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CHAPTER I 

INTRODUCTION 

Evaluation has been and remains an integral part of 

the educational process. In 1957, Edwin Wandt and Gerald 

Brown said: itA use of evaluation is to serve as a basis 

ttlfor summarizing and reporting pupil progress. Assigning 

marks or grades (A, B, c; 94, 87, 76; credit or non-credit; 

and the like) has been the accepted instrument of evalua

tion. Periodic grading has been and is required by most 

schools offering regularly scheduled music classes. For the 

music teacher, grading students in applied music classes is 

a difficult task due to the lack of objective evidence. It 

is not as simple as grading a set of mathematical problems 

or language papers. Therefore, a system of grading which 

uses subjective and objective criteria should be devised. 

I • THE PROBLEM 

Statement of the problem. It was the purpose of this 

project to: (1) determine recommendations of music authori

ties in the area of grading techniques; (2) survey selected 

lEdwin Wendt and Gerald W. Brown, Essentials of Edu
cational Evaluation (New York: Holt, Rinehart, and Winston, 
1957), p. v. 
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Iowa secondary vocal music educators to determine effective

ness of the proposed evaluative instrument; (3) devise an 

instrument for more objective vocal music evaluation, based 

on survey results, and (4) use the instrument in an actual 

vocal music situation. 

Importance of the study. Methods of grading cboral 

musicians have not involved a consistent norm within most 

systems and, therefore, tended to be inconsistent, varied, 

and almost totally sUbjective. Without specific grading 

criteria, vocal music teachers are involved in a plan of 

grading that does not adequately reflect the quality or 

amount of student progress. Under such a pattern, students 

and parents cannot be certain as to what the music grades 

are attempting to measure and, therefore, misunderstanding 

frequently arises. This lack of consistency in giving 

grades and the lack of understanding by those receiving 

grades indicates the need for a study that will lead to an 

evaluative system that will have meaning to teachers, stu

dents, and parents. 

Robert W. Wins low, in regard to "Grades and Grad Ing" 

said: 

The values of a sound, well-planned grading system 
cannot be overlooked. In the first place, grades can 
be made useful in stimulating and encouraging greater 
musioal achievements. Secondly, if properly and care
fully conceived, periodic grading may prove to be 
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i~v~luable in providing both pupil and parent with a 
V1Vld progress report. Certainly it must be agreed 
that well-formulated evaluation of a pU~il's work is 
basic to learning and growth processes. 

This study is intended to devise an instrument for 

effective evaluation of vocal music students. The testing 

instrument may be used with or without the assistance of 

the computer. 

Limitation of the study. The study was limited to a 

development of an inclusive evaluation instrument. It was 

not the purpose of this study to define the measurement or 

standards which would result in grades or ratings (super

ior-average; A-C; credit-nan-credit and the like). All 

music teachers, if they use the instrument, will have to 

write tests, set up their own standards, and interpret and 

apply their findinRs for their local situation. 

II. DEFINITIONS OF TERMS USED 

I"1easurernent and evaluation. Neasurement is the pro

cess that attempts to obtain a quantitative description of 

the progress Dr lack of propress of an individual relative 

to specific traits, abilities, characteristics or behaviors. 

vlRobert \1. 1tJinslow, " Grades an d '.Ira"" d • lng, It • D.'-"d u-i',US1C 
cation in Action, Archie N. Jones, editor {30ston, Massachu

p ~ 196C" D 151setts: -Xllyn and waeon, lnc., 'I", J • 
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Measurement tries to characterize a pupil in terms of that 

progress in an objective a way as possible. Evaluation is 

a process which uses information derived from the objective 

and subjective measurements in order to arrive at a value 

judgment. The information used in evaluation can be 

obtained by using measuring instruments as well as other 

techniques which do not yield quantitative results. Since 

measurement is an essential part of evaluation, music 

grading must contain this element if it is to have validity.l 

General music. A report by the Music in American Edu

cation Committee or General Music states that "general music 

is a class of pupils meeting together to participate in a 

wide variety of music activities. n2 These ~ould include 

singing, playing of instruments, listening, and study of 

music history and theory. 

Music appreciation. The term music appreciation, as 

it is used in this study, refers to a planned formal class 

with emphasis on music literature, history, and listening. 

lstanley J. Ahmann and Marvin D. Glock, Evaluation 
in Education (Boston, Massachusetts: Allyn and Bacon, 1959), 
pp. 32-33· 

2Music in American Educa.tion (Washington, D.C.: Music 
EducatorsUNational Conference, 195~), p. 160. 
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Chorus. Even though a distinction can be made 

between a chorus and choir, for purposes in this study, a 

mixed group of male and female singers in which there are 

several performers to each part is called a chorus. 

Combined chorus. A mixed group of male and female 

singers composed from different grade levels such as junior 

and senior students and forming a senior high chorus is 

referred to as combined chorus. 

Glee Club. A group of singers of the same sex, 

either male or female is a Glee Club. 

Elective and selective. When a student selects a 

course from several, this is known as an elective course. 

Wben a teacher chooses or picks students who have elacted 

to take a course, this is called selective. 

Secondary school. Secondary school, as used here, 

refers to grades seven through twelve even though grades 

savan through nine (junior high) may be contained in one 

building and grades ten through twelve (senior high) con

tained in another. 



CHAPTER II 

REVIEW OF THE LITERATURE 

A wealth or literature has been written on tbe sub

ject or evaluation. However, only selected literature 

related to the topic of music evaluation is included bere. 

I. PURPOSES OF EVALUATION 

According to Ahmann and Glock, there are two purposes 

for evaluation: 

1.	 It helps the teacher evaluate the degree to which 
educational objectives have been attained; 

2.	 It helps the teacher know his pupils so that edu
cational experiences can be planned according to 
objectives, prior experiences, and interests of 
his pupils. l 

Ahmann and Glock stated the purposes of evaluation 

in relation to the teacher. However, since decisions are 

frequently based upon summary reports and grading, evalua

tion must also be made in relation to the student. Edwin 

Wandt and Gerald Brown have said that evaluation, based on 

stated objectives, should "reveal the state at which pupils 

lStanlay J. Ahmann and Marvin D. Glock, Evaluation 
in Education (Boston, Massachusetts: Allyn and Bacon, 19~9), 
p. 32. 
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have arrived in the learning process."l 

This implies that the student, as well as the 

teacher, understand and benefit by the process and results 

of evaluation. 

Evaluation, then, should furnish a picture of pupil 

progress to the stud ent, parent and teacher. Evaluation 

not only places a value upon past performance but it also 

indicates the path for future development according to the 

objectives of the program. Objectives are also subjeot to 

change as the needs of the stUdents are uncovered through 

constant evaluation. 

II. OBJECTIVES OF VOCAL MUSIC IN
 

THE SEC01'l'DARY S<;rlOOLS
 

The process of education, whether it be music educa

tion or general education, as stated by Edwin Wandt and 

Gerald Brown in the preface of their book, Essentials of 

Educational Evaluation, involves three steps: (I) the 

objectives must be determined; (2) experiences designed to 

achieve these objectives must be provided; and (3) results 

must be measured and evaluated to determine if objectives 

lEdwin Wandt and Gerald W. Brown, Essentials in Edu
cational Eval us. tion (New Yarle HoI t, Rinehart, and Wins ton, 
19~7 ), p. 3. . 
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have been achieved. l 

The objectives of vocal music education are many and 

varied. The most inclusive list found was written in the 

book,	 Basic Concepts in Music Education. They included the 

following: 

1.	 To be able to recognize the factors essential for 
effective musical performance. 

2.	 To be able to recall historical information
 
pertinent to the music he enjoys.


3.	 To be able to sing in tune, accurately and
 
expressively.


4.	 To be able to read music SUfficiently to pursue 
it independently.

5.	 To be able to apprehend the melody of music he 
hears. 

6.	 To be able to be responsive to quality in musical 
performance. 

7.	 To be able to be responsive to the expressive
 
value of different types of music.
 

