phillips, Psychology ~ ~ 1a the Class
room (New York: Harper and Brothers Publishers, 1960), Pp.
12)-)0.
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likeness--he will know, deep in his bones, that the pupil
must be himself. 1
Phfllips has stated that a teacher's reaction to pupil
behavior stimuli is unalterably bound with his own personal
ity.

2

Therefore, in a sense, a reasonable step in education

would be in identifying certain pupil behavior which is
annoying to teachers and relating the behavior to personality
factors of the teachers involved.)
For a beginning teacher, the control and management
of pupils is often the foremost problem.

Most seasoned

teachers have found one way or another to achieve adequate
discipline, but are still frequently faced with a particularly
recalcitrant stUdent. stUdents. or class.

In recent years.

ever increasing effort is being applied to the discipline
aspect of the educational task.
schools and "normal" schools.

Formerly there were "roughtl
The opinion of some educators

is that school discipline was once in a state of apathy.
This state of acquiescence is about over. as certain immediate
conditions are forcing educators to give renewed attention
4
to discipline.

21£1!!.

1.!lli.

-

:3 Ibid.

4LOng •

gE. cit •• pp.

435-46.

21
There are many teachers who possess the level of psy
chological understanding of youth to manipulate discipline
1
problems.
Teachers have taken courses, read books, and
listened to other members of the profession.

Teachers them

selves are separated by a wide gulf in managing disciplinary
problems.

No two schools agree, nor do any two communities

agree, on a solution to the problem.

Many teachers antici

pate that students will identifY with, and incorporate,
values held by adults--in this case, the teacher. 2
School behavior and the emotions of the students have
become more complex over the years.

It is only too obvious

that some pupils come to school without a set of values suf
ficient to govern their actions.

Thus, schools become con

cerned about out-of-school behavior as well as ih-school
life.

Consequently, the school has been placed in the posi

tion of creating aotual standards for student observance.)
Unsatisfactory pupil-teacher relationships stem from
a variety of factors.

It is obvious the classroom teacher's

role is complex and demanding.

In determining his relation

ship with pupils, how far can he go, when the role is con
fused ·tm the eyes of the parents and the community?

In the

final analysis, the burden of discipline rests with the

1 Ib i d., p. 447.

)l121!!.
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classroom teacher.

School behavior is first condoned or cri

ticized in the classroom.

Somewhat confusing to the class

room teacher, when mental hygiene oalls for love, patience,
and understanding, is to be told to restrict, restrain, and
punish.!
III.

INFLUENCE OF PARENTS AND HONE

Aocording to Drikers, conscientious and well-meaning
parents may respond to a child's learning problems by trying
to help with his homework. 2 Dreikurs continued by saying
that this only makes matters worse.
tends to arouse angry feelings.

Child-parent homework

Many who have endeavored to

teach a close relative have often found this student-teacher
relationship a difficult situation.

Dreikurs related that

it is necessary for a child to divide his world into thirds-
home, school. and play.)

This permits the child to escape

at home from the anxieties of school.
tolerable.

stresses can be more

But when tensions of home and school are inter

mingled. the child has no relief one from the other.

The

belief of many educators is that a balance of homework is

York:

2Budolph Dreikurs, ~ Challen,e of Parenthood (New
Duell, Sloan, and Plerce. 1958 •
45-49.

pp.

2)
necessary for sufficient learning to take place.

Neverthe

less, homework does playa vital role in the child-school
relationship.
Leading educators have written much conoerning the
need for parent cooperation in helping the school gain suf
ficient knowledge of the child to aid the child in developing
to the best of his ability.

Kent said:

We must proceed upon the assumption that parents
are Vitally concerned in their children and in the
desire that they receive the best possible education.
The school, therefore, has the responsibility of
keeping faith with the parents, who will sacrifice
in order that their children receive the bounty.
The people have a right to be informed in regard to
the development inside the srhool and the improve
ment in educational science.
Dreikurs suggested that eventually parents will learn
techniques to raise socially and emotionally well-adjusted
children. 2 Teachers cannot wait for this to take place.
Teachers must assume the responsibility and be trained to
use psychology in the classroom.)
According to authorities, knowledge of the relation
ships of symptoms to the underlying disturbance is still
incomplete.

Attempts have been tested to correlate the

1 James 1. Kent, "Acquainting the Public With Its Schools,
National Elementarx Principal, XXVI (1945), 21.

2Dreikurs, QE. cit., p.

3Long , £E. £!!.. p. 296.

50.
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pressures on the elementary student and how the pressures
affect the child in school situations. 1
Typical of home pressure are the parents who want all
doors open for their child.

Thus the child has to succeed in

art, band, scouting. piano playing, as well as establish good
marks in school.
child.

Some parents expect to much from their

The ability of the child may conflict with parental
An emotional block may develop in the child. when

desires.

he does not measure up to the standards set by his parents. 2
The good learner who believes he can go to the top of his
class-is spurred by a conviction to work harder.

