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i'he instructor should then define what is meant by a 

personal code and. introduce the three dramas, Oedipus ~. 

The Wild ~. and WinterBet. as plays concerned with a con­

flict of values. identifying these questions as those which 

the students will find themselves thinking about as they read 

the three dramas. 

The instructor might then distribute copies of the 

essay. I'Reading a Play: An Essay for studente,111 by James 

Hoetker. The essay is excellent in its simplification of 

steps to follow in reading and obtaining the most out of a 

play. The reading of the essay should be followed by dis­

cussion of any questions that might arise. 

Because the students may encounter many new words in 

their reading of the three dramas, the instructor should point 

out these words to the students for each play before the stu­

dents begin their reading. A list of the vocabulary words 

for all three plays is found in Appendix A. 

Beginning with Oedipus ~, the instructor should pre­

pare an introductory biographical summary of Sophocles, a 

brief discussion of Greek theatre, how Sophocles was a member 

of that theatre, and an explanation of the Oedipus myth. As 

an alternative introductory activity, the film, uThe Age of 

1James Hoetker, tfReadlng a Play: An Essay for students," 
English Journal, LVII (November, 1968), 1193-1196. 
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Third Episode (lines 911 - 1082) 

1.	 \iJhat news reaches Oedipus concerning his father, Polybus? 

How does this news affect Oedipus? 

2.	 How does the messenger's information change Oedipus' 

attitudes? 

3.	 What physical feature does Oedipus become aware of 

which heightens his fears? 

4. How is Jocasta affected by Oedipus' final discovery'? 

5.	 How does Oedipus interpret Jocasta's flight from the 

stage? 

6. What does Oedipus vow to do more ardently than ever? 

Chorus (lines 1083 - 1112) 

1. How does the Chorus' song affect the tone of the pre­

ceeding scene? 

Fourth E,.Elsode (lines 1113 - 1185) 

1.	 In what way is the old shepard similar to Tleresias? 

How is he treated by Oedipus? 

2. How does Oedipus reaot to the shepard's tale? 

Chorus (lines 1186 - 1222) 

1. \fuat does the Chorus say about Oedipus? 

Exodus (lines 122J- 1530) 

1. What has happened to Jocasta? 

2. ~~at does Oedipus lament? 

3.	 How does the Chorus' last chant relate to the tone of 

the preceeding scene? 
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As a summary actiVity to Oedipus Rex, the film entitled, 

liThe Character of Oedipus" might be shown. This film is 

directed to an audience of high school to adUlt level. The 

film may be rented from the University of Iowa at a reasonable 

fee for this purpose. As an alternative summary activity, the 

critically acclaimed film version of the Tyrone Guthrie pro­

duction of Oedipus ~ could be shown. 

As an actiVity which Would be carried through the entire 

unit, the students could list those qualities which character­

ize Oedipus and examine how Oedipus' personal code affected 

his actions, stating any changes that occur in Oedipus' con­

ception of the value of haVing an effective code of behavior. 

As a concluding activity for Oedipus Rex, the class 

could write a composition on one of the following topics: the 

use of light and darkness in the play and its effect on our 

understanding of Oedipus' character; the particular instances 

in which the value of having a personal code is revealed in 

Oedipus Rex; the steps which Oedipus takes to discover his 

identity and how he becomes enmeshed in his own pursuit. This 

composition assignment allows the students to develop a theme 

by the use of examples. As an alternative concluding actiVity, 

the class could be divided into small groups, each given the 

task of deciding exactly how oedipus' concepts of truth and 

man's state 1n life are faulty. 
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To begin the study of .~~ ~t the instructor 

should prepare an introductory biographical su~nary of Henrik 

Ibsen, a brief discnssion of Realism and hmf The \'lild Duck is 

a part of that movement in the theatre, and an explanation of 

the characters in the play. As an alternative introductory 

activity, a student could prepare a presentation of the dif­

ferenees present in the concepts of fate, as viewed by the 

Greeks, and by the late 19th century world. The Wild ~ 

should then be assigned in its entirety as a reading assign­

ment. The following questions could be given the students as 

a guide for reading the play and could serve as the basis for 

discussion after the play has been read completely: 

Act I 

1. What is the setting of Act I? 

2.	 1ihat use is made of lighting and shadow imagery through­

out the act? 

J. What type of life does Werle live?
 

4.. \Vha t irn.a.ge do "tie get of old Ekdal?
 

5. What kind of person is Hjalmar? 

6. How is the exposition handled in Act 11 

7 .. What do Trle learn of Herle and Ekdal t s past business 

relationship? 

8. Hhat do we learn of Gregers and his father's present 

relationship? How has the past affected this rela­

tlonship? 
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Act II 

1.	 De scribe Hjalmar t s apartment • What de tails would sug­

gest his social class? 