8.	 To be able to respond favorably to constructive 
criticism of musical efforts. 2 

9. To strive to improve his musical competence. 

As bas been stated, the above-listed objectives of 

vocal	 music were found to be the most inclusive. However, 

another objective was stated by Leeder and Haynie in their 

book,	 Music Education in ~ High Schools. This objective 

3 tated that one should be able to "develop the social 

1 I hi d ., p. v. 

2Charles Leonard, "Eval uation in Husi c Ed ucati on, It 
Basic Concepts in Music Education (Chicago, Illinois: 
University of Chicago Press, 1958), p. 317. 
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abili ty to work and sbare wi tb otbers. ,,1	 i 
I
j;~ 

These	 were found to be tbe objectives of vocal music. ~ 

IExperiences must now be provided whereby these objectives	 ~ 
,'" 
~ c an be ach ieved •	 k1

I: 
~:-

III.	 CURRICULUM OFFERINGS IN VOCAL MUSIC I
~: 

ON THE SECONDARY SCHOOL LEVEL I: 
~ 
~-

~ 
Curriculum offerings in vocal music on the secondary ~1 

sen 001 level are not the s arne at all sch ools. The minimum	 t' 
~1 

choral offering in many secondary schools is a chorus of 

unselected voices wnose membership is based solely on a 

desire to sing. In the book, Music Education for Teen-A~ers, 

it stated that the ideal minimum of choral activity should 

include the above-stated group, but there should also be a 

selective organization for the more gifted and interested 

student. Boys' and gir1s l glee clubs may also be offered, 

serving as training groups pointing toward membership in the 

advanced selective choir. Solo and ensemble experiences add 

opportunities for the student. Voice class could also be 

offered as a regular part of the music curriculum. However, 

IJoseph A. Leeder and William S. Haynie, Music Edu
cation in the High Schools (Englewood Clifrs, New Jersey: 
Prentice-Hall, Inc., 1958), p. 61. 
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the size of the school does impose limitation on its choral 

activities which are determined by vocal resources at hand. 

Even the smallest school may offer a rather extensive vocal 

music curriculum for all pupils. There is no reason for a 

small school to be unsuccessful in meeting the musical needs 

of its students. Quantity of students does not necessarily 

llimit the quality of the program.

IV. CRITERIA FOR EVALUATION 

Objectives and ideal curriculum offerings in vocal 

music have been stated. Following the process of educa

tional evaluation as previously stated by Wandt and Brown, 

the results must be measured and evaluated to determine if 

the objectives have been achieved. 

Based upon the objectives, evaluative criteria must 

be formulated for the progress of the student to be 

measured and evaluated. Vocal skills and technical knowl

edge can be ascertained by prescribed levels of vocal 

achievement. Factors such as diction, breath control, and 

pitch, can be observed and linked with the more tangible 

lWilliam Raymond Sur and Charles Francis Schuller, 
Music Education for Teenagers (New York: H'1rper and 
Brothers, Publishers, 19~~), p. 48. 
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evidences of musicianship to form the basia of grading. l 

Good tone, also, must be characterized by the essential 

qualities of resonance, purity, and freedom from restric
2tion. The four: diction, breath control, pitch and tone 

quality, were found to be the necessary vocal skills. Of 

these four vocal skills, pitch or intonation was found to 

be the most important. In the book, An Objective Psycho

logy of Music, Lundin stated that "one will not be a suc

eessful singer, regardless of the fine quality of his voice, 

if he cannot sing in tune. 113 

According to Leeder and H~ynie, all applied music 

activities should involve some study of theory, history, 

and literature.4 Included in these three areas are musi

cianship through musical knowledge and music appreciation. 

Fundamentals of musical knowledge were found to include: 

1. rhythm, meter, tempo 
2. melody and harmony
 
3• fo rm and de a i gn
 

lLeeder and Haynie, £E. cit., pp. 226-227.
 

2 Ibid ., p. 72.
 

3Robert W. Lundin, An Objective PSYCbOlog~ of Music
 

(New York: Ronald Press Company, 1953), pp. 19-~O.
 

4Leeder and Haynie, .2£. cit., p. 227.
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4. phrasing
5. dynamics 
6. pitch
7. a cappella singing (without accompaniment)
8. sight-reading 
9.	 part-singing I 

Through the study of varieties and style of music, 

composers, and the eras in which they lived, a student can 

acquire a better understanding of music and possibly a 

greater appreciation for music. 

Musical progress was found to be only one part of 

the criteria for evaluation. Another area which must 

~~receive analysis is the person or student himself. Leeder . 

and Haynie said the student's work must not only be evalu

ated in terms of musical progress but also in terms of 

attitude and effort. 2 

This investigator found, through research, that the 

criteria upon w~ich evaluation is made are in areas of 

vocal skills, technical knowledge, appreciation and under

standing, and personal adjustment. 

V. DEVELOPMENT OF EVALUATION INSTRUMENT 

One of the final steps in the process of evaluation 

was found to be the measuring of results to determine if 

1 John R. Th oms on, !l A Curriculum Guide for Vocal 
Music It The Iowa Music Educator, Jobn W. Mitchell, editor 
(deda~ Falls, Iowa.: Condon Printing Company, XXII, No.3, 
1970), p. 22. 

2Leeder and Haynie, loco cit. 
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the objectives have been achieved and to reveal the stage 

at which the pupil has arrived in the learning process. 

For these reasons, some kind of progress report was found 

to be necessary. 

The procedures used in evaluation were found to be 

varied. They included paper and pencil tests, ranking and 

rating scales, performance tests, anecdotal records, and 

sociometric procedures. The purpose of these and other 

evaluation methods was to provide information related to 

the student's progress and attainment of desired objectives. 

Ahmann and Glock said that evaluation can be divided 

into three areas: (1) the evaluation of academic acbieve

ment, (2) the evaluation of aptitudes, and (3) the evalua
t: 

tion of personal-social adjustment. The evaluation of 

academic achievement included those techniques designed to 

measure the degree to which objectives have been achieved. 

Aptitude evaluation was designed to predict the achieve

ment that would occur if the student was given proper 

training. The evaluation of personal-social adjustment was 

found to be somewhat of a miscellaneous category. It 

included attitude, interest, and personality development in 

1relationship to the objectives. 

lAhmann and Glock, £E. cit., pp. 32-34. 

..
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Ahmann and Glock also said that some evaluation is 

difficult to attain because student performance such as 

the ability to sing a song is quite complex. Involved in 

these vocal skills are the physical and mental coordina

tion, language and non-language skills, and the intangible 

ability of an individual to express himself musically. The 

principal evaluation of stUdent performance must be based 

on procedures displayed by student and products yielded by 

the procedures. 

Paper-and-pencil tests could be used to measure the 

understanding and verbal aspects of vocal music objectives. 

However, the instruments used in evaluation of procedures 

and product are primarily of the non-paper-and-pencil test

ing type. Because of this, it was discovered that ranking and 

rating methods, check lists and anecdotal records were used or 

applied. Ahmann and Glock cautioned against the unreliability 

of such methods. They said: 

Performance evaluation tends to be unreliable in 
many instances--a deficit which can be traced to the 
fact that pupil performance is not always success
fully sampled and the observer is not always consis
tent. Repeated sampling of pupil performances and 
repeated independent observation by qualifiedlinstruc
tors increase the reliability of the process. 