As long as

the child can believe that if he tries he will do well, he
usually applies himself to gain the admiration of his parents.
Even if his efforts result in his being in the average group,
he may settle for this, but only if mediocrity is satisfying
to the parents.)

If an average school rar~ is not enough

for parental acceptance, the child feels he carillot quit.

His

failure to reach this status may cause emotional conflict.
Parent

8~d

child are then not satisfied with the school and
4
more emotional conflict may result.
Often the child has to stUdy constantly to meet the
expectations established by the parents.

The child has

lIbido

2 Ibid. , p.

31bid •

4 Ibid. , p. 298.

297.

~
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little time for anything else as he strives to meet parental
standards.
child.

School studies become a steady task for the

A problem may result due to the demands of "perfec

tionist" parents.

The child of such parents may find the

school a convenient place for rebellion. 1
Some parents openly express dislike for teachers, the
school, or education in general.

This dislike may stem from
their own disappointing experiences with the school. 2 Child
ren of these parents. may, unknown to parent and teacher,
express deep loyalty to the parents by rejecting the school.
A state of emotional anxiety may be due to the competition
of home and school.

Severe blocks to learning may be formu

lated as the child takes one side against the other.

Clearly,

what is needed is for both sides to truly agree on what is
desirable for the child and to make the way clear to him. 3
Some children are quite overwhelmed, less frequently
today, by being pushed around or beaten down; more often
children are nagged to desperation or driven to achieve
beyond their ability.4

York:

Children's need to defy is so great

lWilliam P. Wall, Education ~ Mental Health (New
Columbia University Press, 1955), p. 78.
2 Long , 2£. cit., p. 298.

4Donald Clark, E::motlonal Disturbance and School
Learning (New York: Teachers College, Columbia University,
1955), p. 45.
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that they will defy adult authority, whenever they have a
chance to do so without fatal hazards.

When teachers are

more lenient than the parents, the child who does not dare to
oppose an over-powering parent defies the teacher instead, by
not learning.

Thus, this motive is reinforced by a secondary

gain; by not learning, the child can effectively punish the
parents to whom he is otherwise subservient.

Not learning

in class has become the commonest whip that the middle-class
child can hold over a parent whose pride is hurt by the
child's academic failure. 1

A child's determination not to learn may be as strong
as another child's determination to learn.

Sometimes this

negative determination grows out of a parent's attitude. 2
In the early years, when a child is not learning as rapidly
as his parents want him to, or think he should, he may
become disturbed by this parental anxiety.

The child may

feel that he has failed and that there is something wrong
with him.

The anxious parent makes the child anxious, and

frequently attempts to do something about the conflict, thus
succeeding in making the matter worse.

The child in his

conflict becomes confused and cannot mobilize his energies
to do school vrork.

Parents may blame the school and thus

create further conflict in the mind of the child.

lIbido

J Ibid ., p. )21.
~

2 tong,

£E.

3

clt., p. )20.
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Children are not machines; they are human beings with
strong emotional feelings about themselves and others.

These

feelings are the result of experiences with others--first the
family, then the immediate environment, and the community.
The child depends on all three, primarily his parents and
teachers, to help him develop in a satisfying manner. 1

The

adult often experiences frustration when he finds not enough
time in the day to accomplish the planned tasks for the day.
The child is also frustrated when he finds not enough time
to do what is required of him.

Children are genuinely con

cerned in what can go wrong with a person.

Children want

adults to let them accept more responsibility in directing
their own lives. 2

11any children want to take part in a

number of activities, and suffer no undue anxiety from these
many activities.

However, there is a limit to what the

average child can accomplish in a day's time and still be a
child.)
The parent sees the child in a different environment
than that in which the teacher views him,

and

vice versa.

For exwnple, the parents see the child in the close, intimate

lConnecticut state Department of Education, . UDon't
Teach Us What You Want to Teach, Teach Us w~at We Want to
Know If The Journal of school Health, XXXIX (Nay, 1969),
,
......
J29-)0.

-

-

---

JLong, lac. oit.
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home environment where he has developed a certain status and
a certain pattern of reaction.

The teacher sees the child

in a larger. more impersonal environment and in the peer
society in which the child will have to live and work.
times the pictures are quite different.

Some

To completely under

stand the child. each adult needs to secure the rounded picture
by talking to each other.

The child does not leave behind

him the effects of the home influence when he comes to school;
neither does he shed the influence of the school when he
returns home. l
Another wish of the parent is for the child to be
popular, a natural desire of a parent.

A probable state of

anxiety develops when the child finds he cannot be as popular
as his parents desire.
ing of popularity.

In reality, he may not need the feel

Some children are natural introverts and

grow up to be quite successful in spite of the parental
pressure to be popular.

Perhaps some parents try to relive

their own lives through those of their children.