2.	 How does Hjalmar describe his evening? What impression 

do you get of Hjalmar in his discussion with Gina 

and Hedvig? 

3.	 How do Gina and HedVig treat Old Ekdal? How does 

Hjalmar treat him? 

4. Describe Hjalmar as a hosto 

5.	 Describe Old Ekdalts attic. What function does it serve 

for him? 

6.	 What does Gregers think of himself? What does he say 

he would like to be? 

7. How has Hjalmar been initially affected by Gregers 

visit? 

Act III 

1.	 How does Hjalmar accept the responsibilities of his 

photography business? 

2.	 HoW' are Hedvig's attitudes concerning the attic and the 

wild duck revealed in her discussion \'11 th Gregers? 

3.	 t'Jhat is Hjalmar's Itgreat invention?/I lilliEt is his atti ­

tUde about it? 

4.	 l\/hat 1s Gregers' first reference to his mission in 

life? Why does he BEy that Hjalmar is like the wild 

duck? 
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5. Wh~t is Dr. ReIling like? How does Gregers react to 

him? How does Dr. ReIling affect the lives of the 

Ekdal family? 

6. What is Gregers' mission as he reveals it to his 

father? 

Act IV 

1.	 How has Hjalmar's relationship with Gina and Hedv1g 

been affected by his talk with Gregers? 

2. How has Hjalmar's language changed? 

30	 What does Gregers expect to find when he returns to the 

Ekdal hoUsehold? \~at does he find instead? 

4. What hints are made in this act concerning the tragedy 

to come in the final scene? 

Act V 

1.	 What does ReIling have to say about the character of 

Hjalmar? How have we seen this demonstrated in the 

play? 

2.	 vfuat does ReIling say about the necessity of illusion 

in life? For the Ekdals especially? 

3.	 \4hat realizations does Gregers come to concerning 

Hjalmar? How has he failed in his mission? 

4. What does Gregers say concerning his destiny in life? 

To bring the play to life, it is interesting for the 

class to read parts orally as a dramatic skit. The following 

might be read: the scene between Gregers and his father in 
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Act I; the scene between Gregers and Hedv1g in Act III; the 

scene between Hjalmar and Gina before Gregers' entrance 1n 

Act IV; or the final scene dealing w1th Hedvigts death. 

The analysis of Gregers Werle's character could be 

handled 1n the same limy as the character of Oedipus, examining 

differences or similarities present in the characters of both 

men. 

As a concluding activity over The Wild Duck, select 

twelve students to serve on three panels. Assign the follow­

ing topics to the panels: 

1. Ibsen has carefully chosen the title for his play. 

2.	 Whose illusion was most lneffective: Hjalmarts or 

Gregers' '( 

3.	 How is the light and shadow imagery developed in the 

play? \>Jhat are its symbolic purposes? 

As an alternative concluding activity for The Wild Duck, 

the class could write a compositlon on one of the following 

topics: describe in detail the \IIerle home, the Ekdal apart ­

ment, or the Ekdal's attic; or, as both newspaper reported and 

an eye witness, describe the incident of Oedipus' physical 

blinding. The composition assignment allows the student the 

opportunity to develop a theme by the use of details and 

allows the differences between subjectiVity and objectiVity 

in description to be explored. As another alternative con­

cluding actiVity, the class could write a composition on the 
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topic: the similarities present l.n the faulty conceptions of 

truth of both Oedipus and Gregers Werle a 

To begin the study of Winterset, a student might pre­

pare and present an introductory biographical summary of 

Maxwell Anderson, followed by the instructor's brief discus­

sion of the author's concern with personal values and social 

issues, and introduction to the characters in the play. 

Winterset should then be assigned in its entirety as a reading 

assignment. The following questions could be given to the 

students as a guide for reading the play and could serve as 

the basis for discussion after the play has been read com­

pletely: 

Act I 

Scene I: 

1.	 What 1s the physical and psychological setting of the 

story? 

2. What kind of character 1s Track?
 

Scene 2z
 

1. How is the exposition handled in the play? 

2.	 What is IJl1riamne and Garth's relationship? Would you 

classify either of them as a realist or an idealist? 

J. willat are Esdras', Garth's and Mlriamne's attitudes con­

cerning truth?
 

Scene ):
 

1.	 What references are made ~o the weather? How do they 

relate to the characters' lives? 
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2.	 Why has Mio come to this place? What are his views on 

life? How have those values been developed? 

3. What is your first impression of JUdge Gaunt? 

Act II 

1.	 How has Miriamne's attitudes changed concerning Garth's 

involvement in the crime? 

2.	 How do Mia's and Gaunt's views on truth and justice 

differ? 