In regard to personal-social adjustment, Ahmann and 

Glock have said that adequate personal-social adjustment in 



students is emphasized by society's needs. Achievement in 

this area of development is as much the responsibility of 

the schools as is the teaching of the skills. Therefore, 

it was found that evaluation of personal-social adjustment 

played an important part in the school's instructional 

programs .1 

According to researCh, then, it was discovered that 

devices such as rating scales, anecdotal records, and the 

like, could better evaluate the degree to which a pupil has 

attained the desired objectives. 2 

Georgia Sachs Adams, in her book Measurement and 

Evaluation in Education, Psychology, and Guidance, stated 

that "a rating scale requires a qualitative evaluation of 

aspects of a total performance or product." Therefore, it 

was found that the first step in constructing a rating 

scale was to break down the process or product into com

ponents. It was also found that decisions may also have 

to be made concerning the relative importance of different 

components. 3 

In the development of the proposed evaluative 

instrument, the rating scale was then broken down according 

lIbid., p. 477. 2Ibid ., p. 68. 

3Georgia Sachs Adams, Measurement and Evaluation 
in Education; PaycholoRI, and Guidance (New York: Holt, 
Rinehart, and Winston, 196~ p. 408. 
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to its components based on the objectives and tbe most 

common criteria used in evaluation stemming from the 

objectives. 

In his book, ~ Guide to Effective Music Supervision, 

R. H. Weyland included a Performance File applicable for 

the evaluation of an instrumental student. He stated that 

a similar chart could be devised for vocal music students. l 

This performance file plus the Student Teaching 

Evaluation Record (Form RA-KU, 1968) used by the University 

of Northern Iowa, Cedar Falls, constituted the basis for the 

proposed evaluation instrument. (See Appendix A) 

The responsibility to measure student attainment is 

inescapable. The teacher must collect as mucb objective 

data of pupil progress and comparative achievement as 

possible. 

Only by deciding what kind of evidence to collect, 
and by setting up a system for collecting and recording 
this evidence, can the teacher be in a position to 
adequately and fairly report 0n the pupills achieve2ments and typical behaviors. 

lR. H. Weyland, A Guide to Effective Music ,uper
vision (Dubuque, Iowa.: -Wm. C. Brown Company, 19bO , 
pp. lE4-H37. 

2Wandt and Brown, Q£. cit., p. 67. 
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CHAPTER III 

QUESTIONNAIRE, PROCEDURES, AND FINDINGS 

The questionnaire in this study was sent to selected 

Iowa teachers of secondary vocal music and was designed to 

obtain information in regard to curriculum offerings, 

methods of grading, and use of the proposed evaluative 

instrument. The purpose of the questionnaire was to dis

cover inclusive criteria used in evaluation of student 

achievement through which meaningful grades could be 

determined. 

I. FORMAT OF QUESTIONNAIRE 

The questionnaire consisted of twenty questions. 

Eight of those questions asked for information regarding 

courses offered in the vocal music curriculum, time of 

rehearsals, and selection of students involved in vocal 

music activities. The next eight questions dealt with 

grading systems used, estimation of selected teachers' 

present evaluation systems, and estimation and comment 

concerning proposed evaluation instrument. The last 

four questions were concerned with enrollments of 

schools, percentages of students involved in vocal music 

activities, and the possible use of the computer in regard 
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to the evaluation of vocal music students. The teachers 

were also asked to make comments and comparisons. 

II. PROCEDURE FOR SAMPLING 

A letter, the questionnaire, and the proposed evalu

ation instrument were mailed to seventy-two Iowa teachers 

of secondary vocal music representing fifty Iowa school 

districts. (See Appendixes B and C) These districts were 

selected from the Iowa Educational Directory (1968-1969). 

There were a total of 484 school districts. Twenty-three 

districts had a population of twenty thousand or more 

people. Four hundred and sixty-one districts had a popula

tion of less than twenty thousand people. Questionnaires 

were sent to selected vocal music instructors in the twenty-

three districts with a population of twenty thousand or 

more people. Questio~naires were sent to selected 

secondary vocal music instructors in twenty-seven school 

districts with a population of less tban twenty-thousand 

people. Based upon the Iowa Educational Directory (1968= 

1969), these twenty-seven districts were selected alpha

betically taking every seventeenth district with a popula

tion of less than twenty-thousand people. 

were sent to the twenty!"orty-three q ues tionnaires 

Iowathree school districts which had, acoording to the 
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Educational Directory (1968-1969), a population of twenty

tbousand or more people. Of the forty-three questionnaires 

mailed, twenty-three were sent to high school vocal music 

instructors, and twenty were sent to junior high vocal music 

instructors. 

Twenty-nine questionnaires were sent to twenty-seven 

school districts Which had, according to the Iowa Educa

tional Directory (1968-1969), a population of less than 

twenty-thousand people. Of the twenty-nine questionnaires 

mailed, fifteen questionnaires were sent to high school 

vocal music instructors, three questionnaires to junior 

high vocal music instructors, and eleven questionnaires 

were sent to vocal music instructors who taugbt both 

junior and senior high vocal music. 

Twenty-two questionnaires were returned by instructors 

who taught in eighteen scbool districts of twenty-thousand 

or more people. Nineteen questionnaires were returned by 

instructors who taught in eighteen school districts of less 

than twenty-thousand people. 

Of the seventy-two questionnaires mailed to secondary 

vocal music teachers in fifty Iowa school districts, forty

one responses were received from thirty-siX Iowa school 

districts. This resulted in a return of 57 per cent of the 

questionnaires from 72 per cent of the districts. 



III. RESULTS OF QUESTIONNAIRES 

Vocal music curriculum. The questionnaire asked 

teachers for information regarding courses offered in the 

vocal music curriculum of the secondary schools in which 

they taught. ~rhese co urses included general music and/or 

music appreciation, chorus, glee club, and voice class. 

General music or music !EEreciation. Of the forty

one teachers responding to the questionnaire, thirty-one 

teachers indicated that they taught in secondary schools 

which offered courses in general music or music apprecia

tion. Ten teachers taught in schools that did not offer 

general music or music appreciation. The grade levels and 

the number of schools whicb offered these courses were as 

follows: 

Number of Schools 

Grade 

Offering General Music 
and Music Appreciation 

Percentage 
of Total 
Reporting 

26 617 
8 23 56 

156
9

22
9
10
 
2410 
1511
 

12 6
 
2
Other (6th Grade) 1
 

The tlother" resp ons e in the above lis t c arne from a teacher 

who taught in a Middle School which included sixth arade. 
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This information indicated that approximately 61 per 

cent of the schools which reported did offer general music 

or music appreciation at the junior high level, and approxi

mately 24 per cent of the schools which reported did offer 

general music or music appreciation at the high school level. 

Chorus. Of the forty-one teachers who responded to 

this question, forty taught in scbools which offered chorus 

and one teacher taught in a school which did not offer 

chorus. Tbe grade levels involved in these choruses were as 

follows: 

Number of Schools Percentalle 
Grade Offering Chorus of Total Reporting 

7 
8 
9 

10 
11 
12 

1 Other (6th grade) 

32 
35 
31 
30 
30 
30 

1 

78 
85 
76 
73 
73 
73 

2 

This information indicated that approximately 85 per cent 

of the schools whicb reported did offer chorus at the junior 

high level and approximately 73 per cent of the scbools which 

reported did offer chorus at the high school level. Two per 

cent of the "other" response involved a sixth ~rade contained 

in a Middle School. 



Combined chorus. Thirty-six of the forty-one teachers 

who responded to the questionnaire taught in schools where 

different grade levels were involved in each chorus. Five 

teachers taught in schools where there was no combined 

chorus. The combinations and frequencies were as follows: 

Grade Levels Involved Number of Percentage
in Combined Chorus Schools Involved of Total Reporting 

7-8 11 27
8-9 5 12
7-8-9 11 27 
9-10 2 5
10-11 4 10 
11-12 10 24 
10-11-12 21 51 

This information indicated that approximately 27 

per cent of junior high schools which offered choral 

activities had a combined chorus. Approximately 51 per 

cent of high schools offering choral activities had a 

combined chorus. 