A common

desire of loving parents is that their offspring have a better
2
life than that of the parent.

l Eli M. Bower, "Early Identification of r~ladjusted
School Children," California Schools, XXVI (May, 1955). 2.
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Some parents, however. show an indifference to school
that may be a cause of child-school conflict. 1
m8~Y

Of course.

children rise above this indifference and are successful

in their school relationship.

Some children are left to

struggle by themselves, as parents divorce themselves from
the child and his school.

In a child's own little world, this

one battle of parental indifference may be the difference in
winning or losing, and going to school and accepting its
rewards and consequences become an every day struggle. 2
According to Mort and Williams some parents of today
do not assist the schools due to their own negative attitude
toward school methods which are "not the way it was when I
went to school.")

A child cannot have respect for and learn

from a teacher who is constantly criticized by parents,
lmfamiliar with changes which have taken place in education.
Often overheard from parents is the statement that schools
are not like they were when the parents were in school.

One

main criticism centers around instruction and subject matter.
vfuat was once taught in the fifth grade is now given in the
third grade; what was once taught in the junior high grades
is now reserved for fifth and sixth grades.

lIbid., pp. 435-46.

4

2!lli..

)P8Ul R. Mort, and William S. Vincent, A ~ at Our
Schools (New York: Cattell and Company, 1946), p. 3.

4 Ibid •• p. 4.
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IV.

FORCES OF SOCIETY

Society has many means of inflicting emotional frus
tration on the young people of a community.

As products of

a middle-class way of life, value patterns are reflected in
the behavior of children in the classroom. 1

Consequently,

teachers are puzzled and often frustrated when certain child
ren in the class do not behave or act as they should.

These

teachers are unaware of how the values of other cultural
groups influence their members.

As our system of education

often does not function with these cultural groups, it is
often those children who provide teachers With behavioral
problems that seemingly defy solution. 2
In the United states there is considerable geographi

cal mobility among the "rootless" professional and aspirant
middle-class society. 3

Thus, the influence of local institu

tions and neighborhood traditions is greatly reduced.

That

sense of belonging, sometimes thought necessary for the men
tal health of individuals and families, is in a frequently
changing environment, impossible to develop.

Social suspi

cion and isolation may consequently arise which, in turn,

1 Frank,

£E.. cit., p. 239.

3 John I\1ays, ltTeenag e Culture in a Contemporary Society,"

TOdaf's Education, National Educational Journal (January,
19b9 , 34.
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can foster anxiety and frustration, and either result in
mental ill health or be reflected in delinquent activities. 1
Having to accommodate psychology to different customs and
standards of behavior can prove to be a painful experience. 2
Society has a tendency to overvalue the successful
student and to undervalue the failing student.

Failure is

not only a fact; in a competitive culture it implies an atti
tude of rejection. 3

Children sense a need for success in

learning early in their school life.

The child receives

pressure from all directions to succeed.

Often this frustra

tion will cause him to turn on the very society that wishes
him to be a successful member of that group. 4
V.

THE CHILD HIlvISELF

Conflicts at school develop when children have an
unsatisfactory relationship with their peer

c:

group.~

This

identification with peers has two significant meanings:

the

child is taking one of the necessary steps toward emotional
weaning from his parents in the process of growing into an
independent adult, and he 1s accepting and being accepted by

3Lindgren, 2£. cit., p. 419.

4 Ibid •
5Long , 2£. cit., pp. 435-46.
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his contemporaries.

His peers are the people he will live

and work with, and unless he can accept and be accepted by
them, he is not making adequate emotional growth or maintain
ing mental health,l
When a child is having trouble being accepted by his
peers. his school work suffers.

The teacher's function in

connection with this process is to be cognizant of this
important step in development; to encourage friendships in
the classroom.

Parents should also make the way easy for

children to visit and play with other children.

The important

point is that the child is beginning to accept and be accepted
in a peer relationship,2
Almost from the beginning of school, grades become an
important factor in the school and the family.

To measure

the impact of grading on the emotional health of the elemen
tary child would be an extensive undertaking,)

A second

grade girl crying in bed each night because she received an
"F" on an arithmetic paper seems ridiculous to most people
and inhuman to some.

The age of seven is much too early to

introduce this type of failure or even the notion of failure o
Unnecessary emotional conflicts are aroused when the situa
tion is treated in a naive way.

l Ib1d •

J 1bid •

Naturally. there is
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concernment, but all actions must be in a constructive manner
when discussing a poor mark with a child.

Confidence must be

enhanced in the youngster who receives a low mark--presuming
grades for youngsters are necessary in the first place. 1
Damage to the child's ego often develops when he is
teased by his peers concerning his lack of ability for certain
school subjects.

"To learn is good, to be dumb is bad lt - 

most children, deprived or not, ltill tell you that. 2

The

learner may become convinced that he will never make the
There may be a compulsion to stop learning.

grade.

Believing

he will fail, even if he makes the best effort, the child
protects himself by deciding not to learn.

This individual

is convinced that failure is not due to inability, but to a
deliberate act of will.

This child feels that status can be

gained through not learning than by application to diligent
effort.)