3.	 h~at is revealed about Mio's character after his talk 

id th Trock? 

4. For what reason does Mio relent to ~liriamne? 

5. How have Miria~ue's attitudes toward truth and justice 

changed? Why? 

Act III 

1.	 vfuat symbolic overtones could the rain storm have in 

the play? 

2.	 \'J"hat conclusi ons has 1\110 reached concerning hi s values 

in life? 

J. How has Mio affected Esdras' values? 

4.	 vmy does Hio deliberately face the possibl1i ty of 

death? \>lhy does Mirlamne also choose to die? 

5.	 What understanding about values in life (if any) is 

found in Esdras' final speech? 

6.	 Why has the author chosen Winterset as the title of 

the play? 
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The students should prepare a list of those character 

trai ts of 1''110 and compare them to those qualities of Oedipus 

and Gregers Werle. 

As a ooncluding activity for Winterset, the class could 

write a composition on one of the following topics: the 

similarities and differences seen in the radical's scene in 

Aot I and today's campus protestors; JUdge Gaunt's behavior as 

representative of today's legal system; the similar use of 

light and shadow imagery in all three dramas The compositiona 

assignment allows the student the opportunity to develop a 

theme with the use of comparison and contrast. 

As an alternative concluding activity, the student might 

be asked to take the place of either Oedipus, Gregers, or Mio 

and discuss hOl'l he li'lOUld have acted in the final scene in con­

t:rast to the particular charactor he chooses. As another 

alternative conclUding activity, the student might be asked 

to ret"ri te the final scene of one of the plays altering the 

impact the revelation of truth has upon the character. 

A discussion period should be assigned to discuss \'1i th 

the students questions concerning all three pla.ys as they 

apply to t:he persona.l code unit. Such questions could be: 

1.	 Is Oedipus Rex the story of only one man in conflict or 

could he be any man? 

2.	 ~fuat value is found in the protagonists' ideals if only 

suffering is the result? 
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J.	 What values do Oedipus. Gregers, and Mio share in 

common? 

4.	 Gregers feels it must be Ittruth above all." In what 

situations might the truth be worse than lies? 

5.	 In what professions would justice be of the utmost 

importance? 

6.	 Under what conditions do you feel a person·s values 

change the most? 

7.	 ~~y would the values of a student necessarily be dif ­

ferent than those of a teacher? 

8.	 If an individual could be motivated from just one 

value, what single value would you deem the most 

important? 

The study could then be closed by an evaluation admin­

istered to the students by the instructor. It would be hoped 

that the evaluation would reveal that the students have gained 

some insight into the lives and characters of Oedipus. Gregers. 

and Mia and the similarity of their personal values. But more 

importantly, it would be hoped that they have come to the 

realization that Whatever a man does, he does it because of 

his ow'n individual values. It would also be hoped that the 

students have been prompted to establish meaningful. purpose­

ful values for themselves. The evaluation could consist of an 

essay on one of the following topics: discuss the values of 

Oedipus. Gregers. a.nd I-ito and consider the ways in which those 
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values are ineffective; the greatness of Oedipus and Mio is 

contrasted to Gregers' failure by the discovery of wisdom. 

Also included in the evaluation could be situations in which 

the student might find himself in conflict with the values of 

his parents and peers, and situations where he must make a 

decision based on what he thinks is right. The situations 

would offer alternative choices for action. 

As an alternative concluding activity, a guest lecture 

could be presented by the school guidance counselor or a 

pastor of a local church, summarizing the need to establish 

meaningful conceptions of one's identity in relation to his 

world and the necessity of accepting one's failures or suc­

cesses with complete responsibility. 



CHAPTER IV 

SUlll1ARY 

It was the purpose of this study to develop a teaching 

unit suitable for a college-preparatory group of high school 

sophomores or juniors, centered around the theme of personal 

codes found in Oedipus Rex by Sophocles, The ~~ by 

Henrik Ibsen, and Winterset by 11axwell Anderson. 

The author presented original analyses of the three 

dramas, supported by criticisms of recognized critics. The 

analyses pertained to the discussion of the personal values 

motivating the characters in the three plays. 

In the teaching plan for the three dramas, ideas for 

preliminary activities, learning situations, and culminating 

activities were included. The questions concerning the content 

and dramatic techniques of Oedipus ~' The Wild Duck, and 

Winterset were directed primarily toward the above-average 

language arts student. Opportunities for supplementary 

reading, dramatic activities, composition work, and artistic 

actiVities were provided. Exercises to improve basic skills 

in the language arts and discussion questions to heighten the 

students' awareness of the necessity of having and acting from 

personal values were included. An evaluation sheet for testing 

purposes was also considered. 
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. 