Glee Club. Of the thirty-three teachers who taught 

in schools which offered glee club in the curriculum, eleven 

of those schools had a glee club for girls. Twenty-one of 

those schools had both a boys' and a girls' Qlee club. The 

info~nation obtained from the questionnaire indicated that 

no school had just an offering in boys' glee club. Eight 

teachers related that they taught in schools which did not 

olterC'~ glIbee c u~ ac t'IVl't'188. One teacher related that [18 

..
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taught in a school which offered glee club only. There were 

no chorus activities offered in this school. 

Voice class. Of the forty-one teachers who responded 

to this question on the questionnaire, twenty-one indicated 

th~t voice class was offered in the school in which they 

taught and twenty indicated that voice class was not offered 

in the school in which they taught. 

Chorus and/or general music £! music appreciation. 

Twenty-nine, or approximately 70 per cent of the teachers, 

indicated that either or both of these choral activities 

were in addition to the general music or music appreciation 

courses which were offered in their schools. Twelve or 

approximately 30 per cent of the teachers indicated that 

both chorus and glee club were p~rt of general music or 

music appreciation. 

Elective and selective. All forty-one teachers indi

cated they had either a chorus and/or glee club in their 

respective schools. Of these, thirty-one or 76 per cent 

indicated that the choral groups were chosen by elective 

and selective means. Only four, or 10 per cent, of those 

responding had selective groups entirely. Six, or 14 per 

cent, had only elective choral groups. 

-"-' - --,-,-- -=-,' 
· _-....;;.__• _'_'-"~', 
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Rehearsals and grades. Twenty-seven of the forty

one teachers ~mo answered the questionnaire related that 

their choral groups rehearse during the school day. Only 

two teachers indicated that their choral groups rehearsed 

before or after school. Twelve teachers related that 

their groups rehearsed both during, before, and after 

school. Of the forty-one teachers, thirty-five teachers 

related that grades were given to the students who par

ticipated in choral activities whether they met during or 

outside of the school day. Only six teachers were involved 

in choral activities where no grades were given to the 

students. 

Grading systems used Ex vocal music teachers. Thirty-

five of the vocal music teachers surveyed indicated they gave 

grades in choral activities. Of these, twenty-six teachers 

used letters (A, B, C); two of the teachers who used letter 

grades gave them only at the end of the year. Four teachers 

used satisfactory or unsatisfactory, three teachers used 

credit or non-credit, and two teachers used written quarterly 

evaluation reports. Eighty-five per cent of the teachers who 

responded to the questionnaire used some form of grading 

Thirteen persystem. Of these, 77 per cent used letters.
 

cent used one of the other grading systems mentioned above.
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Fifteen per cent of all those who responded to the question

naire used no grading system at all. This information indi

cated that the majority of vocal music instructors are 

involved in some form of grading. 

Estimation of present evaluation system. When asked 

to indicate how they estimated their present system of 

evaluation, twelve of the thirty-seven teachers who bad 

answered the question felt their present system of evalua

tion was inadequate. Two of the thirty-seven felt their 

systems were very inadequate. Sixteen said their systems 

were adequate and seven indicated their systems of evalua

tion were very good. 

Evaluation instrument. Tbe principal basis for the 

questionnaire was to survey Iowa secondary school teachers 

in regard to the proposed evaluation instrument and, after 

results had been tabulated, to devise a final evaluative 

instrument. 

The proposed list of evaluative items consisted of 

fifteen items divided into four categories. If a teacher 

felt th at each i tern was to be weighted in importance, he 

was to use the numbers four, three, two, and one; four 

being the most important. Of the forty-one teachers who 
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responded to the questionnaire, only twenty felt that the 

evaluative items should be weighted. None of the twenty 

teachers added or deleted items from the proposed list. 

Therefore, the final evaluation instrument remained the 

same as the instrument proposed. (See Appendix B) 

Vocal skills. In the area of vocal skills, the 

responses were as follows: 

Vocal Skills Mean Ratin£.:! 

1. Intonation 3.32 
2. Quali ty 2.73 
3. Diction 2.57
4. Breath Support 3.13 

The above information indicated that intonation and breath 

support were the most important of the vocal skills. Quality 

and diction were of lesser importance. 

Musical understandings. In the area of musical under

standings, it was again discovered that several items were 

more important than others; the most important being the 

ability to hold one's part, sing in rhythm, sight-read and 

hear, and the least important being able to analyze musical 

structure and interpret according to style and text. The 

results of this computation were as follows: 
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Musical Understandings I'1ean Rating 

5. Ability to sing in rhythm 3.006. Ability to hold a part 3.257.	 Ability to interpret according
 
to style and text
 2.338.	 Ability to analyze musical
 
structure
 2.17

9.	 Ability to sight-read and hear
 
through an understanding of
 
musical symbols  3.00 

Personal-social adjustment. All of the items under 

personal-social adjustment seemed to be weighted about the 

same in importance by the twenty teachers. Three of the 

items--initiative, attendance, and responsibility--received 

equal rating. Attitude received a higher rating than the 

others. The results were as follows: 

Pers onal-Sod al Ad justment	 Mean Rating 

10. Ini tia ti ve	 3.00 
11. Atti tude	 3.32 
12. Attendance	 3.00 
13. Responsibility	 3.00 

Appreciation. In the area of appreciation, enjoy

ment was found to be rated higher than the understanding of 

the composer and the musical era. The results of this com

putation were as follows: 

Apprecia ti on.	 Mean Rating 

14. En j oyrnen t	 3.00 
15. Understanding of Composer	 2.33 
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The order of importance, the mean rating, and the 

graduated mathematical weight scale of the fifteen items 

were as follows: 

Evaluation Items in Mean Rating in
Order	 of Importance Order	 of Importance 

1.	 Intonation (1) 
Attitude (11) 

2.	 Ability to Hold a 
Part (6) 

3. Breath Support (4)
4. Ability to Sing in 

Rhythm (5) 
Ability to sight-read 

and Hear Inter
vals (9) 

Initiative (10) 
Attendance (12) 
Responsibility (13) 
Enj oymen t (14)

5. Q,uality (2) 
6. Diction (3)
7.	 Ability to Interpret 

According to Style 
and Text (7) 

Understanding	 of Com
poser and Musical 
Era (15)

8.	 Ability to Analyze 
Musical Structure 
(8) 

3.32 

3.25 
3.13 

3.00 

3.00 
3.00 
3.00 
3.00 
3.00 
2.73 
2.57 

2.33 

2.33 

2.17 

Weight Scale 
in Order of 
Importance 

1.53 

1.50 
1.44 
1.38 

1.38 
1.38 
1.38 
1.38 
1.38 
1.26 
1.18 

1.07 

1.00 

The weight scale was based upon the lowest mean 

rating (2.17) and received the weight of 1.00. The fourteen 

subsequent items were weighted mathematically based upon 

1.00. Therefore, the highest weight was given to the 

highest mean rating (3.32) and received the weight of 1.53. 
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The weighted scale indicated the relative importance 

given to each evaluation item. This scale was based on how 

many times larger the mean rating of an item was than the 

item having the lowest rating. Fo~ example, the weight of 

1.~O was equal to the mean rating of 3.25 divided by the 

lowest mean rating of 2.17. 

Proposed usage of the evaluation instrument. Even 

though only twenty teachers weighted the items, thirty-one 

or 76 per cent of the forty-one teachers who responded to 

the questionnaire said they would conside~ using the evalua

tion instrument. Ten teachers, or 24 per cent, indicated 

they would not consider using such an instrument. 

Positive comments about evaluation .instrument. These 

quoted comments are as follows: 

1.	 The instrument covers all items a student needs to 
know to be a ~ood music stUdent. 

2.	 The instrument seems to include everything I want 
to use. 

3.	 Student with previous musical instruction would 

... 

have	 a better chance of doing well. 
4.	 The instrument seems very adaptable to 

levels. 
5.	 The instrument tells much more than an 

grade. 
6.	 The instrument looks good. 
7. r	 like the evaluation sheet. 
8.	 The instrument appears quite complete. 