Defiance is established against adults and the

school by not learning.
Once a child has fallen into a pattern of failure, a
difficult obstacle to overcome is created as the child falls
further and further behind.

For instance, a fourth grader

can be satisfied with the reputation he developed through
defiance of the establishment by not learning.

Later in the

2Kagan, 2£. £i!., p. 23.

3Lon8 , 2£. £11.,

pp.

435-46.
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school organization the same behavior may bring about a dis
like for the adolescent by his peers, rather than admiration.
At this time an attempt to regain status by academic success
may prove difficult,
delinquency. 1
VI.

80

the child tries to gain attention by

REVIEW OF PREVIOUS STUDIES

Adjustment by school standards bears some positive
relationship with later adult adjustment on a group basis,
at least in terms of occupational success and the incidence
of treated disorder.

One must keep in mind that maladjust

ment is based upon opinion. opinion that is not yet
established with adequate reliability or validity.2
One of the first studies on emotional maladjustment
was conducted by Wickman in 1928.

In this study Wickman

found forty-two per cent of the elementary population to
have a "mild Ii maladjustment and eight per cent to have a.
I1

ser ious" maladjUstment. 3

Wickman used the entire elementary

population of New York City as a basis for the survey.

As

early as 1928, one finds the suggestion that emotional mal
adjustment is somehow related to educational maladjustment.

2 Long, 2£.

21i.,

p. 150.

3E • K. Wickman. Children's Behavior and Teacher's
AttitUdes (New York: Commonwealth rund, 1928T, p. 14.

'il
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A number of similar surveys have been conducted since 1928.
Major studies of maladjustments of elementary children were
made by Rogers in 1942; by Mangus in 1948; by Ullman in 1952;
and by Bower in 1958.

All had some findings in common and

some not comparable results.

The studies were in agreement

that boys showed more maladjustment than girls; that the rate
of maladjustment is somewhere near seven (7) per cent for
"serious" maladjustment and thirty-five (35) per cent for
"mild" maladjustment; and that the largest number of malad
justment was somewhere near the fifth grade. 1
One of the most recent efforts to evaluate maladjust
ment among school children was carried out by Bower in 19§8.
This survey was an attempt, primarily, to test the ability of
teachers to identify maladjustment and emotionally problemed
children.

Bower identified four per cent of 5.500 selected

fourth-through-sixth-grade students in California as seriously
disturbed. 2
According to Long, children with "serious" or "mild"
adjustments can be helped.)

If circumstances go well, they

may be helped by edUCators.

The educator's awareness of the

l Long , 2£. cit., p. 297.
2EI1 H. Bower, itA Process for Early Identification of
E:motionally Disturbed Children, II Bulletin of California state
Education (1958), 27.
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maladjusted or emotionally disturbed child usually precedes
that of the clinic or the doctor.

Therefore, the ~eacher's

role in identifying maladjustment is important.

At one time

or another, nearly every teacher refers a child to the school
officials for testing.

This is frequently the first step in

an attempt to find out whether a child's difficulties are
severe or temporary; whether they are caused by physical dis
abilities, mental handicaps, or emotional disorder; or whether
they stem from a bad situation in the classroom or the home.
VII.

RELATIONSHIP OF LITERATURE REVIEW TO
QUESTIONNAIRE FORMULATION

The intent of this study was to investigate causes of
pressure and behavioral problems on the elementary school
child.

An additional purpose was to analyze these causes in

regard to their relationship to the child and the school.
From the review of literature the areas to be investi
gated were determined.

As related in the pertinent literature,

aggressive student behavior often results from the influence
of parents, teachers, friends, and the surrounding society.

1

Wall suggested that demands of perfectionist parents may lead
to child misbehavior. 2 Conscientious and well-meaning parents

lparling, loco cit.
2 Wall, loco cit.
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may unknowingly create difficulties.

Dreikurs has been of

the opinion that angry feelings are sometimes aroused when
parents help their children with school work. 1

Some parents

expect too much of the child, or pressure the child to be in
many activities.

According to Long, children become frustrated

due to unrealistic demands of parents.~ Mort and Williams
stated that parental negativism toward the school and learn
ing hinders the child's emotional growth. 3

A child's teacher can make the difference in how the
child views himself.

The teacher's personality, 4 his teaching

methods. 5 and his relationship with the students,6 have a
bearing on children's emotional growth.

Frank stated that society, with its culture and value
patterns, influence the behavior of the child. 7

Emphasis

that society has on failure may cause frustration for the
child struggling in a competitive society.

8

-- -

'Dreikurs, loco cit.
2 Long , loco cit.

J Mort

and Williams,

4tVhitt, loco cit.
6phllliPS, lac. cit.

7Franl<, loco cit.
8Lindgren, lQc. cit.

l2.£• .ill.
'Morse, lac. cit.
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A child easily loses self-confidence; his ego is
readily damaged; his relationship with peers; all are sources
of frustration and bewilderment to our nation's young peoPle.!
The above principles were incorporated into the inves
tigator's questionnaire.