It was hoped that through the study of these three 

dramas, the students would becom.e familiar with drama as a 

11terary form, including its strengths and weaknesses. It 

was also hoped that the students would become aware of the 

importance of personal values in life and begin to think 

seriously about establishing meaningfUl values for themselves. 
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APPENDIX A
 

VOCABULARY 

Oedipus Rex 

suppliant 
supplication 
suppliance 
succour 
prostrate 
reproach 
upbraid 
defile 
stealth 

The Wild Duck 

transcendental 
sanctum 
chamberlain 
fraudulently 
misconstrue 
filial 
fruel 
muscovy 
resurrect 
melancholia 
impecunious 
demonic 
credulous 

~Jinterset 

penology 
prodigy 
arpeggio 
vestment 
vagabond 
unscrupulous 
plagiarism 
sleuthing 
conjugal 
dissolution 
myrmidon 

WORDS
 IN THE DRAll1A UNIT, 

eradicate 
indignant 
machination 
conjecture 
capriciously 
daimon 
expiate 
impious 

sporadically 
predecessor 
apathetic 
consecration 
impertinent 
renumerate 
absolution 
retribution 
suppurative 
incipient 
memoirs 
abomination 
pauper 

paucity 
prerequi 8i te 
fatuous 
circumnamb 
requiem 
purveyor 
putrescent 
claustrophobia 
elegiac 
aureole 
calcimine 
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Winterset (continued) 

commonweal probity
legerdemain malefactor
mawkishness admonition 
deprecatingly casUistry
precedent 



APPENDIX B
 

VOCABULARY LIST OF PERSONAL CODE AND LITERARY 1'ERMS 

integrity 
verisimilitude 
illusion 
exonerate 
acquiescence 
motivation 

paradox 
irony 
exposition 
imagery 
foil 
symbol 
prologue 
myth 
vital lie 



APPENDIX C~ 

ENRICH~mNT ACTIVITIES 

I. Artistic Activities 

A.	 The students could construct a collage or montage 
centered around the theme of personal codes. 

B.	 !JIake a scrap book containing original scenes from the 
three plays, a vocabulary unit, original character 
sketches, and a discussion of personal values. 

C.	 Design costumes for Oedipus and Jocasta. 

D.	 Construct a model of the Greek stage. 

E.	 Design a mask that would have been used in Greek 
theatre. Explain the character's personality, social 
position, and age as symbolized in the mask. 

II. Dramatic Activities 

A.	 A student or students could prepare a dramatic reading 
from one of the plays for interpretive reading. 

B.	 A group of students could present a single scene or 
act from one of the plays. 

C.	 After rewriting the final scene of one of the plays, 
a group of students could present their interpretation. 

III. written Aotivities 

A.	 Hri te a character sketch on one of the following: Old 
Ekdal, lVII'S. Barby, Tleresias, Judge Gaunt. 

B.	 Write limericks to describe Oedipus, Gregers Werle, 
and £ilio. 

C.	 Write a theme on the topic: illusions are valuable 
means of existence. 
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D.	 Prepare a research project on one of the following:

"Sophocles was a typical Greek playwright." or 
"OediEus ~ is a tYPical Greek tragedy." 

E.	 Write a report on either the development of Realism 
in the Modern Theatre or 'the value of imagery in 
dramatic compositions. 



APPENDIX D 

SUPPLEViENTARY BEADING 

I.	 Bibliography for Students and. Teacher
 

Anderson. Maxwell. Off Broadway: Essays about the
 
Theatre. 

Bentley, Eri c. The Dramatic Event. 

Flickinger, Roy. The Greek Theatre and ~ Drama. 

Hughes, Glenn. A History of the American Theatre. 

Siks, Geraldine Brain. Creative Dramatics. 

Weigand, Herman. Modern Ibsen. 

II.	 Works Concerning Personal Values for Senior High Reading 
Lists 

Crane. Stephen. The Red Badge 2.f. Courage. 

Dickens. Charles. A Tale of 1wo Cities. 

Rm'ithorne, Nathaniel. The Scarlet Letter. 

I{nowles. John. A Separate Peaoe.
 

Lee. Harper. To Kill ~ I'1ockingblrd.
 

III. Other Works of the Dramatists 

Sophocles 

Electra 

.Antigone 

Henrik	 Ibsen
 

The Doll's House
 

An l~netllY of the People
 

Hedda.	 Gabler 



~~xwell Anderson 

IVlary of Scotland 

Anne .2!. the Thousand Days 

Key Largo 



APPENDIX E 

AUDIO-VI SUAL NAiJ'EBIALS 

Films: 

ft'llhe Character of Oedipus. tI Available upon request 
from the University of Iowa, Iowa City. Iowa. 

ItOedipus Rex. 1f The film version of the Tyrone Guthrie 
production. 

LlI, m.·••__ 