The instrument is a fine comprehensive9. 
of student's proQress. 

all grade 

A or B 

record 

10.	 The instrument would help me grade fairly. 
The instrument is very concise, comprehensive,11. 

and well organized. 
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12. The instrument would be helpful to the student. 
13. The job of arriving at an authentic grade might

be easier. ~ ~ 

Negative Comments about the evaluation instrument. 

These quoted comments are as follows: 

1. I have no opportunity to cover evaluative material.
2. The instrument is too detailed for our system.
3. There is too much emphasis on natural musical 

ability.
4. How do you make sure each item is evaluated 

accurately?
5. I don't have time. 
6. The instrument is unfair to Junior High students 

because of changing voice. 
7. What a singer does with his talent is the only

criteria~-I use. 

Meaningful grades. Although only thirty-one of the 

forty-one teachers indicated they might use the evaluation 

instrument, thirty-five teachers related that Ii grade given 

by means of the instrument would be adequate and more 

comprehensive than their present system of evaluation even 

though twenty-three teachers related that the present system 

of evaluation was adequate or very good. 

Six teachers indicated that a grade given by means 

of the enclosed evaluative instrument would be inadequate 

and less comprehensive than their present system of evalua

tion. 
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IV. ACTUAL USE OF EVALUATION INSTRUMENT 

It was also the purpose of this project, after an 

evaluation system was finalized (See Appendix B), to use the 

Music Student Performance Record in an actual teaching situa

tion with and without the assistance of the computer. 

Comparisons were made and conclusions drawn from these 

comparisons. 

Testing groue. The Sophomore Chorus, second semester, 

1970, of Newton Senior High School, Newton, Iowa, was a 

chorus of sixty-six students who were used in the sample run 

of the Music Student Performance Record. 

Procedure. Early in the second semester of 1970, the 

instructor filled out the pertinent information on the Music 

Student Performance Reoord for each of the sixty-six students 

involved in the sample run. Eaoh student was also given a 

pre-test which determined the point at which he was in vocal 

skills, musical understandings, and musical appreciation. 

Then, during the course of the semester, these students were 

tested periodically by the instructor. These vocal tests 

were given twice during each quarter of the second semester. 

Once each quarter the student was tested individually in the 

presence of the instructor only. This was done during the 
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student's study hall or before and after school. The chorus 

was also divided into quartets once during each quarter of 

the semester. This was done during the chorus rehearsal. 

When the students sang individually and in a small 

ensemble, they were being judged according to the evalua

tion instrument found on the Music Student Performance 

Record. Each student was given a rating based upon the 

pre-test and the present vocal test. The ratings of 4, 3, 

2, and 1 were used. If a student received a superior or 

4 rating, it meant that he exceeded all requirements, 

achieved strong individual improvement, and performed 

accurately and completely. 

An above average or 3 rating indicated the student 

performed accurately and completely mast of the time, 

achieved some progress, and was meeting objectives of the 

course. An average or 2 rating indicated a student was 

making little progress, performed inadequately, and failed 

to meet requirements. A below-average or 1 rating was 

given to a student whose performance was completely unsat

isfactory, indicated no progress whatsoever and apparently 

was not meeting any requirements of the course. 

Each stUdent was judged in three areas whether he 

was singing individually or in an ensemble. These areas 

included vocal skills, musical understandings, and 
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appreciation. In the area of vocal skills, the analysis was I-j 

based on intonation, quality, diction, and breath support. 

Included in this was the student's understanding and 

appreciation of music. The student was judged on his ability 

to sing in rhythm, bold a pqrt, interpret according to style 

and text, and sight-read. (Eacb student or group sang two 

selections: one was familiar and one was not.) The 

instructor was able to also determine if the student did or 

did not appreciate a certain selection. In regard to musical 

structure and understanding of the composer and his musical 

era, each student was asked several oral questions. Nor

mally, this involved only familiar selections, those already 

studied. The personal-social adjustment of the student 

(initiative, attitude, attendance, and responsibility), was 

appraised upon the basis of the records and comments of the 

instructor. 

Grade scale. A grading scale was devised based on 

the one to four ratings ~iven by the instructor for each of 

the fifteen items. The rating of four was established as 

a grade of A; three as a grade of B; two as a grade of C, 

and one as a grade of D. (Students not maintaining a 

minimum grade of D were dropped by mid-term and, therefore, 

there were no grades below D.) It was determined a 3.5 to 
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4.0 was A, a 2.5 to 3.4 was B, a 1.7 to 2.4 was C, and a 

1.00 to 1.6 was D. The highest number of points which 

could be attained was eighty, and the lowest number of 

points which could be attained was twenty. Using the above 

procedures, the following grade scale was developed and 

used:
 

Number of
 
Points Attained
 Grade Points Grade 

80-78 4.0-3.9 A~
77-74 3.8-3.7 A
73-70 3.6-3.5 A69-62 3.4-3.1 B~
61-56 3.0-2.8 B
55-50 2.7-2.5 B
49-44 2.4-2.2 C~
43-38 2.1-1.9 C 
37-34 1. 8-1. 7 c
33-28 1.6-1.4 D,t
27-20 1. 3-1. 0 D 

Computation of grade Ex hand. At the end of the 

first quarter of the second semester, a grade for each 

student was attained by mUltiplying the points attained in 

each of the fifteen items by the weight assigned to each 

item. To achieve this total and to place a grade on the 

Mus i c Stud en t Performance Re cord of each of the six ty-s ix 

students took approximately five hours. 

Computation of grade Q1 computer. Toward the end of 

the second quarter the instructor used the comp~ter to 
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assist in the evaluation or students. Th t t.e es lng pro

cedure remained the same as previously explained. However, 

the computation or points to determine the grade changed. 

Each or the sixty-six students was asked to fill out 

his name and course on the front aide of a mark-sense card 

used in computer work. (See Appendix D) Arter this bad 

been done, the instructor completed the back side of the 

computer mark-sense card. This included the total points 

of the first quarter of the second semester and the 

instructor's rating in each of the fifteen areas on the 

Music Student Performance Record. (See Appendix D) The 

students were able to complete the mark-sense card in 

approximately five minutes. It took the instructor 

approximately one hour to complete the back side of the 

mark-sense card for sixty-six students. 

Before these mark-sense cards were sent to the Com

puter Center at the State University of Iowa, Iowa City, 

Iowa, a computer program was developed by the Mathematics 

Department of Newton High School, Newton, Iowa. The pro

gram included the formulas for finding the second quarter 

grade based upon the rating of the instructor and the 

weight of each item, and the calculation of the semester 

grade. The second quarter grade counted twice as heaVily 

as the first quarter grade in the calculation of the 

semester grade. 



'~j~tl(=.-----------_·•••••_~lill...~I~._.lc.. ~I.~•••••••• 

36 
The information was returned l'n the form of a print

out. (See Appendix E) It' 1 d d hlnc u e t e pro2ram procedures 

for attaining a quarter and semester grade for each student, 

the quarter and semester grade attained by each student, and 

a Job Accounting Summary--cost and computation time. 

Grade distribution. The semester grade distribution 

in th e chorus of sixty-six students was as follows: 

Grade Frequency 

A 4
A 18 
BI 22
 
B 13
 
B- 5
C" 4 

It must be noted that no student received a grade 

lower than C" The reason for this was that, even though 

these sixty-six students elected to participate in this 

Sophomore Chorus, the instructor selected tbem from one-

third more that many students. Because of lack of spacial 

facility and the need for balance, only the better students 

were chosen. 

Understandini? of grades E.JL student and parent. In 

order that the grades received be meaningful to both the 

stUdent and the pa.rent, students were asked to evaluate 

This evaluathemselves using a simila.r type rating scale.
 

tioD was then taken home and explained to the parents.
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The actual Music Student Performance Record, Which con

tained the evaluation instrument, was always available to 

each student and to the parents. Therefore, the majority 

of students and parents understood the evaluation and 

grading procedure. 