CHAPTER III
ANALYSIS OF DATA

Within this chapter the data obtained from a survey of
sixty educators of story County have been analyzed and com
piled.

Forty-six educators returned questionnaires and four

teen did not.

The rate of return was 76.7 per cent.

Construction 2!

~

guestionnaire.

There are twenty

elementary principals in story County; eight local school
superintendents; a director of elementary education; and a
county superintendent.

A questionnaire was developed and

sent to the above personnel.

Also selected from the 1968

1969 Iowa Educational Directory were eight elementary school
nurses and two elementary counselors selected at random, the
only two school psychologists in the county, and twenty-eight
school teachers throughout Story County.

The twenty-eight

included two selected at random from those with only two
years experience and twenty-six, randomly selected from
those with more than two years experience.

The purpose of

the questionnaire was to aid in the investigation of student
pressures and mental health in elementary schools of story
County.
SUggestions concerning the preparation of the ques
tionnaire were obtained from the psychologist for Story County

Schools (Ames, Iowa, excluded), fellow administrators and
teachers.

Appropriate literature having been perused, the

questionnaire was tentatively prepared.
The format of the questionnaire utilized one side of
an

8!

x 14! sheet of paper and oonsisted of closed-form ques

tions.

The closed-form questions were used to obtain data

that could be given by check responses.

As the investigator

was only interested in answers from educators, little other
information was felt necessary other than name and position.
Validation

2! the

~uestionnaire.

Questionnaires were

validated by presentation to ten teachers of the Nevada
Elementary School.

The responses

indic~ted

the questionnaire

was valid for determining data about pressures and factors
experienced by children in the elementary schools of story
County.

The questionnaire was then printed.
Administration

2£

the questionnaire.

Questionnaires

(Appendix B) were mailed to the sixty designated recipients.
A cover letter (Appendix A) with a brief explanation about
the questionnaire was enolosed, along with a self-addressed,
stamped envelope.
Ten days after the initial mailing, a follow-up letter
(Appendix C), a second questionnaire, and a second self
addressed. stamped envelope were sent to those educators who
had not returned the questionnaire.

U'!~••_ - - - 
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Thirty of the forty-four replies received came within
~ve
f~

days.

mailing.

Fourteen more came a few days after the second
At least two recipients indicated a desire not to

answer the questionnaire for fear of involving their school
undesirably in the findings.

A total of forty-six (77 per

cent) out of the original sixty returned questionnaires.
Presentation and interpretation

of~.

The sequence

of the narrative and tabular data in this chapter follows the
format of the questionnaire.

In the analysis of data, three

elements of our total society had a contributing influence
on the pressures and emotional problems of the elementary
school child--home, school, and society.
Twenty-seven questions were decided upon for the ques
tionnaire.

These questions were a result of careful study of

the review of literature and suggestions from experienced
educators in story COQnty.
There were three places on the questionnaire for
respondents to insert statements of respondents' opinion as
to what constituted pressure and behavioral problems.
Three columns were available for the person answering
the questionnaire.

One column was headed ua common cause;"

Emother column i;JaS labeled "a probable cause; II the third
column available to respondents was labeled "not common here."
All three columns concerned the opinion of the respondent as

/'1P-.----
"~:"'''-
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to factors contributing to pressure &ld behavioral problems
on the elementary school student.
Eight questions to be answered "yes" or uno" followed
the first section.

The questions of the second section con

cerned the school and what educators believed was pertinent
concerning the relationship of the total school process to
student behaVior.
the study.

Sixty educators were asked to assist in

Forty-four returned a completed questionnaire.

Parents will often exert pressure on children to get
good grades, perform in activities and to be popular.
times parents expect too much of a child.

Some

The number of

respondents who felt 0ne or more of these pressures to be
causes of behavioral problems on the elementary child were
as follows:
Common Cause

Frequency

Parental pressure for good grades

28

63.6%

Parental pressure to be in activities

22

50.0%

Parents who expect too much of the child 20

45.5%

1i

~

21. 25

48 •3%

Parental influence to be popular
Ave rage

Per Cent

It will be noted that of the four causes of elementary
behavioral problems listed above, pressure for good grades
was the most common cause.

Likewise the parental influence

on the child to be popular was the least common.
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students sometimes have a poor relationShip with their
peers.

The belief that a child is un1iked by his peers may

influence his behavior.

Some students. in the opinion of the

questionnaire respondents, develop a concern for grades and
the future, and become frustrated over school work to the
extent that it creates pressure.

Students also develop frus

tration concerning a lack of time to accomplish requirements
of the day.

Respondents indicating these opinions are as

follows:
Probable Cause

Frequency

~

Cent

29

65.9%

Student concern for grades and/or future 29

65.9%

student frustration over school work

28

63.6%

Student lack of time

24

~

27·5

62.5%

Student felt unliked by his peers

Average

Of the four elements listed above, two causes were
indicated by 65.9 per oent of the educators as contributing
to pressure on the child.

The least often reported of the

four elements (54.5 per cent) was student lack of time.
Other parental factors have an influence on child
school problems.

The opinion of some educators is that over

protective parents and parents who offer too much help or
concernment create problems for the child.

Some parents,

designated by the questionna 1 re a s perfectionist, may be too
demanding of the child's time and energies.

Divorced or

p
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separated parents may add to childhood pressures, as may
parents who express dislike for the school.

Respondents

indicated their feelings about these pressures as follows:
Probable Cause

Freguencl

Per Cent

-~

Over-protective parents

29

65.9%

Divorced or separated parents

27

61.4%

Too much parental help and concern

26

59.1%

Perfectionist parents

23

52.3%

Dislike of school by the parents

U

.2b.1%

25.6

58.2%

Average

It will be noted that all five of the preceding
probable causes of child problems were indicated by more than
fifty per cent of the respondents.

Over-protective parents

was the cause most frequently indicated whereas dislike of
school by the parents was the least.
A

large number of respondents expressed the opinion

that a poor home environment is a probable caUse. and in some
communities, a common cause of pressure and behavioral problems
on the elementary school student.

The number of respondents

expressing these views were as follows:
Pressure/Behavior
Factor
Poor home environment
Per Cent

A COmmon

-Cause

7

15.9%

A Probable
- Cause

Not Common
-Here



24

1)

54.5%

29.6%

It is noted that 70.4 per cent (15.9 per cent plus

54.5 per cent) indicated that a child's home environment
influences his behavior, either as a common or probable cause.
All educators polled were of the opinion that the
troublesome student can be helped.

Only one-fourth of the

respondents indicated that their school had in-service
training for discussion of the school's role concerning mental
health.

Responses concerning these matters were as follows:
Question

li2

Yes

Does your school believe that the trouble
some student can be helped?
Does your school have in-service training
for discussion of the school's role in
mental health?

o
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11

Respondents were divided concerning the role that
teaching methods, pupil-teacher relationship, and lack of
control of the ciass by the teacher have in regard to creating
student tension.
Cause

Of

The results of these questions were:
A Common

Pressure

Teaching methods

!::. Probable Not Common
Cause

Cause

o

+

20

2

+

23

0

+

22(50.0%)

19

47.7%

23(5 2 .3%)
Teacher's lack of con
trol of the class

24

54.5%

20(45.5%)
Poor pupil-teacher
relationship

-Here

22

22

50.0%
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Some students develop a dislike for school or become
bored with some phase of the school process.

Questionnaire

responses concerning these factors were as follows:
Cause

h. Common h. Probable N2i Common
Cause

Dislike of school by
the child

Here

21

18

+

5

26(59.1%)
Boredom of school

6

-

Cause

+

40.9%
20

26{59.1%)

18
40.9%

According to the results of the questionnaire, there
were two leading parental contributions to child pressure.
As expressed by the respondents. these two causation factors
were that of parental pressure for good grades. and parental
pressure to be in activities.

The total results concerning

the two factors are as follows:
Parental ,cf3-use
Parental pressure for
good grades

A Commqn
Cause

28

A Probable
Cause
+

22

+

31(70.5%)

6

10

13.6%

38(86.4%)
Parental pressure to be
in activities

Not Common
-Here

9

13
29.5%

It will be noted that 86.4 per cent of the respondents
fe.lt that· parena
t 1 pressure for go od g'rades was either a
common or probable cause of behavioral problems for the
elementary school ohild.

$'
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Two prime factors leading to pressure on the child as
caused by teachers can be attributed to the teacher's per
sonality and the result of poor pupil-teacher relationship,
as shown by these results:
Teache r Cause

! Common ! Probable Not Common
Cause

The teacher's personality

Cause

+

2

-Here

24

18

40.9%
Poor pupil-teacher
relationship

+

2

19

23

25(56.8.%)

43.2%

Respondents indicated that the two leading student
contributions to pressure and behavioral problems liere the
student's concern for grades and the future and the lack of
self-confidence.

These results are
A Common
Cause

sho~~

as follows:

A Probable
- Cause

Not Common
---Here

student Cause
student's concern for
grades and the future

9

+

29

6

23

7

38(86.4%}

A lack of self-confidence
by the student

14

+

37(84.1%)

15.9%

It is noted that 86.4 per cent of the responses indi
cated that

B

student's concern for grades and the future was

ei ther a common or probable cause of behavior problems.
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Respondents felt that overcrowded classrooms and the
teacher's training to be le8s influential on child problems
than other causes listed in the questionnaire.

These results

are shown as follows:
A Common

Cause

Cause

Overcrowded classrooms

2

Ii Probable Not Common
Cause

+

14

16<36.4%)

The teacher's training

0

+

-

-28

Here

63.6%
10

10(22.7%)

34
77.3%

Respondents indicated that parental indifference to
school work and the student's fear of failure to have some
bearing on student problems.
Cause
Parental indifference
to school lwrk

These results are as follows:

&Common !
Cause
8

Probable
Cause

Not Common
-Here

18

18

+

40.9%

26(.59.1,%)
Student's fear of
failure

8

+

23

31( 70.5%)

-

13

29.5%

Respondents indicated that a changing pedagogy con
cerning discipline may lead to problems.