Computation time and cost. According to the Job 

Accounting Summary, the total computation time used to 

arrive at the quarter and semester grades was 0.64 seconds. 

The cost for this computation was seventy-seven cents. The 

cost per pupil was 1.17 cents. With larger classes the cost 

would be lowered to about one cent per pupil. 

Use of music student performance record Q! other vocal 

mus ic teachers. When asked if they would consider using the 

evaluation instrument if the calculation could be done by 

computer, twenty-seven of the teachers answered in the 

affirmative and eleven teachers answered in the negative. 

One teacher was undecided. Of the forty-one teachers who 

responded to the questionnaire, two failed to answer this 

statement. 

As of the pre sen t, th irteen of the fo rty-one teachers 

taught in systems whicb used the computer in its grading or 

rr t teachers did not teach in a systemreporting. wen y-seven 

dl'd not answer theOne teac.erb ::u.'which used the computer. 

ques ti on. 
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The majority of teachers indicated that approxi

mately 25 per cent of the total enrollment of their 

schools was involved in vocal music activities. Twenty 

of the teachers Who answered the questionnaire taught in 

schools with enrollments of approximately one hundred to 

four hundred students. Therefore, if the enrollment of a 

school was between one hundred and four hundred students, 

the cost of computer computation, as arrived at in the 

sample run of this study, would range from approximately 

twenty-five cents to one dollar. 

Twenty-one teachers indicated they taught in schools 

with enrollments of approximately seven hundred to a tbou

sand students or more. If the enrollment of a school was 

between seven hundred and one tbousand students and approxi

mately 25 per cent of those students were involved in vocal 

music courses which used the computer in calculation of 

grades, the cost would range from one dollar and seventy

five cents to two dollars and fifty cents, the cost of 

computer calculation being apprOXimately one cent per pupil. 
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CHAP'rER IV 

SUMMARY AND CONCLUSIONS 

I. RESTATEMENT OF THE PROBLEM 

It was the purpose of this project to: (1) determine 

recommendations of music authorities in the area of grading 

techniques; (2) survey selected Iowa secondary vocal music 

educators to determine effectiveness of tbe proposed evalua

tive instrument; (3) devise an instrument for mora objective 

vocal music evaluation, based on survey results, and 

(4) use the instrument in an actual vocal music situation. 

II. SUMMARY 

The forty-one vocal music teachers who answered the 

questionnaire in this project taught in thirty-siX school 

districts in Iowa, which represented the state according to 

population. The rate of return of the questionnaire was 

57 per cent. 

Vocal music curriculum. Approximately 61 per cent of 

the schools which reported offered general music or music 

b ' h 1 v 1 At the hig,h schoolappreciation at the junior 19 e e • 

. reCl'ation was offered by
level general music or roUBle app , -
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approxima tely 24 per cent of the schools wbich reported. 

eh orus was offered at the junior high level by 

approximately 85 per cent of the schools which reported. 

Approximately 73 per cent of the schools which reported 

offered ch orus at the high s cho 01 level. Twenty-seven per 

cent of junior high schools which offered choral activities 

had a combined chorus. A combined chorus was included in 

approximately 51 per cent of the high schools offering 

choral activities. 

Thirty-three of the forty-one teachers who answered 

the questionnaire taught in schools which had a glee club. 

Eight teachers indicated that they taught in a school which 

did not offer glee club in its vocal music curriculum. 

Half of the teachers indicated tbat voice class was included 

in the curriculum of the schools in which they taught. 

Seventy per cent of the teachers indicated that the 

vocal activities were in addition to general music or music 

appreciation. Seventy-six per cent of the teachers indi

cated that the choral groups were chosen by elective and 

selective means, and 66 per cent of these instructors 

stated that rehearsal for the choral groups was beld 

during the school day. 
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Grades and ~radinc.. E' h f 
g Q 19ty- ive per cent of the 

teachers gave grades in cboral activities. The marking 

system most often used was a letter grade (A, S, C). 

Thirty-eight per cent of the teachers said their system 

of evaluation was inadequate while 62 per cent stated their 

system of evaluation was good. 

Evaluation instrument. The fifteen items oontained 

on the evaluation instrument were weighted by twenty or half 

of the teachers who reported. None of the twenty teachers 

added or deleted items from the proposed list. Intonation 

and attitude were oonsidered to be the most important items 

in evaluating a stUdent's progress. The ability to analyze 

musical structure was considered the least important. Mean 

ratin~s ran~ed from 3.32 to 2.17. Based upon the lowest 

mean rating, the weight scale ranged from 1.00 to 1.53. 

Seventy-six per cent of the forty-one teachers, how

ever, stated they would consider using the evaluation 

instrument. Seventy-six per cent of the teachers indicated 

that a grade given by means of the proposed evaluation 

instrument would be adequate and more comprehensive than 

their pre2ent system of evaluation. 

Use of evaluative instrument. The selective Sopho
~.-....--

more Chorus of Newton Senior High School, Newton, Iowa, 
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was used in the sample run of the evaluation instrument. 

Sixty-six students were given a pre-test and then during 

the course of the second semester, 1970, were evaluated on 

the fifteen items of the evaluation instrument. The number 

ratings four to one were given by the instructor. Based 

upon this and the weight scale, the highest number of points 

which could be attained was eighty; the lowest number was 

twenty. A grade scale was developed and used based upon the 

4.0 grade point. 

CalCUlating the grades by hand took approximately 

five hours. CalCUlating them by computer, which was located 

at the University of Iowa, Iowa City, took sixty-four 

seconds at the cost of seventy-seven cents or approximately 

one cent per pupil. The print-out which was returned to the 

instructor contained program procedures, the quarter and 

semester grades attained by each stUdent, and a Job Account

ing Summary. Grades attained were above average because 

of the ability of the students in the select group. 

Even though only thirteen of the forty-one teaohers 

taul1ht in systems which used the computer, twenty-seven 

teachers indicated they would possibly use the instrument 

if the calculation could be done by computer. Cost per 

computation w~uld range from twenty-five cents to two 



43 
collars ~d fifty cents. This was based upon the fact the 

50 per cent of the teachers who repo~ted eithe~ taught in 

schools from one hundred to four hundred students o~ from 

seven hundred to a thousand students and were teaching 

vocal music to approximately 25 pe~ cent of the enrollment. 

III. CONCLUSIONS 

Major conclusions reached from this study based upon 

the selected literature, results of the questionnai~e, and 

use of the evaluation instrument, are as follows: 

1.	 The variety of choral activities and the criteria 

used in the appraisal of pupil progress were in 

agreement with the authorities in the field. 

2.	 A course in general music was offered more fre

quently at the junior high school level than at 

the senior high level. This indicated a possible 

need for the expansion of such courses at the 

senior high level. 

3.	 Grades, in order to be meaningful, should be a 

result of a comprehensive evaluation. 

4. The instrument of evaluation developed in this study 

was	 more comprehensive and meaningful than the 

presently used by most vocalof eva_uS1 t " system lon
 

music instructors.
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5. There was a reduced amount in the time and cost of 

calculation of grades by computer rather than by 

hand. 

6.	 Although the fifteen items were ranked and weighted 

in importance, all items could be weighted equally 

in the grading procedure and calculated grades 

would	 be approximately the same. 

7.	 The computer could be used in follow-up studies to 

identify deficiencies in teaching and pupil 

progress. 