But poor or inade

quate administrative regulations was reported as a less
likely cause of problems.

These results are as follows:

(

! Common ! Probable Not Common

Cause

Cause

Changing pedagogy con
cerning discipline

Cause

+

5

-

-Here

22

17

27(61.4%)

Poor or inadequate admin
istrative regulations

+

3

38.6%
11

30

14(31.8%)

68.2%

A total of four common causes of child pressures and
behavioral problems were inserted by the respondents.

Some

respondents felt that problems are caused when parents fall
to set decent bedtime hours for the child; when parents are
away from home too much; as a result of poor disciplinary
standards set br;parents; and by non-parental cooperation
with the school.

These results are as follows:
A Common Cause

Cause
Lack of decent bedtime hours

4

Parents away from home too much

3

Poor disciplinary standards set by parents

2

Non-parental cooperation with the school

2

Respondents felt that the causes presented in the
study to be probable causes of pressure and behavioral
problems for the child rather than COlllIDon causes.

Many

of

the reported factors were not common contributors to child
problems as indicated
sho~m

as follows:

bjT

the respondents.

These results are
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!. COIDIrlon ! Probable Not Common
Total

per Cent

Cause

Cause

208

555

17.3%

46.3%

-Here

436
36.4%

A combined tabulation of results of the questionnaire
is in Table I.
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TABLE I
COl"JBINED TABULATION OF QUESTIONNAIRES RETUENED BY EDUCATORS
CON<JEBNING THE CAUSES OF PRESSURE AND BEHAVIORAL PROBLEMS

ON THE

ELE~lliNTARY

STUDENT, STORY COUNTY,

APRIL, 1969

A Common
Cause
Perfectionist parents
Parents who expect too much
from the child
Dislike of school by the
child
Dislike of school by the
parent
Over-protective parents
Lack of self-confidence
by the student
Parental pressure for good
grades
Parental pressure to be in
activities
Parental influence on their
child to be popular
Overcrowded cla~srooms
The teacher's personality
The teacher's training
Student felt unl1ked by
his peers
Poor home environment
Teaching methods
Poor pupil-teacher relation
ship
Student frustration over
school work
StUdent lack of time
Parental indifference to
school work
Teacher's lack of control
of the class
stUdent's fear of failure
Poor or inadequate adminis
trative regulations

A Probable
Cause

Not Common
Here

7

24

13

20

15

9

5

21

18

1

7

23
29

20
8

14

23

7

28

10

6

22

9

13

15

15

14

2
2

o

14
24
10

28
18

4

28

13
o

20

17

12
14
24

2

23

19

7
1

28
24

19

8

18

18

o

22

22

34

9

8

23

1.3

3

11

30
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TABLE I (continued)

A Common
Changing pedagogy con
cerning discipline
student's concern of grades and
~e f~ure

Boredom of school
Divorced or separated parents
Too much parental help and
concern
Lack of decent bedtime
hours
Parents away from home too
much
Failure of parents to set
adequate discipline standards
Non-parental cooperation
with the school

A Probable

Cause

Not Common
Here

5

22

17

9
6
7

29
27

6
18
10

1

26

17

Yes

No

Cause

20

4
J
2
2

Does your school have any means of
identification of emotional
problems in your school?

4

Does your school have a means of
classification of behavioral
problems?

22

18

Do you have reason to believe that
aggressive student behavior is
related to parental pressure?

22

22

31

13

31

13

Do you have reason to believe that
aggressive student behavior is
related to school presmlre?

Do you have reason to believe that
aggressive student behavior 1s
related to societal pressure?
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TABLE I (continued)

Yes

No

Does your school believe that the
troublesome student can be helped?

44

o

Does your school have in-service
training for the discussion of the
school's role in mental health?

11

33

Does your school have a means for
screening potential problem
students?

23

21

p

CHAPTER IV
SUl'1lVlARY, CONCLUSION, AND REC0I1NENDATION

It was the purpose of this study to investigate the
common causes of pressure and behavioral problems on the
elementary school students of story County, Iowa.
In order to analyze this information, the following
procedure was used:

(1) The pertinent literature was perused

by the investigator.

(2) A questionnaire, based primarily on

the review of literature, was developed and tested for its
validity.

(3) Using the 1968-1969 Iowa Educational Directory

as a guide, the questionnaire was sent to sixty educators
in story County.

(4) The results of the data received from

the questionnaire were analyzed and compiled.

(5) The

summary, conclusion, and recommendation, based on the study,
were formulated by the investigator.
I.

SUMI1ARY

Sixty questionnaires were mailed to educators of story
County, Iowa.
questionnaire.

Forty-six of the educators responded to the
The forty-six returning questionnaires were

used in this study.
According to the opinion of the respondents, two
t d hlg
parental factors oontribue
....... hl· y, as indicated by numerical
response, to child pressure. These two opinions were parental

a
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pressure for good grades and parental pressure on the child
to be in activities.

These two opinions totaled 86.4 per cent

and 70.5 per cent respectively, as either a common or probable
caUse.
Responses indicated that two causes contributed by the
teacher and/or school may produce child pressure.

Problems

may result due to the teacher's personality or as a result of
poor pupil-teacher relationship.

These two factors received

an indication of 59.1 per cent and 56.8 per cent respectively
(common plus probable cause).
Respondents felt that a student's concern for grades
and the future and a lack of self-confidence were either
common or probable causes of behavioral problems.

The former

received a combined total of 86.4 per cent and the latter a
combined total of 84.1 per cent indication as common or
probable cause.
It was noted that 70.4 per cent of the respondents
indicated that a child's home environment influences his
behavior, either as a common or probable cause.
All educators polled were of the opinion that the
troublesome student can be helped.

However, only 25.0 per

cent· o.f the respon dens
t indlca·ted. that their school had
in-serVice training for discussion of the school's role
concerning mental health.
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Of the three categories available for marking (a common
cause; a probable cause; not common here). educators marked
more probable causes than common causes.

The total markings

were: ;
~

Total

Common
Cause

A Probable Not Common

208

Fer Cent

17.3%

II.

Cause

-436

-Here

555
46.3%

36.4%

CONCLUSION

Parents, the teacher and school. society, and the
child himself, were all contributors to pressure and/or
behavioral problems on the elementary school stUdent.

III.

BECOI~~~DATION

The investigator recommends that consideration be
given toward in-service training of teachers so that problems
indicated in this study be

mlnl~lzed.
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APPENDIXES

APPENDIX A
THE COVER LETTER

April 14, 1969

Dear
As partial fUlfillment of the requirements for a lfu.ster's
Degree 8. t Drake Universi ty, I am conducting a survey to
gather information concerning student pressures and mental
heal th in the e lementary schools of Story County.
There is evidence that the present day elementary child is
met daily '\'J'i th total societal pressures. The majority of
these children can cope t>li th these difficulties and not be
affected by them adversely at home or at schooL It is
hoped that this report will, at least, bring a better under
standing concerning this problem among parents and educa
tors.
It is vi tal that a good response be obtained by those to
whom the questionnaire is sent. I would greatly appreciate
your filling in the responses and returning them in the
self-addressed envelope at your earliest convenience.
Thank you ..
Sincerely yours,

Harvey J. Hindley
enos

1

j ....

APPENDIX B
TrlE

QUESTIONNAIRE

Name

TOl'm and SChool

a common
cause
1. Perfectionist parents
2. Parents who expect too

much from the child

3. Dislike of school by
the child

4. Dislike of school by

5.
6.
7.
8.

9.
10.
11.

12.

13.
14.

15.
16.

17.
18.
19.
20.

the parent
Over-protective parents
Lack of self-confidence
by the student
Parental pressure for
good grades
Parental pressure to
be in activities
Parental influence on
their child to be
popUlar
Overcrowded classrooms
The teacher's
personality
The teacher's training
Student felt unliked by
his peers
Poor home environment
Teaching methods
Poor pupil-teacher
relationship
Student frustration
over sohool work
Student lack of time
Parental indifference
to school 'tiork
Teacher's lack of con
trol of the class

a probable
cause

_
not common
here

64
a common
cause

a probable
oause

21. student's fear of
failure
Poor
or inadequate
22.
administrative regula
tions
2J. Changing pedagogy con
cerning discipline
student's
concern of
24.
grades and the future

not common
here

-

25. Boredom of school
26. Divorced or separated
parents

27.

Too much parental help
and concern

28.

29.
30.

YES

1. Does your school have any means
of identification of emotional
problems in your school?
2. Does your school have a means of
classification of behaVioral
problems?

3. Do you have reason to believe
that aggressive student behavior

1s related to parental pressure?

4. Do you have reason to believe
that aggressive student behavior
1s related to school pressure?

5. Do you have reason to believe
that aggressive student behavior
1s re18ted to societal pressure?

6.

DaBs your schOOl believe that the

troublesome student can be
helped?

NO

7. Does your school have in-servioe
training for discussion of the
school's role in mental health?

8. Does your school have a means for
screening potential problem
students?

dU< •

APPENDIX C
THE FOLLOW-UP LETTER
April 24, 1969

Dear
Some time ago a questionnaire was sent to you along itTi th a
request that the form be filled out and returned to me.
As yet. I have not received your completed questionnaire.
I would greatly appreciate your filling out the enclosed
questionnaire and returning it to me in the self-addressed
stamped envelope at your earliest convenience.
Thank you for your help.
Sincerely yours,

Harve y J. Hindley
enc:

1
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