All educators are faced with evaluation. Music 

teachers are no exception. It was the purpose and is the 

belief of this investigator that the instrument of evalua

tion developed herein will aid the music educator in the 

evaluation of pupil progress and the attained grade through 

its use will be meaningful to the stUdent, the parent, and 

the teacher. However, all music educators must continually 

search for better and more meaningful methods of evaluation. 
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1968UNIVERSITY, OF NORTHERN IOWA 

Ra Ku· Cedar Falls 

Student Teaching EvaluaUon Record 
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SchoolCs) -_._-_._._--_.._ ......_---_._._--~---------

Subject(s) or grade (s) '_>__ 

Evaluators .. 
----Coordina t';;:------"-----'-

Ev~luation Seale Exoellent Good Average Poor VP !'tem 
Ueight , , • 5 • • , 4 . • , 3 , , • 2., c. 1 \'1e'.ght 

L.KnovlBdga of Subject Hatter · l )x I!* = (
2.,Understanding of ChHdren (_._--)11: ) 

.... it 3. ,RIlllpnnee to Suggewtione .··· ·· Ix 2* '" 
II Po 4•• Cooperatlon and Loyalty . , · • ) Ix I!* " r)·• ( } lx CO)~l 5..Dsily Preparation . C 

" 1* '" 
0 ..1 ) )x m 

I;, 6.,Cr1t1eBl Judgment 
D

• .- ) )x 
3* (--~··· Jl' " L_. 

7, .PerlOonal Appearanoe ( l )x 1* .. 
B..Health and Vitality • t; . ( )x 2* .. b-~ 

~ ~ 9••Intelligenoe • 0 , · , · ,. ( }x ,.. .. (--1a[lIlO, .Adep1;ahUity , . · · ( )x 3'" ..1lQ-'l. 
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... ~ 
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APPBwnx B 

MUSIC· STUDENT PERrOR~ANCE RECORO 
PROPOS~;;1) INSTRUMBNT . 

PARENT OR GUARDIAN 

PHONE ------I\:""O-E---_-_-_-_-:-_-_-_-_-_-_-_-_ 

ATTENDED LAST YEAR __~~~~~~~~-------------~~-------~------~---------
yOU 

JUNiOR HIGH 

NAME 

ADDRESS 

6C~OOL
PREVIGU8 
00 

fREE 

MUSICAL TRAININGl 
HAVE A PIANO IN YOUR 

VOCAL 
HOME? 

(HOV LONG)
VES No 

INSTRUMENTAL (HOW LONG) 
_ 

PERIODS 
MONDAY 1234567 TUESDAY 1234567 WEONESOAV 1234567 THURSDAY 1234567 rRIOAV 1234557 

ORGANIZATIONS 
7TH GRADE 
8TH GRADE 

CHORUS 
CHORUB 

_ 
_ 

ENBEMBLE 
ACCOMPANIST 

9TH GRADE CHORUB _ 
ORGANI2ATJONAl OF"f"lCER _ 

GLEE CLUB FE6TIVAL RATING6 & AIAII06. _ 

4 

PRIVATE INSTRUCTION TEACHER _ 
AOD I TIONAl I NfORMAT ION _ 

VO':E CLASSIfiCATION RA/offlE RANGE 
SOPRANO nRST _ TENOR nRBT
 

SECOND SEOOND
 
9~RITONE 

ALTO rlRBT	 _ BASS 
6ECOND	 CH~NGtNG
 

UNCHANGEO
 

:	 : 

<I-SUPERIOR 2-AV[RACE	 ,969-70 '970-7' .971-72EVAlUAT t ON 
3-"'JOVE AVfRAGE 1-BflOW AVE RAGE PRC Tl:BT I 23 4 II 2 3 Jl 

I 
I 2 3 4 

I	 INTONIIT I ON 
VOr."L SKilLS	 2 QUAL'TV
 

3 DICTION
 
4 I\REATH SUPPORT
 

5 BING IN RHYTH'd
 

IWSIC"l 6 HCLO A PART 
UNO£ RS TAND I NO 7 'NT£RPI1ET ACCORDING TO 6TYLE " TEXT 

MHllTV TOt e ""'ALVlE W!lI CAL BTRUCtIJRf: {CHORD. roRU. ETC.} 

9	 SIGHTR!:1l0 &, HEAn INTERVALS. 5CALEeIErG~ 0" 
THROUGH AN UNDERST AN!)! NO OF r.tUSICAL llVIIIIOL& 

10 'NI TI "TillE
 

IlEIlSONAl- II ATT ITlfO£
 

SOCIAL .2 ATTeNDANCE:
 
ADJlJSH/ENT 13 RESFON6 III' LI Tv


,4 £NJ()V.~OIT (~INGING l. ~EARI NG \lMlIElv Of lIUSI c) ,
i	 ;I IAPPRECIATION	 15 ImOE~aTANo'N<l '~f HiE COMPOSER & !.IU5'CAL ERA 

I I , , ( I I i, 
: : i i I , I I i I I 

i I 
, , I 

I : 
I ! ! ! I 

~ 
I j i i 

: : I 
I I ! i I 
I \ ! ! 

I ~ I I 
: I I I I I 

:I I ; : 
! i J i 

j II 
I 1 I i I I 

TEACHERS INITIAL -=_ 
COLtUt"'TB Q\JlRTt R 

SnlESTEIl 
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30lCflGN L .1h 
2 OUALITY , • cO 

MUSICAl 

VOCAL SKIllS 

MUSIC STUDENT PERfORMANCE RECORD 
"":r 1\'1I1, IZ'~D n!~i'T'RT)1\~~NT 

N~ME PARENT OR GUARDIAN 

ADDRESS =:::::::--:-::::--:;::--	 PHONE; ------------- 
SCHOOL ATTENOED LAST VEAR	 -------------- AGE ------ 

TRAININQI~V~O;C;AL~(~H~O~W~L~D;N;GT)-----------:::;,:::~;=~::====~~~::==:::::PREVIOUS UUBICAL 
I~BTRUYENTAL (HOW LON~) 

DO yOU HAVE II PIANO IN YOUR HOUE? VEe NO U ------------ 

= fREE PERIODS 
MONDAV ,23<4567 TUESDAV ,234567 WEONE8DAY ,234567 THURSDAY 1234567 FRIDAY 1234567 

SENIOR HIGH ORGANIZATIONS 
BOPHOUORE CHORUS	 _ VOICE CLASS 

ENSEMBLE ------------------ ,m-SR CHORUS 

A CAPPELLA CHO'R	 ACCOMPAN.6T
ORGANI1ATION~A~L-o~r-r-l-c-E-R----------------GLEE CLUB 

T£ACHER	 _PRIVATE INSTRUCTlON, _ 

fESTIVAL RATINGS & A_AReS 

un _ 2'10 3RD _ 

RANGEVOIGE CLASSIFICATION RANGE 

TENOR ,... RSTSOPRANO rt RST
 

SECOND
 SE;CONO 

fI RS T _	 ell.RITONEALTO
 

SECOND
 BASS 

CHANGING 
UNCHA'lGEO 

PRE 1969-70 1970-7' 1971-122	 AVERAGE<4	 SUPERIOREVALllHION I	 234 t 234 I 234
3	 ABOVE-AI/ERAGE 1 BELOlll-AVE:RII.OE ''ieigfff T 

6 HOLD A pART	 1. JO 
7	 IWfEApf?£f ACCOq"ING TO StyLE'" lEXT 1 J)7tJN!)£ASlII.NO ING 
8	 ANALV.,( sTRucTuRdcHoRo.tOR!~.nc.ll.IAUSlCAL	 ()~)

AnllITV 'f01 
o	 SIGMTPEAO & HlAR INTEPIIAlS. seAL,s. ETC.) 

THROUGH AN lJNO[I!STANDHlO or iWSICAl SYMBOLS1. ~Q 
IOINIHAUl/1:	 l.l.>" 

,	 I 
II ATTITUDE	 I. ')3t!'[l1S0mL
12 I\tTEM)AHCE	 1.4,"3DC IAl 
11 I<ltlPON511lllHY	 1. 3}',M1JUST1tCNT 

!! 

• 

\ 1= 

tF:ACHUl/l INITII'l 
QUA"Y EQ-+_W..+..LJ,....!-+.J--\-->-, 
SEllE S TE" I_..!---l--'--' 
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APPENDIX C 

1205 E. 15th Street S. 
Newton, Iowa 50208 
June' 16, 1969 

Dear Vocal Music Instructor: 

Evaluation is an inte~ral part of the educational 
procesS. Music teachers need to be concerned with evalua
tion. Therefore, your assistance is vitally important. 

The purpose of the enclosed questionnaire is to 
discover what your vocal curriculum has to offer, what 
methods of evaluation you now use, and whether the evalua
tive instrument would be a more concise method of evaluation 
and re cord ing • 

In partial fulfillment for a Master of Music Educa
tion degree, I am writing a field report. This report deals 
with the development of an evaluative instrument for 
secondary school vocal music. Your participation in this 
report would be greatly appreciated. 

Please complete this questionnaire by July 3, 1969,
 
and return it in the preaddressed stamped envelope.
 

Thank Y8U for your help. 

Sincerely yours, 

/s/ Thomas J. Netzel 
Thomas J. Netzel 
Candidate for Master of 
Music Education degree 
Drake University 

•
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2
 

SECONDARY VOCAL MUSIC QUESTIONNAIRE 

1.	 Do you have a course in general music or music 
appreciation? Yes	 --rr No ' If so, what grades
are	 involved? 7 _ 0 9 10 11 12 
other 

2.	 Do you have a chorus or choruses in your school? 
Yes No If so, what grades are involved? 
7 ---g 9 10 11 12 other 

3.	 Is there a combined chorus in your school? Yes No 
If so, what are the combinations? 

a.	 7 and 8 
b.	 8 and 9 
c.	 juni or high chorus 
d.	 freshman-sophomore 
e.	 sophomore-junior 
f.	 junior-senior 
g.	 senior high chorus 
h.	 other 

4,	 Do you have glee clubs in your school? Yes No 
If so, are they boys' girls' or bo~ ? 

5.	 Are these choruses and/or glee clubs 
a.	 part of general music or music appreciation? 
b.	 in addi tion to general music or music 

appreciation? 

6.	 Are these choruses and/or glee clubs 
a.	 elective? 
b.	 selective? 
c.	 selective and elective? 

7.	 When do these choruses and/or glee clubs rehearse? 
a.	 durins the school day 
b.	 au talde of the school day 
c.	 during and outside the school day 

8.	 If these choruses and/or !llee clubs meet during the 
school day, is a grade gi;en for this activity? 
Yes No 

9.	 If these choruses and/or glee clubs,meet ?utsi~e of the 
school day, is a grade given for thls actlvity. 
Yes No 
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10.	 Do you have voice classes in your scbool? Yes No 

11.	 If a grade is given for choral activity, what system of 
grading do you use?
 
- a. letters (a, b, c, etc.)
 

b. excellent, good, fair, etc. 
c. satisfactory or unsatisfactory 
d. credit or non-credit 
e. other 

12.	 In your estimation, how adequate is your system of 
evaluation? 

a. very good 
b. adequate 
c. somewhat inadequate 
d. very inadequate 

13.	 Would you consider using the evaluation tool enclosed? 
Yes No • Please comment briefly. 
( ltJh Y 0 r wh y not) 

14.	 The evaluative items are listed below. If you wish to 
add an item, use the space provided. If you wish to 
subtract an item, cross it out. If you feel that each 
item should be weighted in importance, use the numbers 
4, 3, 2, and 1; 4 being the most important. 

Weight 

Vocal	 Skills: 1. Intonation. • 
2. Quality.
3. Diction. 
4. Breath support 

r'1us i c al 5. Sing in rhythm 
Understand 6. Hold a part • 
ing 7. Interpret according to style and 
Ability to: tax t . . . . . . . . . 

R.	 Analyze musical structure (chord, 
form, etc.). •• 

Sightread	 and hear intervals, 
scales, etc., through an under
standing of musical sJ~bols 
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Weight 
Personal 10. Ini tiative • 
social 11. Attitude 
Ad jus t 12. Attendance. • 

•mant 13. Responsibility	 • 

• • 

Appreciation 14. Enjoyment (singing and hearing a 
variety of music). • • • •

15.	 Understanding of the composer and • 
musical era . 

15.	 How would you c onsiaer a grade gfvan by means of 
the enclosed evaluative instrument? 

a.	 adequate 
b.	 inadequate 

16.	 How does the enclosed evaluative instrument compare 
with your present system of evaluation? 

a.	 more comprebenai ve than your present system 
of evaluation 

b.	 less c:)mpreheneive than your present system 
of evaluation 

17.	 Would you consider using this tool if tbe scoring could 
be done by computer? Yes No 

18.	 Does your school system now use the computer in its 
grading or reporting'? Yes No 

19.	 ',lhat is tbe enrollment of the seconda.ry school in which 
yOll tea.ch? 

Senior HighJunior	 Hiah 
a.. 100-40011.·	 100-400 
b. u.OO- 700b.	 400-700 ' 00-1000c. 7c.	 700-100 
d. other_d.	 other 

Combined 
~unior & Senior High

":":;"';-.,-:::'i:i..:i' ~ 

11.	 100-400 
b.	 400-700 
c. 700-1000 
d • other __ 
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20. at' this number, how many students are involved in 

school vocal music activities? 
a. 25% or less 

---- b. 25% to 50% 
c. 50% to 75%
 

---- d. over 75%
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COMPUTER 
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$ENTRY
 
!'jf\!Ai: CL/.\SS 1ST ()!JAI<TER Nt!,! OUMUEi{
 NEW aUARTER SEMESTERPDJNTS POINTS GRADE GRAUE 

l\LLEN fUli\! R SC 67 66 B+ 1:1+
h f',jl) EFZ S1-;]\1 'r f 1i'i sc 64 

[$+64 
fli'ISP/ICH KJITH sc 69 7U 

d+ 
i\ B+/\IJFO C:j-,I H P I j\11( sc ~J (, 61 Li B

HJ~(;Llj.\LL G!{E(; sc 71 74 A A
:.J.Lli!.'if:YFR ,If\;\1 sc n 74 
fi RI !l E;\1 ST I I\! i.: sc 6 l , 62 " ,l\

IH B+
i\,wC,:: ,Ji'C/< sc J ~) ">7 ri rJ 
Cl\hj{"DN JlHii" sc ~J7 59 
cr n!.f' r !i'" Ri\i': I) sc II 7'+ 

Ii fj 

A j\
[1,01" iJilV!!) ,r, sc 71 75 A )\-
Ilf\FFLITTCi Ji\ sc r,R 69 ij+ d+
!lfli\jf\lEL S h,{EN sc 61 58 b b 
rll~UGl-It::r:(rY LY sc 71 74 !-~ t\

.-fi Tnr'~ HARt\ sc 59 64
 B+ i1+ 
f)F I~ [) l~j'.l I sc 66 72 A- r\
!IF,:SKll-d IJF(:J!-',I ~) c 67 70 r.~- CI+ 
nETT ,-If= n '/-5 l' I~\-

[1 I(K FRS \ lr,; !\[!J.. SC 66 7u j1. d+ 
nt:Dn "jl!L 1 ~l, 7U ;-'S+ :....,+ 
lJ!j(~r-!\i\\ i_\ :~ SC b+ 8+ 
F1SHr:r~ 1)/' SC 7 i, J\ /1 
I:: II i\i\\ \J JC1< I L sc 7/. tl- t\
(,j\liSi:: Cfii,ij,l I sc 74 ~\ L\
r; I RDf,j~l{ tl.\{,!F sc 69 b+ J:\+ 
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IiI' I H Ii r 1\ hi I' 75 A 
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r~ ,4' 
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(-, 7 i A A-~ 

FKEIICER ;'\,IRC sc 66 69 B+ 8+ 
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,.j I L ESElL EN sc 6:cl 62 B+ 8+ 
"Il L" ,JliL j E sc n 73 A- A
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